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FOREUORD

1.nsiana's adult education program has grown in si ope and slat me dining the past few %I As.

!his growth is a illicit 'esti!t of the untiring effints Of both administiatins and 1.ai heis at the local

le%el. I believe it is recognized by all that adult edui anon ns plai lug a nal ode in mu total edu-

cational system. It is my firm comic [mu that this plogiam will soon smilass all hopes and tApci la-

lions of those of us who have been %nail. inteleted. This Jinn mated prowess is. of «misc..

contingtient upon the availability of adequate funding to meet existing rrils.

It has become increasingly more important with the growth of this ploglain that additional

guides be published to assist the ever growing demands from the local school level. The following

material is published for use at the local sc hoc)l level and is a result of approximately eleyril

maths work. culminating with the institute held at Ni t bolls State I-nut-vol.. 7 his matelial is

not intended to he the answer to all the problems-dealing with clinic alum but to furnish a base

from which a total curriculum can be built in order to meet the specific needs of inch% ideals leach-

ing in the adult education field.

.%s the adult education program expands. additional guides and supplemental material will

be forthcoming in an effort to continually strengthen the program and endeaior to meet indiYiellial

needs of all educational levels for industry, business. and personal goals.

I sincerely hope and trust that this publication will Ix benefit ial to you in Your efforts in the

adult education field.

%illiam J. Dodd
State Superintendent
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to meet their adult responsibilities
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7. To create an awareness of the role of instructor to the adult !camel. enaltling the instill( ow

to develop an atmosphere that is condur ive to good insult( ow-student rapport

8. To r (wide a suggested guide for planning local adult programs that unproYe the edit( arionai

skills of adults and provide activities and experiences to meet the needs anti interests 01 students.

9. To provide a guide to develop sequential itistou firmal programs in all sublet t areas

10. To de- elop an awareness for good guidance and counseling prat tit es.

111



1 ABLE OF CON1 ENTS

Page
FOREN ORD

ACKNOWLEDGMENTS it
OBJECTIVES 'ii
GENERAL INFORMATION

1

Overview of Adult Basic Education
1

Historical Statement
1

Defining Adult Basic Education 2
Need for Adult Basic Education in Louisiana 3
Philosophy of Adult Basic Education 4
Basic Principles o[ Adult Learning. 5
General Characteristics of Adult Learners 6
Characteristics of the Adult Basic Education Teacher 10
Implications for Teaching Adult Basic Education._ .............. ........ 12

The Teacher-Counselor 13
Gt idance Activities 13

Testing and Evaluation 14
Informal Tests 15
Nonstandard Tests 17
Standard Tests 17

Instructional Procedures (Methods and Techniques) ................ 18
Physical Environment 18
Classroom Management 18

Enrollment 18
Placement ....... ................ 19
Organization of class time 20
Record keeping ......... .......... 20
Maintaining attendance and preventing dropouts 21

Techniques Which Provide Variety in Instruction 23
Discussions 23
Demonstrations 23Projects 23
Problem-solving 24
Lectures 24
Role-playing 24Field trip 25
Community resources 25
Audio-visual materials 25
Team study 26

Evaluating Instructional Materials 27
Types of Printed Materials 27
Selection of Instructional Materials 27Specific Criteria 28
Evaluation Instruments 29
Readability of Materials 29

SE1.ECTED REFERENCES .. 35
APPENDIX 36

A. Adult Basic Education Application [or Enrollment . 36B. Class Survey
41C. Evaluation of Instructional Materials 42

iv



GENERAL I A 4 ORM VI ION

Os en let. of Adult Basic Eduction

Historic al Statement

Adult basic education is not a new concept in Americ an education. It is deeply rooted in

American tradition. Due to the ever changing economic and social structure of the American

society it has become a national concern.'

Adult education is the most recent of a series of four major movements in public education:

I. Complete acceptance of elementary educ ation during the nineteenth century

2. Secondary schools well established before the end of the last century but the major

growth dining the twentieth century

3. Public school system extended to include state and community colleges and state
universities

4. Adult education recognized as an integral part of the school system in the twentieth

c entury.2

In 1661. evening schools were condi% led in New York for both children and adults for profit.

Similar schools were established in Boston (1724). Philadelphia (1714). and Charleston. South

Carolina (1744). These schools emphasized both vocational and cultural subjects. Massachusetts

was the first state to give public support to adult education when in 1823 the state appropriated

575 to partially support evening schools.:4

During-the nineteenth century there were at least four adult education movements:

1. Mechanics institutes which were concerned with duration of skilled workmen

2. The American Lyceum of 1826. which was an association for popular instruction by

lectures, debates. etc. (lecturers who appeared before the lyceums included such prominent men as

Ralph Waldo Emerson. Henry Ward Reecho. and Oliver Wendell Holmes)

3. The Chautauqua. which was summer school sessions

4. University extension classes.

All of these movements paved the way for public:: supported adult education.4

In 1817. Massachusetts passed a law authorizing c ities to appropriate money for the support

of schools for the instruction of adults. After this. major cities in Massachusetts and other states

opened evening schools. By 1900. 165 major c toes in the United States had established evening

'John II. Thatcher. ed.. Public School Adult Education: A Guide for Administrators (Wash-
ington: National Association of Public School Adult Educators, 1963). p. 1.

21bid.

31bid.

411. G. Good. A History of Americ in Education (New York: Macmillan Co.. 1962). p. 554.
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schools :o meet the educational needs of adults.5

The concept of adult education as we know it today began after World War I. There was

decline in adult education during the depression of the I930'.s. With state aid in some states.

public school adult education expanded after World Itar 11.6

By 1930, twenty-one slates had made some provision for state aid but only seven states
had provided aid for fields other than Americanization and literacy education.' Since 1950, the
trend toward state aid for adult education has continued with some acceleration.

Louisiana was among the first states in the nation to appropriate money for the initiation
of an adult education program. The passage of Act 252 by the 1950 session of the State Legisla-

ture offered Louisiana adults an opportunity to receive certified instruction in order to complete
their high school education.

With the passage of Title 11-B of the Economic Opportunity Act of 1964, the federal govern-

ment gave its full support to the task of helping adults acquire the basic skills of reading, %riling,
and computing. Congress transferred administration of this program to the Office of Education
under the Adult Education Act of 1966. This act set forth these basic aims:

I. To increase the nation's literacy

2. To afford opportunities to benefit from occupational training

3. To improve the basic abilities of the target population

4. To increase opportunities for more productive and profitable employment

5. To reduce dependency on others

6. To assist in meeting adult responsibilities - home, family, community, and nation.

Since 1966, millions of dollars have been allocated to local school systems to teach those
having less than eighth grade education. Some forty-five million dollars were spent to educate
some half-million adults during fiscal year 1970.

The Adult Education Program in Louisiana is growing in scope and quality.
Fifty-nine of the sixty-four parishes are conducting such a program. We have'one
of the best programs in these United States. Louisiana ranks among the top five
states. The excellent program in most of the parishes is what gives it this rank-
ing. The future development of Louisiana's potentialities is in the hands of our
children, but the immediate development rests in the hands of the adults. Ne
teach children today for tomorrow, but we teach adults today for today. Louisiana
must make -this investment in its human resources.8

Defining Adult Basic Education

The adult basic education program is authorized under the Adult Education Act of 1966. The
program is administered by the U. S. Office of Education. Department of Health. Education. and

5Thatcher, op. cit., p. 2.

61bid.. op. 3-4.

7Leon F. Miller, Statutory Provisions for Public School Adult Education and Their Implemen-
tation. Unpublished Doctoral Dissertation, University of Chicago. 1950.

8C. C. Couvillion, Adult Education in Louisiana. Adult Education Section, Louisiana State
Department of Education, 1962.
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Ue'lare. chiefly through giants to state educational agencies, which lurid 10(41 public school

systems to operate adult basic education programs.

Adult basic education is an instructional program designed specifically for the millions of

adults sixteen years of age and older with less than eighth grade education who. because of their

lack of basic skills, are functioning at a level that does not permit then total involvement in

today's complex, highly technical society. It is a program that provides the adult with the prime

tools of basic education: reading, spelling. writing. and mathematical skills. As the adult student

gains mastery of these skills, he is able to expand his- understandin of specific' content knowledge

in the areas of language, social studies, science, arithmetic, health_ and consumer education.

A successful adult basic education program is one that takes the adult student where he is

and guides and encourages him as ne works to achieve his goals. Perhaps the words. his goals. are

the key words in planning and carrying out an effective-adult basic education program. The ultimate

objectives of an adult basic education program are to enable the adult student to achieve profi-

ciency in the basic skills in order that he may successfully function in and contribute to the

society in which he lives. These objectives can be realized only if the adult student's goals are the

primary consideration of the program.9

Need for Adult Basic Education

The failure to adopt and effectively enforce a compulsory school attendance law until recent

years has contributed to Louisiana's low rank of forty-ninth among the states with the highest

number of illiterates.

According to the 1960 Census, Louisiana had 1,109,106 adults twenty-five years of age and

older with less than a high school education: 687,564 adults with less than eight years of formal

education: and 348,795 adults who-were considered as functional illiterates (below sixth-grade
education).

Louisiana has a high drop-out rate in its elementary and secondary schools. It is an estab-

lished fact that the children of illiterate parents will be more likely to drop out. Results show that

forty-seven per cent of the adults who graduate from an adult program influence their children to
remain in school.

If one studies the changes that have taken place since the turn of the century, it becomes

evident that society has changed over the years and grown from one based on "muscle power" to

one based on "brain power." Today, one lives in a world of automation and mass communication,

and education plays a vital role; man must be able to read. write, and compute; he must be able to
communicate with the society in which he lives.

Some additional reasons why adult basic education is needed ary-

l. To eliminate educational deficiencies of Louisiana adults

9Sionroe C. Neff, Adult Basic Education Seminar Guide: A Study Program for Teacher
Training (Chicago: Follett. 1966), p. 6.
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2 To strengthen the hoaling power of our school system

S. To enhance opportunities for seeking and holding a lob
4. lo serve as a stepping stone to higher goals

5. 7o upgrade the quality of life in our democratic society by providing adult students w,th
means to at !neve and contribute as useful and independent citizens

6. "Io develop self-esteem which is necessary for a happy and complete life.
The need for adult education is strong. It is the hope of a second chance for the under-

educated whom ntheechannels of education have failed. It is a necessity for keeping labor forte
abreast of its dynamic technology. It is a key to many kinds of redevelopmentpersonal and
communal)°

Philosophy of Adult Basic Education

The philosophy of adult basic education is to increase the degree of freedom the individual has
by developing his effectiveness in the use of the opportunities by which he becomes aware of the
number of life choices available to him. The extent of success an adult has in achieving his life
choices determines the scope of participation in his society.

In this age of change and with the future at least partially indistinct. adults cannot have
gained all necessary knowledge, understandings and skills in the years of their earlier formal edu-
cation or experience. In order to govern themselves. improve social relations. maintain economic
productivity. raise the standards of living, and enrich the cultural heritage, all adults must continue
to learn throughout life."

The education of adults, as well as the education of children. is a public responsibility and
should be an integral part of the total public school system. It is believed that every person is
entitled to an education. Educational opportunities shonld be provided for adults to develop and
maintain competence in such essential areas of adult activity and responsibility as citizenship.
parenthood. livelihood, interpersonal relations, and group membership.I2 Ite respect and consider
the fact that conditions sometimes make it necessary to inte:rupt formal basic education.

Adult basic education is guided by certain fundamental beliefs. Chief among these is the
conviction that every person is a person of worth and is entitled to the opportunity of establishing
this worth and to develop to his maximum capabilities. To secure these goals. society shall aid
him with trained perceptive people and adequate funds toward these ends:

I. To develop faith in himself as a person of worth and dignity

2. To learn the larger responsibilities accompanying his rights as a citizen
S. To acquire those fundamental skills bask to effective living as a worker, family member.

and as a contributing member of the national and world community.

names E. Allen. Jr., "The Educational Third Dimension," Excerpts from an address before
Galaxy Conference on Adult and Continuing Education (Washington.1969).

"Maryland State Department of Education, Public Adult Education in Maryland, Vol. 39, No. 4
t 1963), p. I.

12Ibid.. pp. 2-3.

4
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The c haracteristics and nature of the adult student are the things that point to the beginning

of the process of education in adult classes. The content of the material being taught must be

adapted to the present needs of the adult student, and should be realistic ails related to their dail'.

problems. 13

Basic Principles of Adult Learning

Learning in adult classes must be of an indii !dual nature. In almoSt e'.ery case each adult

student will he at a different educational level, so individualized instruction. is a necessity; how-

ever, grouping for specific purposes may be feasible. THE CONCEPTS. IDEAS AND SKILLS THAT

THE ADULT TEACHER IS TRYING TO GET IIIS ADULT STUDENTS TO ACQUIRE MUST BE

SOMETHING REAL AND OF PRACTICAL VALUE TO THEM.

It is not )et clearly understood how people learn. Learning does seem to occur:

I. Nhen a person wants to learn

2. When what he is trying to learn is geared to his physical and intellectual level

3. When he can see the relationship between what he is learning and the goal he has in mind

4. When he can measure his progress toward the goal.

Learning is not a simple process. Some factors which influence the learning of adult students

in a classroom situation are student ability and interest, background in family living, former school

experience, reaction to the teacher, the environment for learning, and the subject matter to be learned.14

Adult educators offer these important principles of adult learning:15

I. An adult learns best when he is aware of his need for learning. Motivation is probably the

most important element of learning. It is what forces a person to move toward a goal. It makes him

want to know, to understand, to believe, to act, to gain a skill. Most adult students are self moti-

'.ated. they attend an adult class because they want tonot because they have to.

2. An adult learns best when the teacher shows a personal interest in him. Many adults find

it difficult to return to a formal learning situation. The teacher's interest provides the encourage-

ment and assurance they need to make learning successful. The teacher's appreciation of individual

differences is essential in a class of adults. Individualized instruction and recognition of progress

are powerful stimulants to learning.

S. An adult learns best when several senses are involved. No single method has been prove.'

superior to others, but a variety of methods has proved more successful than a single method.

Variety for variety's sake is to be avoided, however. Choose methods that make a special contribution

to the learning process, whether it be to arouse interest, to provide for group participation, or to
appeal to the sense of touch as well as to sight and hearing.

13Teac hing Adults, Adult Education Circ ular Series A-174, Office of the Superintendent of
Public Instruction (Illinois, 1965).

14Curriculum Guide to Adult Basic Education: Beginning Level, Prepared by the University of
Nebraska Under Contract with the U.S Office of Education, 0E13032 (Washington: U.S. Government
Printing Office, 1966), p. 5,

15Ibid., pp. 5.6.
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1. Xn adult learns best when his learning is put to use. A. skill not pfd( toed or a knowledge
not used may be largely lost or forgotten. A. teacher should re«ignitc the '.clue of opention and
cx It. for leinfoicing newt. gained skills or knowledge. XII adult a an applY what he has learned to

his cwer-dai, life. Encourage him to do so.

i. \n :getup learns best in a taYorable physic al en\ ironment. Unplea, n rtable
phYso al fac 'lows Intel I eie with learning more so with adults than with chilULci,. the use of fa-
( ilities designed tot children should be a' oided. Chairs and tables should he moy able. Seating
arrangements should be made in athance to avoid. if possible, the usual row of ( hairs or seats and
the views of backs of heads.

6. An adult learns best in a favorable social environment. \Soh few exceptions adults are
very conscious of other people and seek association with them. prey like to leain with others and
to learn from them. Attitudes toward learning and (wen behaYloi ( an be modified by group participa-

tion. Group approval is frequently more of a reward for an adult student than is teacher approval.
7. Xn adult learns best when he can recognize his progress. Most adults, unused to intensive

studying, are impatient learners. In fact. many expect the impossiblea short-cut to learning. Con-
sequently, progress charts and other means should be used to gi%e eat h student a sense of
accomplishment and a feeling of progress. Tests should he used sparingly and with full understand-
ing that they are measures of progress rather than eY ablations of ability. Self-tests seem to be
preferred by teachers of adults.

Cass and Crabtrec16 have identified fie factors which affect the learning of adults:
I. Physiological changes of the adult'student (heating. sight, general health, and the like)
2. Learning ahility - the authors conclude that after the age of 30, performance tends to

decline at the rate of one per cent a year.

:3. \dull interests - interests are centered around the needs and problems of the adult
4. Memory - unlike the child, the adult has a wide range of experienc:s. therefore, attitudes

and ideas are dexeloped which can have a healing on the adult's learning ability

5. Speed - indnidtils learn at different rates of speed.

Cc-metal Charm teristus of Unit Learners

lith the exception of a few cases of illness or early marriages most adult students are drop-
outs who either were not able to follow the material presented or did not see the need for the
educational effort as a youngster. In many instances it is not the lack of basic ability but rather
the lack of interest and failure to see the need for a formal educ ation

Ilho are these people that comprise this great mass' 11hat are their general characteristics
They are good people who are caught in the middle of today's mass education and the

depression Yeats. 1 hey at the young adults who are (flopping out of school and the older adults

16Nrigelic a 11. Cass and Arthur P. Crabtree, Xdult Elementary Education (New York: Noble,
1956), pp. 21 23.
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who 1 1 c' during the depression years. These people did not create a problem in a former era

Chu I r time to worry about competency skills nor jobs, but they are the people today for

whom employment demands equal aptitude.

Another category of prospective ABE students are those who because of their en ironment

are disadvantaged. They subsequently lack the "middle class tools." Most of these people come

from large families and reproduce in the same pattern in their adult lives. They assume their large

Lundy responsibilities and have little time for civic activities or involvements.

Clustered together into a neighborhood, they constitute a community within a community.

Here sub-cultures are formed. Many of these today are becoming increasingly more hostile and

militant. In a sense, this militance is t;ieir attempt to change their plight, to chart their destiny

and thus become more "Nmericamzed" - free then to function to their on satisfaction_rn a world

to which they want to belong.

Sociologists are finding that these people do have a true value systemone that works for

them in their environment. These people are unaware of the progress and sophistication of what

keeps a highly technological society together. The world of relationships for these people does

not extend very widely. Their interaction is, for the most part, narrowed to the immediate family.

relatives and those people living nearby. They prefer the old and familiar to anything new and

innovative.

Because the characteristics of adult students are different, adult education is different from

education at other age levels. The teacher of adults has to be aware of adult characteristics in a

learning situation. Family background, previous school experience, adult life and responsibilities

are some elements which have conditioned adults. Each adult will differ from another, but some

generalizations can be useful to the teacher. Some characteristics that are unique to undereducated

adults and implications these characteristics have for teachers are as follows.I7

1. Lack of self-confidence they often feel inadequate, unable to learn and compete because

many have rarely experienced success in school, work or social life.

Implications: Teachers should learn the importance of helping their adult students experience

success during the first class sessionand in every class session. The teacher should allow each

student to set his own pace in approaching classroom tasks.

2. Fear of sr pool this is usually becuase of a student's unpleasant past experience with

school.

Implications Avoid use of ridicule or sarcasm with undereducated adults.

3. Living in conditions of economic poverty: there is a high correlation between the level

of education and the level of income - the less educated having the lower income. Teachers of

adult basic education classes must remember that their adult students may be living in extremely

crowded conditions - with neither space nor quiet for outside reading. Poor nutrition, which goes

I7A Guide for Teacher Trainers in Adult Basic Education. The National Association for
Public School Adult Education (Washington, 1966), pp. II-4-15.
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hand in hand with poverty, may also be the cause of some students' apathy, short attention span

sleepiness in class. Poverty also means that students in these classes m... have other physic al

handicaps that impair learning poor vision or hearing which they cannot afford to c orrect.

implications- When these physical handicaps exist, the teacher should seek a was to remedy

them by referral to social agencies.

4. Probably below average in scholastic aptitude while many undereducated adults are of

average ability, and some of superior ability, more seem to be.below average tot academic learning.

Implications. active methods of teaching are most effective, use of flash cards, games. role-

playing, etc.

5. Culturally deprived. the less educated participate least in educational and cultural pur-

suits. Many are unaware of the existence of nearby libraries, museums, etc.

Implications Teachers of these classes will find that field trips to libraries and museums

will often "break the barrier" that so often exists between the undereducated and the sources of

cultural enrichment open to them.

6. Values, attitudes, and goals differ from upper and middle-class norms an individual's

cultural environment influences greatly his social values, attitudes, and goals. Undereducated

adults, more likely than not, have a value system widely different from that of adults of the middle

and upper classes. They frequently show indifference or even hostility toward social institutions

as, for example, education. Their goals for their children rarely include college, but nearly always

include getting a Job.

Implications- The teacher should understand and tolerate these values and attitudes. Strong

opposition to these values and attitudes is not the way to change them. Criticism will more than

likely have one result: the students will stop coming to class.

7. Weak motivation. motivation of undereducated adults,is low because of their history of
failure to achieve the recognized values of success, efficiency, equality, etc. They are easily

discouraged, and frequently exhibit an attitude of almost complete resignation because of these

repeated failures.

Implications: (1) Goal fulfillment: find out why each adult student is in class and keep the

student interested by helping him move toward his goal. (2) Discovery of sub-goals: help the

students set up sub-goals and show them how it inevitably leads to accomplishment of their main

goals. (3) Personalization. personal involvement through self-tests has a strong appeal. Few

people can resist an opportunity to find out Low well they can do on self-tests. That is why quizzes

and other self-analysis devices are so frequently found in magazines. (4) Variety when the adult

student realizes that different things happen in every class session, he is more likely to stay with
it. (5) Ego-boosting: teachers must show that they like their students. (6) Success' in order to

become deeply interested in learning a skill or new fact, the student should experience the joy of
being successful.

8. Unusually sensitive to non-verbal forms of communication: with limited vocabulary and

limited skill in articulation, most undereducated adults are forced to do much of their communication
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on the non-verbal ley el. They are sensitive to non-verbal cues, and tend to judge more by action

than words.

Implications Teachers should realize that they may say one thing verbally while non-

erbally (through facial expresstons, tone of voice) say another. %%hen this is the case. an indi-

vidual will probably respond more strongly to the non-verbal message because almost Instinctively

he knows it is real, not "put-on," as words can be.

9. Feeling of helplessness when a student doubts his ability to learn. his thinking process

is blocked. Feelings of anxiety and helplessness result. Some signs of helpless feelings in students

are hostility toward subject matter, bewilderment, lack of participation and attention. procrasti-

nation.

Implications It is important that the teacher recognize these signs for what they are and

strive to build in the student a feeling of self-confidence.

10. Varying levels of Intelligence. the great majority of undereducated adults are far from

stupid. On the contrary, because of their inability to read and write in a society made up of people

who live by these skills, they have been forced to live by their wits. No two people learn at the

same rate. The teacher who recognizes these differences and plans his teaching accordingly will

help each student approach maximum learning within his own ..apabilities.

Implications Determine individual intellectual differences in a group by placement testing,

student records, student discussion following a learning experience, private interview.

II. "Live for today" philosophy: many adults from lower socioeconomic backgrounds have

httle concept of long-range planning in their lives.

Implications- To the teacher this means that motivation to learn must be based on immediate

rewards. The student must ex- crience success today.

12. Hostility toward authority' because of unhappy associations with representatives of

authority (policemen, teat hers, boss) any authririty figure is likely to arouse hostility.

Implications The teacher must project himself as a friend or guide rather than as a teacher

authority.

13. Reticence: many undereducated adults have difficulty expressing their feelings, dis-

cussing their needs, and standing up for their rights. Silence may mean that they are shy.

Implications- One way to encourage free expression is to break the class into small groups

for discussion.

14. Use of defense mechanisms. the higher the degree of illiteracy in an adult, the more

likely he is to attempt to hide his undereducation from his friends and teacher by use of the fol-

lowing defense mechanisms: (1) carrying a book or newspaper, (2) carrying pencils in a con-

spicuous place, (3) not having eye-glasses when asked to read, and (4) injured hand when asked

for a written response.

Implications The teacher who is aware that these are defense mechanisms should respond

as follows, for example "Well, it's not important that we read this immediately. But we might just

see if there are any words you can recognize, even 'hout your glasses," or "I'm sorry to hear

9



about %our hand. Let's just talk about it this time."

16. Need for sta.us use of first names. nicknames. and words ,:iit h as "bin" tend to mouse
antagonism and resentment.

Implication teacher should use the more formal. "Mr. Jones" until confidence and
warmth arc established.

17. Tendency to lose interest- undereducated adults. just like ayeragt adult students. will
lea%e a classroom situation which does not fulfill their needs. %hen signs of apathy appear. its
time for the teacher to muster all his teaching skills and understanding.

Implications The teacher must try to determine the problem. Sometimes it may mean a
personal conversation with the student.

These are the people for whom our programs must be effectlie. They will be efficient pro-
sided we can recognize among these characteristics needs which can be met. Is our purpose to
prepare these people for life or for earning a liyellhood% It appears to be decidedly a combination
of both.

Perhaps training people in skills that will make them more marketable in the job market is an
immediate, 'messing need. However, our challenge reaches beyond the immediate to something
largergreater. Our challenge calls for a creativity in us that will enable us to build the confidence
and self-esteem of our students. They must experience success in achievement so that they might
become aware of their own worth.

It is said that we are not reaching the "hard core" potential ABE students. For this reason.
many of the more negati%e characteristics may not apply to the ABE students in some local situations.
Some positi%e characteristics of the adult learners may be listed as follows

1. Eager to learn

2. Attend school regularly and voluntarily

3. Ask pertinent questions

4. %ink diligently

5. Polite

6. Show respect for teacher and other members of the class
7. Uilling to help one another

8. t'se school time wisely

9. Always have necessary tools for school wo:k

10. %ant social contact

11. Enjoy having tal.nts and information used in teaching experience.

Characteristics of the Adult Bask Education Teacher

The key to a successful adult education program is good instruction. Teaching adults is a

challenging opportunity because not only teaching takes place but a teacher of adults will he
changing the lives of many people. The teacher will he lifting the horizons of hope and aspiration
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for mans who ft el discouraged and defeated. 1 he teat her is the vital personal ingredient whit h

im.tisates and influences adult student.; to successful accomplishment. The teacher makes the real

possibility of a better life. The term "teacher mar be liberali7ed to int hide the t oncept of the

term "leading" or "leader when applied to programs of public school adult education.I8 The

person working with the adult students in these classes is a "teacher- last of all. lie must be

inspiration. hope. a source of happiness, advit,or and companion to the adult students who come

under his guidance. Ile will need to have the wisdom of Solomon. the tact of a diplomat. the

patience of Job, as well as possess the force and personality of a leader and familiarity with the

methods and techniques of working with adult students.19

Some characteristics of the adult basic education teacher may be listed as follows.

I. Good teachers understand their purpose in teaching as being one of freeing rather than

controlling adults

2. Good teachers are helpful rather than dominating

3. Good teachers are accepting rather than rejecting

4. Good teachers are positive rather than negative

5. Good teachers are open rather than closed to experience

6. Prepare lessons well

7. Use subject matter at the students' level of comprehension

8. Sensitive to students' abilities - not rushing. vet not letting the lesson drag

9. Give students time to think but not time to be embarrassed because they do not know the
answer

10. Never use ridicule or sarcasm

II. Be unfailingly patient and understanding rather than condemning

12. Praise the students often

13. Creativeable to create materials and use new approaches

14. Tactful

15. flexible
16. Exhibit initiative

17. Lovalts build up faith in students, employers, and the future of adult education
18. AT crsatile - use mailable resources

19. Per clime - short-range tricks so that students can learn something quickly and.

successfully

20. Sensitive to signs of negative feelings

21. lomorrow-looking - instill in students awareness of the world around them

22. Optimistic - send out rays of confidence to students

23. Viarm and friendly personality

18Curriculum Guide to Adult Basic Education; Beginning Level, op: tit., p. 4.

19Cass and Crabtree. op. co., p. 45.
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21. Sincert interest in people

c epts all human beings as the. are with enthusiasm

'41. Eager to grow and learn new methods

27. Good obseicer and an (x(cllent listener

true desire to help the educationall disathantaged

')11. knowledge of cultures. o ustoms, and political structure of the t ommumt)
30. 1 genuine concern for the needs of adult students

31. Emotionall. stable

32. klnlit% to c mmunic ate on the students' le%el

33. Nbilv to (wale an atmosphere for learning total') different from the implanted image of
education that once was unpleasant to the drop out

31. Abdo) to deal ',loped% with confidential material and information
31. know letlge of laws of learning

31. He familiar with characteristics and blocks to learning of adult listeners
37. (late a good climate for learning
38. lncolve students in planning and class acti%ity

30. Be able to give students direction

40. Understand philosophy of adult education, available curriculum materials. and. criteria
for the selection of adult materials

41. Establish rapport with the students

12. 1)o not impose middle-class values and way of life on the students
NEI, ER take for granted that 'Anybody would know that.

implications for 'leaching Adult Basic Education

Poor attendance and a high drop-out rate may be expected if teachers do not show the kind
Of con( ern for students that may sometimes necessitate putting aside basic fundamental skills and
finding new ways to work with their students. The teacher must recognize immediate and pressing
concerns which students bring with them. This means that the leacher may base to work with the
families of the students. care for their physical health, call upon other agencies to and students
during times of finant ial or other emergencies and assist them in various other ways through their
Crises.

All people need acceptant e. These people must be accepted for what they are because they
are constant!) being turned down on the basis of what they cannot do.

'the teat her must help these students to recognize when they have a problem and that there
are several ways in which this problem c an be solved. the teacher guides them in making a deci-
ion as to whit Ii solution they should use.

lhe teacher should create in these students a desire to set examples for other people in then
community who are uneducated and who are not doing anything about it. without losing their friends
as a result of the changes they themselves base made in their ways of living due to the newly ac
quired knowledge.
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I he teat het must see to it that eat h student experiences some sue es. ea, h time he Ativnii.
c Liss. I his c an be done by knowing the goals of each student.

The teacher should help the students discover what their individual dillic unties ire b'. ..oil.-
tug with them and adjusting contents of instructional programs to aid in oveicoming these
difficulties.

After the temporary frustrations, there will be deep satisfaction in wan lung the happiness
displayed Is the students when they achieve in each step toward their goal.

1he Teacher- Counselor

Counseling within an adult class is an integral and necessary part of the program. The adult
basic education teacher, because of his regular and close contact with the adult student, is in the
best position to influence attitudinal and behavioral changes in the adult student. Through his
personal relationship with the adult student and with his firsthand knowledge of the students;
strengths, ambitions, and deficiencies, the teacher can do much to bring abLat the behavioral changes
needed to help-the adult student develop new skills and to help them understand their environment
beyond the classroom activities.

A teat her is alert to individual characteristics among adult students, and a certain amount of
counseling is carried on in even the most casual contacts in and around the classroom. THE PRI-
MARY ROLE OF THE TEACHER IS Tr/ESTABLISH A CLIMATE DIAT WILL LEAD TO A FEEL-
ING OF TRL ST ON THE PART OF THE STUDEN1 . It cannot be emphasized too much that the
establishment of a genuine rapport between the teacher and adult students is of utmost importance
in order to help the adult students make adjustments so that they can profit fully from their edu-
cational experiences.

A major role as a guidance service of the teacher is to assist motivation, clarify adults'
objectives, and help them remove obstacles in gaining goals. Very often a teacher must help adult
students see a need for an education because they are usually not idealists and do not learn for
the sake of learning; it must mean something to them.

'the teacher should have a general awareness of basic counseling procedures. As much in-
formation as possible should be obtained about each student's general background in order to
respond constructively in a counseling situation.

Guidaut e Activities

Suggestions for guidance activities by the ABE teachers are as follows
I. Orientation on registration day

I. Explanation of the program

a. Registration procedure

b. Educational opportunities in the school

c. Testing procedure and value of testing
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d. Plat cement Of students

e. %tend Is to Ix. used

I . I eat h ing prase .dures

g. thendance

11. Porgies..

2_ till out net scary record forms
3. St bool regulations (if any)

II. Orientation 10 Clas.4room activities

I. Introduce subjec Is to be taught (what it is and why it is worth taking)
2. Rmed is I Insult( Lion

3. Begin individual counseling on initial test results. This counseling could be gnen as
the teacher gives remedial instruction.

III. Teacher's awareness to human needs

I. F.ducational problems

2. Vocational problems

3. Personal problems

a. Health problems

b. Financial problems

t. Family problems (these could include any member of the family)

d. Community problems (does not participate in activities because of illiteracy)
c. Psychological problems

IV. Referral services - one of the teacher's counseling responsibilities is that of referring a

student to the proper agency. The teacher should ha%e a complete list of referral services
available to the students within the community. the teacher should help the student make
the appointment and see that it is followed through. In the referral procedure, the teacher
must he certain that the confidential nature of the problem is maintained. Confidential and
rapport are the key factors in guidance.

As the teacher prat [Ices good will, sine ere interest, and understanding about the problems
and concerns of each individual adult student, and of the instructional group, the developing
lassrom atmosphere will encourage adult students to accept the teacher in the dual role of in-

structor and counslm.

Testing and Evaluation

k «uprehensi%e adult basic education program will include a systematic plan of gathering
and maintaining information about student progress and development which uses a variety of
e%aluation technique's. 'Ibis is an important phase of the program in order to (1) diagnose needs
of mildews in the skills, (2) determine initial placement, (3) deteimine gains in skills and

14
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Nonstandard Tests

nonstandard testing program for adults series as a basis for keeping track of the iiidiiidual

progress and performance of the student. Nonstandard tests may he teacher made, both obiec

and subiectiie. "These tej are ialuable in charting the course of students and in counseling with

then' concerning progressln skills and personal development. Also this form of testing may seme

as a reinforcing factor for students' progress to the individual. Diagnostic- tests are not to be

omitted as source for revision of lessons and/or curriculum to fit needs of the indisidual.

Published tests which accompany some worktexts are another form of nonstandard tests.

Standard Tests

Standardized tests, of which there ire many, serve as a basis for numerous functions in adult

programs-

!. Placement

2. Grade level growth

3. Counseling as to individual needs

4. Determining students' eligibility for certification of competency

5. Determining the capacity level (intelligence test)

6. Information for valid reports about the program

7. Guide for curriculum development and material production

8. Diagnostic purposes

The level of a standardized test administered should be determined by the grade kid of the

pupil as estimated by the instructor. Standardized test results show that students are often much

lower in basic concepts of English and math than they were when they finished their last public

grade school level. Most of the tests used have not had norms established for adult groups.

There is always danger in giving a standardized test too early in the program. Extreme care

should be taken in preparing a pupil to take the test. The following steps are recommended:

I. Rapport is a must between the teacher and student to achieve meaningful results ou

standardized test.

2. The teacher must take Into consideration that the student in all probability has not been

administered a test of any kind since leaving formal public school or perhaps has never taken a

test.

3. The time allowed may be unfair to adults who work at a slow pace.

4. The teacher should be sure that the student understands that the test itself is not a

means to an end, but simply a tool to be used in placing the pupil in the appropriate material at

his level or whatever the purpose of the test may be.
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I nstrtu tional Pro«Aures (Methods and let !ogue...,

Physit at Environment

The physic at environment of the classroom can be an Important far for to the adult student's
attitude toward the real learning situation and must at all times he conducive to learning. I eat hers
should not hesitate to conduct classes in some location other than a classroom if there is a better
place available. Example: library; laboratory. Although individualired instruction is encouraged,
space should be provided for small group instruction when necessary. Provisions should be made
for individual private counseling.

The physical environment of the classroom may he inviting to the adult student
I. Flexible and comfortable seating arrangement

2. Cheerful and appealing atmosphere

3. !leafing, lighting, and ventilation to insure the best learning environment
4. Britten material on chalkboard which is legible and visible to all students
5. A neat and organized room

6. Attractive bulletin boards, charts, posters, displays, or exhibits. Example: bulletin
board arranged around the theme, "A better life and better Jobs through education"

7. Equipment and materials storage space

8. Bays to minimize distracting noises such as closing doors
9. A table for instructional materials and equipment

10. Teaching aids to be used by students. Example: educational games, flash cards, etc.

by pros 'ding

Classroom 11anagement

Classroom management is the control and direction the teacher assumes over the learning
situations within the rules made by the administrators of the school or of the program. These
policies are spelled out in administrative decisions which affect the way in which the teacher
directs the mirk of the class.

Enrollment. The enrollment policy will follow one of two practices: (al term enrollment
adult students enter as a group for a definite length of time and new students are not admitted
after class has begun; (b) open enrollment - adult students may enter at any time at any level of
achievement and stay as long as they are interested.

the time of enrollment is most critical. First impressions are usually lasting ones. The
instructor should he aware that adult students have had a diffit ult time deciding to come back to
school and that they are usually nervous and self-conscious. The instructor should extend a warm
and friendly welcome to each new enrollee and make a special attempt to put the adult student at

ease and make him feel at home. Complete an application form for each adult student. This may be
done by student or teacher.
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Iwo enrollment techniques are

I. Inter% leh - Nothing is more elle( tne in the enrollment procedure than an InteRiew. I he

instructor should disc uss the adult student's aims and purposes for attending adult basi«.diu anon

classes. Inter revs are often the most powerful diagnostic de% ice that (an be I ed by a teat her.

Not only is the tea( her able to get to know a great deal of important information about the adult

student and many of his basic needs but may establish the genuine rapport that is so necessary

when working with adult basic education students. The teacher may want to ascertain an approx-

imate grade level so that the proper level of achievement test may be administered at a later time.

The teacher may give assistance in completing the application form.

2. Orientation - An orientation of the class procedures s'aould be conducted so that adult

students may clearly understand from the very beginning such things as his obligations to the

program, the program's obligation to him, classroom management, curriculum, testing, etc. Adult

students fear such things as getting up in front of class to make a speech, tests, and generally

fear exposure of their lack of education. A proper orientation may eliminate many of these fears.

The teacher must impress upon all new adult students that they must feel free to ask any

questions as many times as is necessary to learn and that making mistakes is expected and quite

normal.

Placement. Adult student placement is a complicated process that invokes such factors

as: past educational experience, needs, desires, classroom space, available materials, class

schedules and teacher employment. An all-out effort should be made to be sure a student is prop-

erly placed. Here lies the key to one of the drop-out problems that fronts every adult education

program. If the adult student is placed in terms of the forementioned factors and the teacher ex-

plains the program in terms related to the adult student's desires and needs, then the drop-out

factor becomes somewhat less.

In many cases the adult student will need to be placed on a lower level than at the grade

level in which he dropped out of school. This can lead to a delicate situation. The adult student

need not be told this fact. Tactfully explain to the adult student that he will begin with an over-

all review,or explain that most people slip back at least a grade or two after being out of school

for several years. To tell an adult student that he is on a lower level than he anticipates may

lead to discouragement and a feeling of inadequacy.

Selection of materials is almost equivalent to placement and also may be a delicate situation.

If teaching materials are too difficult, discouragement may occur early and if materials are too easy,
repetition may produce boredom.

Initial placement may be based on information gathered from application forms, interview, or

some other informal technique. As soon as it is feasible, the teacher should administer an achieve-

ment test on the proper level to each adult student. See sample of application form and informal

test (Appendix A).

The model adult (lass is a lively system of constantly shifting groups and individuals.

19



Organization of ( lass tune. kite Is the nurst pies ions possession we hate. Eaten sec rIld

an adult student wastes %%hilt. a( ( simulating his supply of knowledge is a loss to him. Even sec-
ond a teach« wastes while planning or ( ondm ting a ( lass is a loss to eat h of the adult students.

%lasting time may he in the form of (1) procrastination, (21 habit, t 3) not using small amount.

of spare time wisely, (41 naking exc uses, and ( disorganization.

Some helpful hints on how a teat her mav save ( lass time 21

1. Be a ( lock-wit( her - start and finish a class on time, adhere to coffee -bleak-time allow-
anc, minimize time for opening procedures, don't let one student monopolize c lass time.

2. Get ready in good time - the teacher should be fulls, prepared before time for ( lass. I r to

arrive at least fifteen minutes before the class is scheduled to begin.

3. Student time-savers - help them to discover how to make wise use of their time.
4. Point out to adult students as in which they waste time.

Important as it is not to waste time, it is equally important to remember to take time for

necessary classroom activities,

A specific hedule should he devised cooperatively with the adult students designed to

budget time for each subject or activity, breaks, and meeting time. Allowances should be made

for adult students' individual differences. (Example- work schedule.) The students should have a
general knowledge of regulm c lassroom pro«.dure.

I he lower the educational level of the adult student, the more time should be scheduled for
reading and writing activities.

Record keeping.25 A separate folder should be started for each adult student as he regis-

ters and forwarded to subsequent teachers as long as the student remains in the program.

A registration form should be completed for each adult student and placed in the cumulative

record folder. This form should include basic information about the adult student which will assist
the teacher in becoming acquainted with the student. Such items as name, address, telephone
number, age, sex, previous years of schooling completed, vocational experience, and vocational

aspirations should be recorded at the time of registration.

The teacher should keep accurate attendance records of all adult dents in class to assist

in giving proper guidance, to allow for personal follow-up on those adult students who may he

having diffu ulty in meeting class schedules and whose attendance, or lack of it, may be hindering
progress in the program, and to furnish administrators with accurate records of attendance.

Personal data such as interview form, health records, family history, and work experience
mar he filed in the ( unmlative record folder.

e-1 ear- Permanent - Record should he completed for ea( h student. These forms may he

obtained horn the State Office of Adult Education.

All tests administered may be filed, as well as samples of student's work, and progress
reports.

21National 1ssociation for Public Sc fool Adult Education, Lirea!_
Teat lnng \chits (11ashington: National 1sso( voion for Public S( 11001 1dult Edit( anon,' 9611, pp. 32-33.

-Amu( ulun Guide to Adult Basic Education. Beginning_ Level, m ( it., pp. 5860.
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the aille of the student cumulative record will be proportionate to the completeness and

usefulness of the information gathered and recorded and to the degree in %%lac h these data are used
by the teac her,

A sample application for enrollment may be found in Appendix A of this guide. Informal t%pe

questions such as those included with the application (see Appendix A), ma% be used for initial

placement before an achievement test is administered.

Maintaining attendance and preventing dropouts. 26 Let's examine attendance from a c ase
and effect point of view.

Why do they enroll' %hen an adult shows up for some adult education activit., you can bet
that he has run a it ntal and physical obstacle course to get there. Fatigue, the weather, finding a

place to park the car, inertia, family reQponsibilities, and social demands are just some of the
barriers he may have had to overcome. Yet he does show up. Considering the very high initial
desire to participate, why is this same adult often a potential dropout?

To find the answer, we need to consider why he came in the first place. %%as it sheer love of
learning' %as it just the need to get new information, new skills, new knowledges? In a study made
by Dr. Zander, University of Nfichigan, it was concluded that more than two-thirds of the public

school adult education students he interviewed came to class hr some other reason than the course
content. Most teachers and leaders of adults will readily agree with his conclusion that adults

participate in educational activities to make friends, to get away from the house a while, or to
learn something about their latent talents as well as to acquire information or learn a skill.

How to meet the needs? As a teacher of adults, you must be sensitive to a student's per-
sonal and psychological needs as well as to his intellectual needs - unless those personal (or
social, or recreational, or call it what you will) needs are met satisfactorily, the student may not
stay around very long.

These special needs will vary but most adult students have these in common:

They need to find some sense of personal worth, to discover ways of being usefully influen-
tial, and to truly participate in the activities of the group. They need to have a part in working out
the goals of the program and they need the chance to discuss the subject matter not only with the
teacher, but with all other members of the class.

But if it isn't the weather or other external conditions which are beyond the control of the

adult education teacher the drop out potential may be the result of inteinal classroom conditions.

Then it is time for the teacher to take stock. Fortunately, there are some clear-cut danger signals
that frequently rouse the teacher's attention when the classroom situation is not contributing fully
to the learning process.

What arc some signs of dissatisfaction? Adult students will begin to show signs of dissat-
isfaction when a course fails to meet their needs adequately. Spotting those warning signs early,
analyzing them carefully, and moving to correct them quickly often can spark up the waning Inter-
est of adult students and lead to continued improvements in the teaching design. Look for these

26National Association for Public School Adult Education, A Treasury of Techniones_for_
Teaching Adults, 2p., cit., pp. 35-39.
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signs of apatliN.

I. lrregulai attendance - Wien a student attends several consec ume sessions then misses
two oat of the next four, he may he a potential dropout.

2. Poor quality of preparation - If a student is inattenme ui c lass, if he fails to enter into
discussions, or if he is obviously not prepared for discussions, 11 may mean he is no longer finding
that he first expected from the acm Hy.

3. Erratic attention in class - Daydreaming, remaining silent during class discussions, of
returning late from class "breaks" repeatedly, are warning signs of low irnokernent.

\that are some corrective measures? Wien signs of apathy appear, it's time for you to master
all your teaching skill and understanding. You must try to analyse the problem, to see both your
part and the student's in the difficulty. Sometimes these steps can be taken directly in the c lass-
room. Often, It means a personal conversation between you and the student. Consider these measdres

I. Undertake periodic class surveys of how well the class is meeting the needs of the stu-
dents. Som-times this can best be done by general discussion in class: sometimes by a question-
naire such as shown in Appendix B.

2. Personal interview - after crass or during a "break" let the student know of your concern
and interest in him and his work. Tell him you'd like to talk with him about the class. A friendly,
informal conversation over a cup of coffee may bring out the problem and suggest a workable
solution.

3. Guidance Counseling - every teacher does a certain amount of guidance and counseling,

consciously or otherwise. But sometimes the situation calls for someone with spec ial training in
that field. 11hen a guidance problem arises that suggests to you the need for a trained counselor,
suggest such a visit to the adult student. Make the appointment for him and go along with him to
make introductions. &eassure the adult student, if it seems necessary, that the visit in no way
sets him apart from the rest of the class. The counselor, after all, is an expert who is better qual-
ified than the teacher to answer some technical questions, and help the student take a better look
at himself or the learning situation.

4. Private tutoring - This is an "above and beyond the call of duty" action. --ry few adult
education administrators would ask or expect teachers to do free tutoring. Yet it is being done and
not infrequently. A few "after class" sessions with an adult student often can totally eliminate a

problem and reverse a tendency to drop out.
5. Variations in teaching design - Individuals learn differently and different groups of indi-

viduals do not always respond to the same teaching stimuli. Presenting more factual information,
modifying the subject matter sequence, asking the group if more time is required for review, sub-
stituting demonstrations performed by adult students for those performed by the teacher (or %ice
versa) may reawaken learning interests of the class.

There is something about anonymity that brings out the truth in people. An informal c lass
survey (as shown in Appendix B), followed by class discussion of the resul s, often will give you
an indication of the extent to which you are meeting the needs and interests of your class.
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Let hniques Much Pros ide \ ariets in Instruc tion

Discussions. Class disc ussions should be c arefully guided 1) the instrut for to obtain mai,-
imum partic ipation bs adult st. dents. As a teaching technique, discussion is used for the following
purposes:27

I. lo reach decisions or solve problems

2. To "internalize" or :einforce ideas and concepts
3. To progress from the known toward the unknown by various processes of deductne

reasoning

4. To determine if a particular body of content has been mastered.
After the objectives have been established the teacher can plan for effective use of dis-

cussion topics presented both by the teacher and students. There are several points to consider:28
Have questions ready to use that will open areas of discussion. (For eximple: "%here do
you think it important to start?" or "ihhat are some of the things you have learned a Iwant to question?")

Know as much as possible in advance about the personalities, backgrounds and opinions
of your students so that you can recognize student needs.

Help each student do -,hat he does best - summarize, Provide new information, znalyze
ideas, or evaluate ideas.

Make assignments in advance which will provide a background for discussion so that
students will feel free to participate and will have some information in common.

Be prepared to suggest sources of information so that students may pursue the subject
further if they want to.

Demonstrations. Demonstrations effectively clarify some concepts as no amount of descrip-
tion will do. Demonstrations may be given by the teacher, student, resource person. This technique
is especially vzivable in the teaching of basic science and some phases of mathematics. Some
points to remomber are:

1. Need advance preparation to be worthwhile

2. Must begin without delay by having all tools, materials and supplies in readiness
3. Prepare students by explaining in advance what is going to happen
4. Explain each step after its completion

5. Provide an opportinity for questions after each step
6. If possible, gis ;tudents a chance to operate the demonstration

7. Conclude with a summary.

Projects.
1. Projects should be utilized to help pupils learn how to plan, organize, and execute an

event.

2. Student projects are great interest-holding tools.

3. One thing th7, can be a center of steady interest is an exhibit which may be a progres-
si.ely de( toping project or one that is changed every few weeks. (Example: Symbols of the

27Ibid., p. 26.

28Ibid., p. 30.
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I. tilted States)

4. The may be exec uted lw the group or individual.

5. Students must be free to select their own projects.

6. Teat her should super% se and see that the group rec ogntzes the need for the prole( t.
7. Project learning could be utilized in pratically any '4 ubject.

Problem Soli mg. This is one of the most complex forms of discussion to [vac li det
solve problems, or to reinforce ideas and c oncepts. It requires skill on the part of the tear. het
because the answer is not known in athance. This technique may be a personal or subject matte'
problem. In either situation, the instructor should ac t the role of resource person, leading the

adult students in solving the problem. The problem should be teal and initiated by the adult stu-
dents. The steps involved in problem solving are

1. Recognizing and defining the problem

2. Gathering and analyzing the data

3. Forming and testing a solution

4. Measuring its success or failure.

Lectures.

A competent speaker brings the community Into the classroom. Good results are to be
obtained from the lecture if both the speaker and the students are prepared for the experi-
ence. Students often suggest topics about which they would like to hear. After a topic has
been decided upon, the group should do some background work on it. Students may want to
halve questions ready for the speaker. There are valuable social 'earnings for students in
helping the teacher make arrangements for the lecture.29

Sources of lecturers are: (I) local industry, (2) local and state health departments, (3) police
and fire departments, (4) city government, (5) local college or university, (6) instructors in local
public schools, (7) local civic clubs, and (8) school boards.

Role-playing.3° Mr. Neff states that,

Role - paying is a dramatic form of discussion. The purpose is to allow students to "wear
another hat" as they react to a problem or to IndRiduals within the group. Role-playing
often helps a student to see himself as others see him. It also gives the teacher insights
Into the student's reactions and behavior.

Procedures for role-playing as listed by Neff:

1. The group decides upon the problem or situation to he enacted

2. Various class members are asked to play the roles of the people in the community who
represent the different points of view related to the problem or situation.

3. The play is enacted. The teacher should not let the playing go on too long. The outcome
of the drama is not of major importance; the interaction among the participants is the key
factor.

4. The play is discussed. The teacher and the students should discuss the roles that were

29Curriculum Guide to Adult Basic Education: Beginning Level, 22. cit., p. 80.
30Monroe C. Neff, Adult Basic Education Seminar Guide, cm. cit., p. 85,
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played. 1hose who pain( 'paled in the play should he encouraged to tell ho; they felt
being someone other than themselves.

Field Trip. Field trips are valuable learning situations. I in example. a trip to a library is

much more meaningful than a description of a library. This technique serves as a means of better

acquainting the adult student with the community while at the same time it gives the community

some insight into what it is that the school is trying to do in an effort to help solve the problems

of under-education and social rehabilitation.

Community Resources. The teacher should be aware of the resources of the community and

make use of them whenever such use will contribute to the lemiing situation. this technique also

serves to acquaint the students with the community and services available from various agencies.

Some towns have directories of the various agencies. Some sources of community resources in-

clude: public library, school library, labor unions, Social Security office, Public Welfare, Health

Unit, Better Business Bureau, doctors, lawyers, employment agencies, business and industry,

family counseling, child welfare, juvenile court, police department, museum, recreation center,

Insurance agents, bankers, ministers, and other teachers.

Audio-Visual Materials. One reason why audio-visual aids should be used in adult basic

education classes is because innovative ways of teacl.'r7, must be used when working with the

adult student. Another reason is that audio-visual aids give the teacher opportunities to vary his

- and variety of approach is one way of keeping interest high among students who are

easily bored by traditional learning exercises.

Most teachers agree that audio-visual aids provide an interesting change of classroom pace,

and help put across important points.

Some facts which have been discovered about the use of audio-visual teaching aids in the

classroom are:31

I. If students are told in advance that they will be shown a film, they learn more from the
film. If they are told in advance that the material in a film is important, their learning
is improved.

2. Students learn more if they are given an immediate opportunity to practice what they are
observing in a film, filmstrip, or other visual demonstration. One way of accomplishing
this is to stop the demonstration at strategic points while the students practice the skill,
repeat the new vocabulary words, and so on ...

3. If a discussion is held immediately after the audio-visual demonstration, learning will he
accelerated. When the class takes part in a short evaluation - discussion of the demon-
stration, learning of several kinds results. The teacher finds out what students think of
the material, whether they learned from it or not - and why ...

The following equipment is needed:

I. Opaque projector
2. Overhead projector
3. Combination filmstrip and slide projector
4. 16 mm motion picture projector
5. Slide projector

31.1 Guide for Teacher Trainers in Adult Basic Education, op. c it., Pp. IV, 14-16.
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6. tape recorder
7. Photo copy machine
8. Record player
9. Filmstrip projector

10. Bulletin board
11 Chalkboard
12. Maps
13. Globe

Teachers in adult basic education may find it necessary to prepare their on slides for
overhead projectors, posters, charts, and graphs, reproductions of newspaper and magazine
articles, tape recordings, flash cards, games. Teachers find equipment for making materials
useful.

Basic characteristics which should be taken into consideration when selecting audio-
visual materials are:32

1. Technically correct and accurate
2. Educationally sound
3. Recent and up-to-date
4. Mature in approach and appeal
5. At the learner's level of ability and comprehension
6. Attractive and interesting
7. Thought-provoking; good "discussion starters."

Suggestions to govern the use of visual aids:
1. Visual aids should be ordered well in advance.

2. To determine use and limits, a teacher should preview each aid to be used.
3. Men guides are available, they should be used by the teacher in planning.
4. An introduction should precede the use of any aid in order to establish the purpose with

the class and outline what is expected to be learned.

5. The aid should be used twice to reinforce learning.

6. Follow-up and evaluation after use of the aid.

Materials and equipment may often be borrowed from the school system for use with adult
students. In addition, there are special adult materials which may be secured from the local
adult education supervisor.

Team Study. Team study can be done by teacher and student of the group with all Students
knowing that each one of them will have a chance to be in the teacher-study group or it can be a
student-student situation with groups organized and supervised by the teacher.

Team study provides an opportunity for self help while helping others through the exchange
of ideas, concepts, beliefs, and facts either between student and teacher or between student
and student.

32Cass and Crabtree, op. cit., p. 212.
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Evaluating Instructional Materials
One of the basic concerns of adult elementary education is that of instructional materials.

Materials for use with the adults in elementary education programs must he developed and written
specifically for adults if they are to do the job that needs to be done. In recent years an increasing
number of published materials have been designed specifically for adults."

Types of Printed Materials

The broad array of printed materials encountered today could be classified in the following
categories:34 books, both hardcover and paperback; booklets, pamphlets, and memos from agen-
cies, municipalities, state and federal governments, and school districts; conventional newspapers
and those written with high interest and low difficulty; dictionaries, encyclopedias, and other
reference materials; magazines and catalogs; self-pacing instructional kits; teacher-produced and
commercially available stencils and other materials for duplication; pictorial materials; charts;
cards; games; material used with mechanical equipment (films, slides, tapes, records, etc.); appli-
cations and catalogs from various training schools; experience stories dictated or written by the
students, typed and prepared for instructional use, job application forms secured from employers;
and instructional booklets for new employees in local business and industry.

Selection of Instructional Materials.35

Instructional materials for Adult Basic Education classes need to be selected in
terms of the learner, the classroom situation in which instruction is to take place, and
the educational philosophy of the teacher and the system involved. Instruction, if it isto be relatively successful, must be so designed that a great deal of individualization
is possible. The wide range of academic achievement plus the need of each adult tofeel that he is a worthy, respected person necessitates the addition of this factor inthe selection of materials.

In light of the above the following criteria are suggested as evaluation guidelines for the
selection of Adult Basic Education instructional materials.

1. The content must be appropriate for adults.
2. Cost should be in line with similar publications.
3. Print should not be under 10 point.
4. Several different rhetorical devices, such as subheadings should be used
5. The edition date should be fairly recent.
6. The text should be designed to serve as a guide for self-instruction.
7. The materials should be adaptable for both individual and group instruction.
8. No one method is suitable for all students; therefore, no single series or single text

should be used.
9. The range of reading levels within a class is often seven grades, therefore, multi-level

materials must be provided.

"Angelica W. Cass, Adult Elementary Education, 22. cit., p. 209.
3411 Guide for Teacher Trainers in Adult Basic Education, ma. sli., pp. 1V-4.
35Florida State Department of Education, A Selected Annotated Bibliography of InstructionalLiteracy Materials for Adult Basic Education, Bulletin 71F-3 (1968), p. Iii.
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10. "Software " i books, etc.) should be gn eu preferen«' over "hardware until eat h t lass
has a well stocked library of instriutional materials.

Specifi Criteria36

1. Are the goals for each lesson e fear, pram( al, and attainable:'
2. Does each lesson tea( h one or two concepts thoroughly %
3. Are the subject matter and learning actnities familial and interesting to adults%
I. Does the e ontent, h heneer possible, raise the self-esteem and status of the adult student%
5. Do the materials mot nate or encourage individual reading, speaking, writing, and tithe!

study%

6. Is the language used in lessons adult in tone%
7. Are sentences used in lessons similar to the sentene e patterns used b% adults in oral

communic at ions%
8. Are the skills and «mcepts taught in sequential, logical order?
9. Do the drawings, illustrations, and other graphics clarify ideas presented %erbally%

10. Are the materials written in such a manner that the students e an follow the lessons to a
large extent by themselves? They should not he too dependent on instructors.

11. Do the materials have built-in measuring de%le es to show both quantitatne and qualita-
tive student progress%

12. Do the materials instruct in actual life situations, sue h as food, property, Job, voting
and civics, saving, social security, housing, homecraft, safety, etc.?

The following are some more specific points teachers should consider when examining ma-
terials for use with the undereducated. These criteria are based on research which began at the
University of Chicago in the early thirties.37

Length of sentences: Sentem es should range in length from ten to fifteen word:..
There may, of course, be some variety, with some sentences longer or shorter than this
range. The structure of a sentence should be simple: sidle( t, verb, predicate, in that
order.

Dependent Clauses' There should be a minimum of dependent clauses and compound
sentences, although the undereducated adult student grasps the compound sentence more
readily than sentences with %hie h, that, or because clauses.

Verbs and A erb Forms: The undereducated adult prefers the present tense because
he tends to Ine more in the present and he sees experiences as existing in the present.
The past drops out of sight and he cannot bring himself to contemplate his future. Material
with strong verbs is desirable ...

!lard !lords: Although hard words differ according to the individual, they can usually
be identified by noting. the number of affixes: the more affixes the harder the reading.
Generally, the word with many affixes presents a generalized concept. It lacks the hard
xisual reality of house or bus. The affix-ornamented word is a built-up word .. .

Contractions and Dialect: The student who recognizes the word is may boggle at
the word isn't. Dialect is the most difficult for the undereducated adult student.

36Frontiers in Adult Basic _lichttation. Compilation of selected papers and group report
presented at Southeastern Region IV Institute for Teac her - trainers in Adult Basic Edo( anon,
Florida State University, 1966, p. 94.

37A Guide for Teacher 'trainers in Adult !Iasi( Ethic anon, a. (it., pp. IV, 5-6.
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Conjunctions. the student has difficult) with such words as because therefore,and if, which require mental leaps backwards and forwards. For example, when the wordthere.ore appears, lie somehow must bring to the forefront of his mind a presious idea inan earlier sentence.

Consersational Style Since speech is the one form of language that the studentemploys reasonably well, the reading matter set before him should be closer to speechthan to non-oral prose. Newspaper English, for example, is far from being "speech"English.

Personal Reference: As a rough measure, copy becomes readable if it containseight to ten personal references (plorsouns, names, father, mother) per hundred words.But pronouns should be placed close to the nouns to which they refer or the reader willbe confused. These students do not think in abstract terms; therefore, the generous useof personal references does more to make text readable than almost any other singlefactor.

Evaluation Instruments

Rating forms for the purpose of eNaluation of instructional materials may be found in thefollowing sources:

I. Pattison, Rose Mary and Joseph C. Payne. Evaluation Tools for Adult Education, FollettPublishing Co., 1968.
2. Shaw, Nathan C. (ed.). Administration of Continuing Education, NAPSAE, Washington, D.C.,1969, pp. 336-340.
3. Hollis, Jennie-Clyde (ed.). Curriculum Guide to Adult Basic Education. U.S. Dept. ofH.E.W., U.S. Govt. Printing Office, Washington, 1966, p. 179.

Readability of Materials38

With a readability measure you can feel more confident in providing students withmaterials they will be able to read. If vnu are building a library of suitable instructionalmaterials, this measure will give you an accurate way of classifying the materials. Thesmall increase in time required for application of this measure will be more than repaidby the ease with which you will be able to meet the reading needs of individual students.The basis of this measure is a count of words, one-syllable words, and sentences.From these counts you compute the number of words per sentence and the percentage ofone-syllable words. These figures are then found on a chart from which the proper read-ability score is read directly. Figure 1, found on page 32, is a Work Sheet that greatlysimplifies the arithmetic and gives exact instructions for calculating the readability scores.Except for a few suggestions to be given below, this Work Sheet and the Chart for calculat-ing readability, Figure 2, found on page 33, are all that you need.
Further suggestions for calculating readability are given below.1. Before attempting to apply the measure to unknown materials you may wish to try it onSelection 1, page 31. A sample calculation has been worked out for this selection,Figure 1, page 32.

38
Jennie-Clyde Hollis (ed.), Curriculum Guide to Adult Basic Education - Intermediate Level(Washington, D.C.: U.S. Government Printing Office, 1966), pp. 184.190.
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11phenated %%outs, like "ring-aling-ling,- in Selection I, are c ounted as one %%ord.
Sentences that hate question marks or exclamation marks maw to the terminal punt
tuation are counted as one sentence (see sentence t%+,0 of Selection I). Sntenc e.
dic ided by semicolons are counted as two sentences (or more) it eat h of the sec non.
could stand alone as a complete sentence.

3. Readability measurements for books or other long piec es should be based upon se.eral
samples of the text, taken from different portions.

4. It a number of readability measurements are to be made, it toll be «incement to
duplicate copies of the ANork sheet.
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Selection I

Readabilio, =2.7

Bill &dams ,sas asleep and dreaming. "Mat would I do if I had all the mon( N I wanted?"

he dreamed.

"First, I'd get that car I saw in the car lot downtown.

"Second, I'd get some new fishing things. Mine are more than fie s ears old.

"Bird, I'd get some new clothes. Clothes like those I saw in the paper. B. y' I ( an

just see how I'd look in some new ( lothes."

his dream went on. "Then, let's see. %kith all that doii , Jane and I could go out e%ery

night in the week."

"Ring-aling-ling," went the alarm clock. Bill woke up from his dream. It was time to

get up and get ready for work.
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Figure 1. Readabdit. alculation orl. Sheet

Name of hook Selection I

1iithor

Publisher

Carry out the following calculations in the order indicated

(A) Number of words Record the count herd
Count off about 100 words, stopping at the end of the first
complete sentence after 100.

(B) Number of one-syllable words Record count here
Count the number of one-syllable words contained in
count (A).

(C) Number of sentences Record the count here
Count the number of sentences contained in count A).

(D) Yords per sentence (A) 8.3
Divide count (A) by (C)

Count (C).

Result

116(1)

103(B)

(F.) Percentage of one-syllable words

Divide count (B) by count (A) (B) x 100 .= 89 Result (E)
and multiply times 100. (A)



Selection II
page 182

Figure 2. Chart for Calculating Readabilitv39
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39Adapted from Richard D. Powers and J. E. Ross, "New Diagrams for Calculating
Readability Scores Rapidly," Journalism Quarterly, 1959, 36, 177-182. This chart is from page
180, and is based upon revised Farr-Jenkins-Patterson readability formula.
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Ise F figure 2, the Chart for ( alculating Readability, to find the readabilit. se ore that

coirespo -Is to the results computed in (1)) and E), aboYe. Find the number entered as resuh

(D.), abc%e on column I), words per sentence of Figure 2. Find the number entered as Result

( El, above, on column F, percentage of one-syllable words, of Figure 2. 10 find the t our-

sponding readability score, lay a ruler across the chart from the numbei on I) to the Number

on E. The readability score, stated in terms of a grade le%el, can be read where the ruler

crosses tt,Itimn R readabilit% score.

(R) Resulting readability 2.7 .

Sources of other readability formulas for use with published or teacher-made materials are

I. Fleish, Rudolph. The Art of Readability.

2. Lorge, Irving. Lorge Formula of Readability.
Adaptable for grades 4.8.

3. Spache, George. Spache Formula of Readability.
Adaptable for grades 1-3.
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PP ENDIX A

ADULT BASIC [DUCA HON APPLICAno\

FOR

ENROLLMENT

Date

Name

Address

Do you work?

Where?

What do you do?

That was your last grade in school?

Where?

When?

%here were you born%

When?

Work this problem' This )ear

Year you were born

Your age
r
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\ holida' is ( liritmas. It is alw at,' On December 2), in the I lilted State... ( 1111,4111.P. I.,

celebrated at .Jer the world 111 man% dlitelellt saN,.... People hate chtteient I ustoms and this
taile. the holidats.

FOLD PAPER IN RALF

I. Read silently.

2. Now, please read it aloud to me. Do you need to know sonic. words?

3. Now, tell me what you read (Memory full pointQuestioned half point ).

(Does not hat e to be exact)
Points

I Christmas is a holiday.

I Christmas is December 25.

In the United States.

I Celebrated all over the world.

2 In different ways.

2 People hate different c "toms.

This is wht holidays tart.
10



\tarried

()I Est -11 F AJMER 1 0 ( I I I LK 0\ ( \RI) OR ( 1\11 1.111\ I ( \R0

Maiden name

Children

I amilN

Race

Aelfare

Health handicaps

Future ambitions or plans

Beginning material

Beginning leNel

.\dult Education class attended last year
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NAME THE FOLLOMING

The President of the United States is

The Governor of our state is

The Mayor of my county seat is

I am enrolling in a school called

The name of my teacher is

The name of my local newspaper is

Are you registered to vote?



Do %ou haNe a telephone

1t home

11 work

111_1.1\ I I II. 111.1\1.S

tunic the number).

(mite the nuinbei ).

In %hat ton do you live;

%%hat county:.

%hat state%

%hat country?

%%hat continent%

Do you haie a hobb,, or something you like to do. like fishing?

Name some things you like to do or games you like to play, like c her kers or dominoe,.

lQ



APPENDIX It

CLASS SURVEN 40

1. Have you ever considered dropping out of this class?

Yes No

2. Whichever way you checked the above question, please state below why You checked it the
way you did.

3. If you were to drop out (for reasons other than it being physically impossible for you to
attend), how do you think you would feel about it if the teacher tried to "follow up" with
a letter or telephone call? Check one or more.

a. Think it none of his business

b. Would be o.k., but I expect I would probably have a hard time giving the real season

c. Would probably be pleased to know that my attendance was missed

d. Other

40Ibid., p. 39.
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APPENDIX C

E\ NEU A,110N OF

INSTRE CJIONAL MAI ERIALS

used in

RAPIDES PARISH SCHOOL BOARD SKILL CENTER

Name of Material'

Cost:

Company

Copyright Date'

Superior

TEACHABILITY APPROPRIATENESS FOR ADULTS

Average Inferior

Comments:

42

Suitable Fair Unsuitable

Signature

Date
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SEQUENTIAL SKILLS
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LANGUAGE ARTS

The language arts program for adults involves the acquisition of the essential habits, atti-

tudes, understandings, and skills which represent one's abilities in oral and written communication,

listening, spelling and reading. It is apparent that these language skills are in greatest need of

development. The teachers of adults must speak in a language that adults will understand, and vet

maintain good usage.

Each area of the language arts program of instruction has its own skills and understandings.

however, they should be closely related to the teading activities.

I



Reading

Reading is the basic tool of education and life. An individual who cannot read is unable to

perform certain tasks necessary for normal, productive lives such as: follow road signs, follow

written directions, be a wise consumer, complete applications, and numerous other normal functions.

The basic education teacher must build confidence in reading and create an atmosphere of

success, built on improved reading skills. The instructional challenge at the lower level includes

preparation for and teaching the mechanics of reading. It is most important that a teacher deter-

mine reading level and diagnose deficiencies. Much of the knowledge about the teaching of read-

ing has been learned from a pattern of extremes. The teacher of adults who has at his disposal a

variety of techniques for teaching reading, and a flexible attitude toward the application of them,

will achieve best results.

The reading program must accommodate a wide range of reading needs varying from activ-

ities for the non-reader to necessary skills for those who need to improve their speed and

comprehension. It should be an integral part of the total progr-ai by the integration with all other

subject areas.

The skills listed in the reading section of the guide are basic to reading with understanding.

When a reading lesson is presented, a definite skill should be incorporated into the lesson. Pre-

sent only one skill at a time, and be sure the students understand and make use of the skill.

Skills should be taught in sequential order of difficulty insofar as possible. Alphabetizing

cannot be taught without firs teaching the alphabet. It is not enough for the teacher to teach

skills alone. Teachers need to keep in mind that reading offers opportunity to acquire new infor-

mation, understanding, and attitudes.

Objectives of the reading program are for each student to be able to:

I. read and understand materials related to his occupation

2. b. an independent reader

3. read for enjoyment

4. read to become a better informed citizen

5. read critically

6. display an interest in reading

7. comprehend through understanding what is read and recall pertinent facts

8. increase his reading speed.

2



Reading - I e%el 0

I. 'stal coordination

I. Left - right progression

2. Left - right progression with return sweep

II. Auditor% discrimination - hearing likenesses and differences

I. Recognizing rhyming words and sounds

2. Listening for and gning initial consonant sounds

3. Listening for and giving final consonant sounds

I. Understanding of short and long vowel sounds

5. Capable of hearing words that sound alike

6. knowledge of letter name and sound concept

III. Visual discrimination

I. Alphabet recognition

a. Difference between capitals and lower-case letters

b. Letter configuration

2. Word configuration

IV. Word recognition

I.

2.

Picture - word association

Sight words - students need a supply of words which they recognize in print before the

actual process of reading can be started. Sight words may be presented with flash cards

along with pictures. Teachers should obtain a word list of most commonly used words.

One such list is "The Functional Word List for Adults," by Adele \litzel.

3. Phonetic analysis

a. Recognizing initial consonants

b. Recognizing final consonants

c. Recognizing short and long vowels

d. Recognizing consonant blends

e. Introduction to consonant digraphs as single soune.,

4. Structural analysis

a. Word patterns and analogy

b. Inflectional endings (s. es, ed, ing)

V. Comprehension

I. I isteninA for main idea

2. Listening for signific ant details

3. Context clues to meaning



4. Sequence of events

5. Drawing conclusions

6. Predicting outcomes

7. %faking Inferences

Reading Skills - Level I - 4

I. Auditory discrimination skills

1. Preview basic skills as needed

a. Rhyming words

b. Initial consonant sounds

c. Final consonant sounds

d. Short and long vowel sounds

e. Words that sound alike

2. Relate to phonetic analysis in word recognition

II. Visual discrimination skills

1. Review alphabet recognition as needed

2. Learning to alphabetize

3. Using letter and word configuration

III. Word recognition skills

1. Sight words

2. Phonetic analysis

a. Initial consonants (b, c, f, m, s, g, v, x, z, soft c and g)

b. Final consonants - (d, k, p, t, m, n)

c. Short and long vowels

d. Consonant digraphs - (ch, th, wh)

e. Vowel digraphs - (al, ay, ea, ee, oa, au, awl

1. Diphthongs - (oi, oy, ou, ow)

g. Consonant blends - (two letter blends such as: sc, al sm, sn, sp, fr, fl. three letter
blends such as: str, thr, spl, spr)

h. Silent letters

1. Application of phonetic analysis to new or unfamiliar words

j. Silent consonants (kn, ur, gn)

3. Structural analysis

a. Syllables

b. Nord patterns and analogy

c. Root words

4



d. Suffixes (s, ed, ing, est, IN, ful, ness, N, etc.)

e. Prefixes - ( a, al, be, dis, ex, re, in, etc.)

f . Compound words

g. Contractions

h. PossessiNes

t. Plurals

4. Making further use of context clues

IV. Comprehension skills

I. \lain idea

2. Significant details

3. Context clues to meaning

4. Sequence of events

5. Drawing conclusions

6. Predicting outcomes

7. Making inferences

8. Following directions

9. llord meaning

10. Recalling pertinent facts

I I. Understanding directions

V. Location skills

I. Recognizing parts of a book

2. ('sing parts of a book

3. Locating a story by page number

I. Using simple maps or globes

5. Use of dictionary and telephone directory

VI. Putting words together for meaning

I. Sentence concept

2. Paragraph concept

1. Punctuation

VII. Functional reading skills

I. DeNeloping ability to read simple signs - (no parking, danger, bus stop, exit, yield, etc.)

2. Reading and completing forms

3. %Sant ads

VIII. Reading with expression

IX. Increasing voc abular - (synonyms, antonyms, etc.)

X. !dental( ation of new %%mils by application of skills

5



Listening

Listening is a %er% Important tool of communication. Through the de%elopment of listening

skills, each student will be better prepared to make a contribution to daily at tRit%.

Objecti% es of the listening program are for each student to be able to-

1. use good listening habits.

2. demonstrate an enjoyment and appreciation from listening.

Listening Skills

1. Listen politely. refrain from interrupting

11. Listen for appiehation

III. Pay careful attention. listen for fact, opinions, and information

IV. Follow the logical sequence of a discussion

V. Increase %ocabulary from listening

VI. Receive and follow directions accurately

VII. Acquire a feeling for correct word forms and sentence elements

VIII. Difference between hearing and listening

IX. Obtaining the main idea from listening

X. Skill of concentrating while listening



Speaking

Speaking is a \ er nupottant tool of communicatio,: through the de%elopment ot speaking

skills, each student will be better prepared to make a contnbution to dad\ a( mit. Effecme oral

communication mab result in increased self-respect through knowledge and self- confidence.

After the student has acquired reading and writing skills. most «immunte anon is oral. I he

undereducated adult ma. lack self-confidence in oral expression and need teassurance ot the

teacher. Patience for the %ailed speech patterns among the students must be shown. the teacher

should pro\ ide a model of effectue speech and cons ersation combining good usage. «nriq I

pronunciation. and faLtlici, in speaking.

Objectives of the speaking program are for each student to be able to.

1. use correct English when speaking

2. demonstrate confidence while speaking

3. exercise principles of etiquette while exchanging ideas with other people.

Speaking Skills'

I. Conversation.

1. How to start a conversation.
2. Contribution of ideas.
3. How to engage pleasantly in conversation.
-1. How to stay on a topic.
5. Use of the following as sources of conversation

a. hobbies
I). sports
c. vacations

d. holiday experiences
f'. films
f. radio and TV programs

6. Consideration of the sensitivities and interests of the listeners.
7. I. se of a \ ariet% of words.
8. Use of the correct or appropriate words.

11. Discussion and Planning.

I. Establishment of the purpose of the discussion.
2. How to select appropriate topics.
3. How to stab on the topic.
'1. .Avoidance of repetition.
5 A showing of respect for others
6. Aoidance of monopolizing a discussion.

III. Directions, explanations, announcements, and messages.
I. 1 se of breit.

'Adult Basic Education. Curriculum Bulletin \o. 600 (Cincinnati Public Schools. 1968i,
pp. 22.23.
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2. Clear explanations.
3. Conciseness in giving directions.
4. Use of orderly sequences.
5. Preparation of what is to be said.
6. Complete messages.
7. Consideration of the purposes of the listeners.

IV. Retelling.

1. Use of stories of suitable length.
2. Use suitable subjects.
3. Use of stories of high interest.
4. How to follow a story accurately.
5. Use of the correct words.

V. Language courtesies.

1. The learning of acceptable greetings and introductions.
2. Development of poise and confidence,
3. How to order from a menu.
4. Respect of privacy, feelings and needs of others.
5. Observance of courtesies to an audience.

VI. Pronunciation and enunciation.

1. The sounding of initial and final consonants.
2. Use of lips, tongue and teeth to enunciate precisely.
3. Pronunciation of every syllable.

VII. Thought organization and sentence sense.

VIII. Correct usage and good grammar.

8



Language

Language Skills

I. Capitalization

I. First word in sentence and in line of verse

2. 1 he word "I"

3. Proper names and titles person. month, da%. street, town, state. country. «minion holidays

4. \bbre'iation of proper names

5. Titles before names Miss, Mr., Mrs.

6. In letters: greeting and closing

7. Titles: books, reports, stories, lists, outlines

II. Punctuation

I. Use of period after statement, command, abbre%iations

2. Use of comma after greeting and closing, address, date

3. Question mark

4. Apostrophe in contractions

III. Paragraph

I. Indentation

2. Correct sentence form in paragraph

IV. Sentence sense

I. Develop concept of the sentence as a complete thought

2. Understand need for three kinds of sentences - statement, question, and command

3. Eliminate run-on sentence

1. Compose correct original sentences

V. Correct usage

I. 1.earn to use words correctly:

a. come, came, come g. wasn't, weren't
b. see, saw, seen h. have, has
c. bring, brought, brought i . burst. bursting
d. do, did, done . run, ran, run
e. is, are, were, was k. go, went, gone
f. isn't, aren't

Use pronouns "I" and "me" in correct order

3. I se "those" and "them" correctly

VI. Grammar

I. Learn function of %erbs

2. 1 earn function of nouns

3. Learn function of adjectives

9



Spelling

The need for dexeloping spelling skills will be related students in their daily experience.

I he spelling program should emphasize individual needs of students and not memocization of rules

of spelling. A major approach for teaching spelling will, therefore. be centered around students'

common spelling errors and obseRed lack of reference skills in the use of the dictionary.

Objecti'.es of the spelling program are for each student to be able to

1. spell frequently used words correctly.

2. use the spelling skills to spell words correctly.

3. use the dictionary to spell words correctly.

Spelling Skills

I. Learning to hear, say, and spell conventional sounds: b, long and short vowels, t, sh, ch,

etc. ( phonetic analysis)

II. Learning to spell the past-tense of verbs

Ill. Ability to find out correct spelling of any word

IV. Habit of spelling all words correctly in written work

V. Mastery of commonly-used contractions

VI. Ability to detect mis-spellings in editing own papers

VII. Ability to spell words in sight-word vocabulary

VIII. Ability to spell words that relate to areas studied

IX. Learning to spell singular and plural forms of words

10



Writing

In the initial stages of teaching handwriting, the teacher sill want to des clop lettei

formation in words that are related to the student s socabulars, ones name. saki% signs, etc.

The need of handwriting skills can be most easilv cons ed to adults through pmposeful a(tis
ities. Either cursise or manuscript writing ma. be taught. lloweser, most authorities suggest that
manuscript writing should be taught first, then make a transition to cursise writing.

The student should understand that manuscript letters are formed bv stiaight lines, circles,
or a combination and modification oi the two. that cursise writing c onsists of upward loop letters,
oval letters, rounded letters, and pointed letters.

Written words rather than isolated letters are more challenging to adults.

Objective of the writing program is for the student to be able to-
1. demonstrate necessars writing skills.

Writing Skills

I. Manuscript writing2

I. To understand that circle letters are:
a, b, d, g, o, p, and q

2. To understand that cursed letters are-
c, e, f, h, m, n, r, and u

3. To understand that the straight line letters are:
b, d, h, i, k, I, and t

-1. To understand that the slant line letters are
k, v, w, x, and z

5. To understand that below the line letters are-
g, j, p, q, and y

11. Cursise writing3

I. To understand that the upward loop letters are:
b, e, f, h, k, and 1

2. To understand that the oval letters are:
a, e, d, g, o, and q

3. To understand that the rounded letters are:
m, n, v, x, v, and z

1. To understand that the pointed letters are:
i, j, p, r, s, t, i, and w

111. Procedure for teaching manuscriptl

1. Begin to write all letters at the top
2. Make all letters with straight lines and circles
3. Move from left to right in writing letters

Example: In writing "a" or "d" make the circle and then the vertical line

2Curriculum Guide to Adult Basic Education, Beginning 1 esel. U.S. Department of Ilea 1th,
Education and Welfare, Office of Education (Washington, D.C., 19663, (OE-130313, p. 116.

311nd.

1Adult Basic Education, Disision of Continuing Education, Cincinnati Public Sc hook,
Cincinnati, Ohio, 1968, pp. -16-17,
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I. Make all c,total and tall letters two spaces high and small letters one space high
5. Space ( in ular letters ( lose togethei

Example gored
6. Circ ilia! and yertical letters are farther apart

Example hold
7. Vertical letters are taithest apart

Example h ill
8. Spare words two fingers apart for newsprint, one linger apart for first attempts on rule(;

paper and the width of an 0 when sue of writing is reduced
9. All writing should be straight. Ruled paper is preferred

IN Procedure for teaching cursive5

1. Sounding of letters
2. Vatting the letters
3. Showing letter forms
I. Forming the letters both capital and small
5. Spacing between letters
6. Placmg letters correctly on lines and spaces
7. Keeping letters in proportion
8. Tracing letters for practice
9. Spat mg words

10. lriting capital letters
II. Uriting lower case letters

,Cum( ulum Outline for Adult Basic Literacy and GEL) Classes. Alton Community Unit
Si hool Committi.e, Alton, Illinois, 1966, p. '1.
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ARITIIME fit.

Instruction in arithmetic provides the adult with an opportunit to de clop skills and

understandings basic to cvervda In ing. Da -to-day In ing requires a knowledge of these skills
in order to make better decisions in budgeting time and mone, purchasing goods, and services,
and in using other business knowledge.

Objectives of the arithmetic program are for each student to be able to

I. use practical mathematical problems in his eervclav life.

2. explain the meaning and purpose of numbers and the de elopment of the numbers s stem.
3. use old skills and apply new skills to meet his needs.

4. use a basic arithmetic vocabulary.

5. identify addition, subtraction, multiplication, dnision, fractions, percentages,

measurements, money system, simple charts, and graphs.

6. exhibit neatness, accuracy, and speed.

7. explain taxes, interest, and insurance.

8. plan and budget family finances.

9. list the basic principles of checking accounts, savings accounts, loans, and Social

Security benefits.

Arithmetic Skills

I. Counting

I. I - 1,000.

2. By 2' s, 5's, and 10's.

II. Relationships and uses of ordinal numbers thru 100.

Ill. Mathematical vocabulary - add, subtract, less, more, sum, etc.

IV. Read and write numerals I - 1,000

V. Spelled-out forms of numerals

VI. Place alit, ' 5 places

VII. Reading and writing sums of money

VIII. Basic additiot.

I. Learning simple addition facts

2. Adding larger numbers

3. Carrying in addition

1. Using a number and zero in addition

5. Checking the sum

IX. Basic subtraction

I. Learning simple subtraction facts

2. Subtracting larger numbers

3. Borrowing in subtraction

1. Using a number and zero in subtraction

13



5. ( he( king h. addition

X. Basic multiplic anon

I. Learning simple multiplication facts

2. Gaming in multiplication

3. Estimating in multiplication

1. NIultiph mg by one and two place numbers

5. Multiphing a number by zero and one

(3. Checking the product

XI. Basic Diision
I. Learning simple division facts

2. DR iding by one divisor

3. Checking by multiplying

1. Dividing with remainders

5. Dividing a number by itself and zero by a number

XII. Trite and understand a fractional part - 02 hour, '4 mi., '2 lb., 14 off)
XIII. Basic measurements

I. Time
2. Linear measurements

3. Coins and money

1. Liquid measure

5. Dry measure

6. Distance

XIV. Recognize simple geometric forms

XV. Interpreting simple graphs and charts

XVI. Functional mathematical understandings

I. Location of places by number

2. Time-and-a-half overtime

3. Percent as it applies to buying on time

-1. Taxes

5. Insurance

6. Social Security

7. Banking

8. Loans



SO( I 11. S 1 I. DIES

The teacher will find that soc la! studies material lends itself well to the organization of

units of studs in the classroom. In man% ( lassrooms this pant of the pogiani is the mil. pail

where the group participates as a whole rather than individual studs.

The social studies can be drawn upon to teach the language ats and anthmeto

abilities, and understandings.

At the lower level. much of the social studies teaching he oral be( ause of the limited

reading skills of the student. Learning can he enriched through the use of mans non-reading

techniques suc h as films and filmstrips, resource people. pictures and group disc usstons.

Obtectnes of the social studies program are

1. Students can relate important historical events in our national histor%.

2. Students ( an name outstanding people who have contributed to out national Instor..

3. Students can relate principles of Democracy.

. Students keep abreast current events.

5. Students can explain organization. structure, and function of all le%els of gmeinment.

6. Students accept responsibilities of ciza-nship.

7. Students accept the bask understanding that societal liking demands ate nn accordaner

with established rules and social controls.

8. Students are contributing citizens.

Social Studies Skills

1. Citizenship

1. Difference between native-born and naturalized citizens

2. Responsibilities

a. Interest in lo( al. state, and national issues

h. Duties and qualifications of public officials

c. Registration to vote - and voting

d. Jury duty and requirements

e. Pride in home and neighborhood

3. Privileges

a. The vote

b. Service to community

c. Public edto anon

d. Service .n Armed Forces

e. Freedom of religion, speech, assembk. press

I. Right to life, liberty, and pursuit of happiness.

g. 11elfate benefits

11. (.(wernment

1, Local

15



a. Struc ture - city, parish

b. I nderstanding how financed

(I) 2a.ses

i2) Sale of services - water, sewage

(3) Fines

c. Functions of government

( I) Sc hool board

(2) Police jury

(3) City council

(1) Special committees, etc.

d. Depaitments and senices

e. Laws and courts

2. State

a. Structure

b. ,Understanding how financed

c. Functions of government

d. Departments and services

e. Laws and courts

(I) Marriage

(2) Di\ orce

(3) Voting qualifications

(4) Compulsory education laws

f . Taxes

3. Federal

a. Structure

b. Taxes

c. Social Security

d. Minimum wage laws

e. Principles and objectives on which our gmernment is based

(I) DeclaiaLon of Independence

(2) Constitution and Bill of Rights

III. Community r-sources

I. ('sing commu,,ity SCI ices :tnd resources

a. Educational opportunities

b. Employment opportunities

c. llousing

d. Health agencies

e. Personal counseling

f. Legal counseling
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g Recreational iaeilitirs
h. Co\ ernment

. Polito al panic.

1 Pollee depaitment

k. Fire department

1. Public works

m. Social agent le.

2. Li mg in the communit

a. Dutie. and responsibilities of the r mien

b. Noting requirements

c. Rights of others

d. Respect for the law

c. Pm lieges of citizens

3. Participating, in communit. activities

a. CI\ ic organizations

b. P F and sc hool fun( lions

(. Churches

I. Orientation of neighborhood

11. Cultural contributions

I. Original Americans were the Indians

2. Man lies differently in different places on earth

3. Understanding problems of foreigners

I. Acquaintance with cultural sena es pros bled In the sit' 01 «iminimitN

5. Educ ational opportunities

1 Current eents

I. interest in current affairs and understanding how c urrent affair are important to all

people

Sou ices of information concerning current e'ent.

NI. Communication

I. Importance of communication with other.

2. 1 se of telephone and 11estern 1 neon

3. Methods of rommunic ation

1. ( ommunic ation of c arts nt affairs

\iI. Fran.port at ion

I. \aim.. purpose.. and t pr of ban.portation

2. Under.tanding how dependent people are upon tianportation

.0( 'Ming transportation with lob oppoitunine

\ Ill. 'Mimic an 10.tor.

I. Heritage of our «nintr.

2. 1ilieric an
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a. Flag

b. \ational anthem

c. Pledge of Allegiance

d. Constitution

1. Xational holidays

1. kmeri( an heroes

"). Bast( Amen( an histor. facts. such as

a. %Ito dis«Aered Amen( a%

b. First permanent English settlement

c. the Pilgrims came to America

d. Reasons for Revolutionary %%ai

e. Declaration of Indep_ndence

I. Cm] %Sar

IX. Occupations

1. %oil is important to all citizens and to our count!)

2. Job opportunities

S. Job qualifications

X. Cardinal dire( [ions

L \laps
2. Globes
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SCIENCE

Science is often abstract to the undereducated but interest Ma% be generated. 1 definite and

concrete approm h bs the teacher will aid the adult in understanding the sake of N( lent e nn his

eversday

A knowledge of good health and Nigel% standards are important in helping the undereducated

adult become a more «mtnbuting member of the community. To mans. this in ludes the preparation

for entrance into the working ssorld. Good health. cleanliness. and good grooming are Important in

the working world. Correct posture, dental health, lx)dy disorders. and safety precautions are a

natural part of the basic curriculum.

In the area of science and health the teacher can introduce community resources into the

classroom.

Objectises for the science program are.

I. Students include all basic foods in daily diet.

2. Students select foods for a balanced diet

3. Students make use of different food sources and substitutes.

4. Students can explain general body plan.

5. Students demonstrate proper personal and emironmental health habits.

6. Students can relate illness and disease to health.

7. Students make use of local health agencies.

8. Students can explain the nature and sources of accidents.

9. Students exercise responsibility in making the home and community - for eseryone.

10. Students can relate the causes of fire and its prevention.

11. Students are able to use simple first-aid procedures.

12. Students can relate the far - reaching effect of science upon man.

13. Students can relate natural phenomena and their effects upon man and environment.

14. Students are able to explain the basic facts of science.

15. Students practice principles necessary for conservation of natural resources and pre-

vention of pollution.

Science Skills

I. Health

I. Planning a balanced diet

2. Selection of foods %%Inch contain %gamins, minerals, and body-building needs

3. Cleanliness habits

4. Symptoms disease and common illnesses

5. Cate of CNCS. ears, teeth

6. Human body

a. Blood in illation

I). Digestise mstem

c. Respiratory system

d. Senses

e. l'arts and function of main organs
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7. Air and water pollution related to health

8. Pre%entie health

9. Children's diseases

10. Immunizations

I I. Food gang) plan

12. Personal health

13. Effects of alcohol, tobacco, and narcotics

II. Safety

I. Care of common and minor injuries

2. First aid supplies

3. First aid rules

1. How to get a doctor or ambulance

5. Prevention of accidents in the home

6. Phone numbers of fire department, police, health services

7. Basic driving rules

8. Basic rules for pedestrians

9. Fire safety

a. Causes

b. Prevention

10. Care of the sick

11. Nature and common sources of accidents

Ill. Basic Science facts

I. 1)ependence of man upon plants and animals

2. Identify harmful animals and insects

3. Simple earth science

a. Earth is made of layers of rock

b. Thnerals are obtained from the earth

c. Cause of day and night

d. Effect of seasons upon man's activity

4. Develop Interest in space exploration

5. kinds of energy

a. Atomic

b. Heat

c. Electricity

6. Physical and chemical change

7. Effect of latitude and elevation upon plant and animal life

8. Recognizing and interpreting changes in the weather

9. I ffect of weather on surface of the earth

10. Causes of heat

I I. Appreciation of science as related to agriculture and Industry

12. Basic knowledge of solar system and universe

13. Air and oxygen
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STUDS' SKILLS

Adults must be guided in study skills in a refreshing manner. The following suggestions

are made for the teacher to use directly with the material studied for the student as he needs It.

I. Facilities for study

II. Use of study material

III. Skimming

IV. Reading with a purpose

I. For information

2. For enjoyment

V. Word usage

VI. Note taking for personal use

VII. Pacing

VIII. Specific aids

IX. Signs of subject -.reds

I. Facilities

Location of study at school or home should be as quiet and comfortable, and as well
Lighted as possible.

11. Use of study material

The student needs to be shown the make-up of the study material. What and where is the:
I. Title

2. Author

.1. Table of Contents

1. Chapter headings

5. Pagination

6. Bold face type

7. Index

8. Glossary

9. Study aids - questions

III. Skimming

If a question is asked about a person or date, the student can be shown that he can find

( apital letters and numerals quickly on a page. Actual trials should be practiced.

IV. Reading with a purpose

A teacher should guide an adult student into the habit of asking himself before reading,

'Why am I reading this--" If this is information, then the next question is, "%hat informa-

tion'-" Actual scribbled notes add motivation to the reading. Title often gives rise to

questions. If not. table of contents will. If this reading is for pleasure. then the only
purpose Relax and Enjoy'
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%. Word and/or numeral usage

A new word during each class session can be a goal. This must be fostered with

encouragement for meaning. use in context orally, and carry -over later. an adult teacher

may keep notes on student's new words to make them usable between the two of them.

Vi. Note taking for personal use

If the teacher explains that notes are for one's own use, a word to remember. a word to look

up later, a saying worth keeping, a question to be looked up - then the student will see

more reason for taking notes.

VII. Pacing

A reader needs to know that he can read at the rate he can understand. It's perfectly all-

right to read very slowly, if it takes that pace to gain the information. If one is reading the

funny paper, he can hurry through or skip it. But the student needs to know that he can pace

for purpose.

VIII. Specific aids

One studies different materials in different ways. The teacher can show how we use

I. Television commercials

2. Signboards

3. Maps

4. Pictures

5. Cartoons

6. Slogans

7. News headlines

IX. Signs of subject areas

Every subject has its own specific terminology. The student needs to know the meaning of

signs and symbols for comfortable study of this respective material.

I. Traffic signssafety

2. Mathematical symbols

3. Map legends

4. Abbreviations

5. Marks of punctuation

6. Dictionary symbols

7. Weather signs

8. Instruments of measurement
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SEQUFNTIAL SKILLS

Grades 4 - 8
.



I 1\(.t 1(d \RI"

Reading

rhcre are millions of adults in the I shed Slat(. reading at the elemental. 1( .( I. Il.i ing
mastered the mec hanic al aspe( ts of reading, the% can iespond automatic all% to most 40 the 1,000

most frequentl% used %%outs. I he% c an no.% lead most of the %%olds in book., matonne,, 1)1

papers of a.erage «miplexio.

1t this le.l students concentrate mote on reading to learn than learning to read. 11though
trading for flucnc is still prat to ed, the greater emphasis no.% is on inteipretation and onipre-

hen.ton. Fhe student also needs to «nitintie building his reading .oc abular. so that he c an

recogni/e the thousands of less frequentl. used %sords ne«.ssar. to get the full meaning of adult

reading material. Iherefoie, ..(nk on comprehension must accompan. .0( abillai% huilding.2

As the adult leaches the Intermediate stage. he is no longer learning to text and he

not resin( led to trading to learn. Ile 1. wad. to team to icad null ease and for cnimment almost

aro thing for almost an. !impose.

jo impro.e his comprehension, the adult must be guided in seeking deepei and mote eact

moaning.3

As a leading program de.elops %.ith undereducated adults and out-of-school south. it becomes

apparent to the tcachei C.at emphasis in reading nerd be on c omprehensum and interpretation skills

a. ..ell as the strengthening of recleatoo reading skills. I

Oblec toes of the trading program me for each student to he able to

I. «miplhend through understanding ..hat is lead and inteipit the main idea.

2. use %.ord rec (ignition skills.

3. etend his .(nalmlai..

1. read for infoimation.

i. use fun( tional leading -.kills.

h. Inc ale pertinent ta, ts.

use orgamiational

S. read for enicomnt.

9. lead criticall..

10. read to be( )111t a he net informed c mien.

I. lecognii, that thc speed of reading depends on the ope of mate. 'I being lead.

I I caching the Disathantaged \dull (Sashington, 1).( . \ 11. ()1 !gin III 'm1)11.11(11 b.
(.eolgia Stale Department of I du( at

211)1(1.

1 \dull Basic I chic loon. ( niriculum
irmati Public S( hoods. p.

l3nlletiti \o. (. I)t.,ston of (onitnutng faith anon



Reading Skills

I. Comprehension Skills

I. Finding the main Idea

2. Reading for information

3. Understanding that a sentence is a unit that states a thought or asks a question
4. Interpreting the main Idea

5. Forming conclusions and predicting outcomes

6. Distinguishing between facts, fantasy, and opinion

7. Recalling specific facts

8. Following directions

9. Recognizing cause and effect

10. Interpreting motives of characters in a story

11. Comparing and contrasting ideas

12. Selecting pertinent facts to remember

13. Re-reading to verify or recall

14. Reading to gain implied ideas

15. Finding significant details

II. Word Recognition Skills

1. Contextual clues

a. Using context of a sentence or phrase as a clue to recognition of a new or

unfamiliar word

b. Associating words with meanings and ideas

2. Configuration clues

a. Contrasting and comparing the form of words as an aid to word recognition

b. Studying the general appearances of words

(I) tallness and length

(2) vertical characteristics

(3) ascending and descending letters of word patterns

(4) double letters

3. Phonetic analysis

a. Recognizing initial and final consonants

b. Recognizing other consonant sounds and consonant blends

c. Recognizing and producing long and short vowels

d. Recognizing silent letters

e. Recognizing diagraphs and diphthongs

f . Adapting known speech sounds to new or unfamiliar words as an aid to word
recognition

g. Recognizing that a letter has more than one sound

h. Using a dictionary and glossary as a guide to the pronunciation of words
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i . Recognihing that different letters or combinations of letters may represent the

same sounds

1. Becoming aware of the pronunciation key in the dictionary and glossary

4. Structural analysis

a. Root words

b. Prefixes and suffixes

c. Syllables

d. Inflectional forms

e. Compound words

f . Contractions

g. Possessives

h. Hord patterns and analogy

j. Plurals

III. Vocabulary Building Skills

I. Expand sight Vocabulary

Recognizing and using synonyms, antonyms, and homonyms

3. Accumulating a reading vocabulary of words needed in the adult world, as well as a

more technical Vocabulary

IV. Information Reading

I. Reading to gain information

2. Reading to answer questions

3. Reading to solve problems

4. Reading at different speeds for different purposes

V. Functional Reading Skills

I. All skills in primary level

2. Newspaper comprehension

3. S1ritten directions

4. Improving reading speed and comprehension

1. 11atelials reflecting student interest. occupational and vocational.

VI. Location Skills

1. Learning to use many sources to locate information

a. lable of contents

b. Title page
c. Index or appendix

d. Glossary

e. Dictionary

f. Fnc)c lopedia

g. Reference books

h. Charts. graphs. maps. globes

i . Footnotes and bibliographies
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2. Dictionary Skills

a. Locating the part of the dictionary in which a certain word is listed

b. Using alphabet to locate a word in the dictionary

c. Using guide words

d. Selecting the appropriate definition

e. Using the dictionary as a guide to pronunciation bs noting the syllables. a« cut marks.

and the long and short diacritical marks

\ II. Organizational Skills

I. Recalling eNents of a story in proper order

2. Selecting the main idea of a paragraph as an aid to organizing information

3. Preparing simple outlines with the teacher

-I. Summarizing a story

5. Finding the topics of a paragraph as an aid to beginning an outline

6. Beginning to outline: two or three main headings

VIII. Recreational Reading

I. Reading for enjoyment

2. Getting acquainted with our literary heritage
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Listening

Listening is a skill involved in all areas of the curriculum. From the first, the student must

be made aware of hearing and active listening. Some will have to !cam to shut out distrac wins.

others will have to be sensitized to discriminating between the sounds that should 1w shut out and

those that should be allowed to get throngh.5 Wien this is accomplished. the students' listening

skills will be sharpened and they will be bette, prepared for more complex listening ac to Ines.

Objectives of the listening program a.c for each student to be able to

I. Incrc:ie observation and intake through using good listening habits.

2. listen to increase appreciation and skills.

Listening Skills

I. Recall specific information heard

II. Acquire a feeling for correct word forms and sentence elements

III. Recall material required to answer specific questions

IV. Follow the logic and sequence of a discussion

V. Rzceive and follow directions and messages accurately

VI. Take notes during a talk or report

VII. SUM111..T.Ze an oral report

VIII. Evaluate radio programs and television presentations

IX. Enrich vocabulary and background for use in oral and writtel, expression.6

511onroe C. Neff, Adult Basic Education Seminar Guide (Chicago, Educatrnial Oppertunities
Project, 1966), p. 68.

6A Guide for Teacher Trainers in Adult Bask Education 01ashington N 1PS 1L, l966),
Chapter III, pp. 36-37, 40.
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Speaking

Speaking should be directed primal-II., at de%eloping ease of expressions and awareness of

group interaction. As students develop skill, they should be introduced to forms of speaking that

will enrich their personal lives, enable them to participate more full% in community life, and help

them in vocational preparation, e.g. oral reading as a means of sharing ideas and arming at

solutions to problems, job interviews as a means of getting a .ob or advancing to a higher position..?

Objectives of the speaking program are for each student to be able to

1. display self-confidence in expressing themselves.

2. possess self respect.

3. use effectne oral communication.

4. Increase knowledge through effectie exch;.nge of Ideas.

Speaking Skills

I. Voice

1. Speak clearly and loudly enough for all to heir

2. Speak with meaning and feeling

3. Improve pitc', volume, tone quality, inflection, and self-analysis

11. Pronunciation

1. Pronounce words clearly and corre't!y with attention to correct vowel sounds and to

beginnings and endings of words.

2. Practice initial and final k, d, I, lf, es, Ives, and t.

3. Learn to use pronunciation aids in dictionary, such as syllabic at ion, accent marks, and

cliacriTal marks.

4. Practice pronotmcing every syllable.

5. Eliminate reversals of letters, words that have more than one pronunciation.8

III. Discussion

1. Have class discuss a general topic with which all are familiar.

2. Have small group discussion in which participants can express personal views.

IV. Reports

1. Have group dictated reporu_ where all will have a prepared topic.

2. Have a committee-prepared report where all will contribute and one persc.n will read orally.

3. lave individual reports where the participant will express himself orally with his chosen

topic.

V. Role Playing

1. Have students take part in a job-situation inter%iew.

2. Have students read aloud or in groups.

7Nlonroe C. Neff, Adult Basic Education Seminar Clime (Chic ago, Ethic at,onal Opportunities
Project. 1966), p. 68.

8A Guide for Teacher Trainers in Adult Basic Education, op. c it.. Chapter 111, pp, 35, 37, .10.
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Language

Language is a communication skill. Communic ating is transmitting and re«'1%ing. In onto for
adult students to communicate effectively, thei, must master certain skills to express their thoughts
and feelings. Students' capabilities should be so expanded as to de%elop then Ailt., to obtain
meaning. follow directions, and to learn the correct usage of words.

Vie, as educators, must help students recognize their capabilities. The students must he
motivated; that is, create within them O., desire or need for something spec 'tic, help them to g
self-confidence and persistence. Then goals may be set and attained and transmitting and recen mg
made more effective.

Objectives of the language program are

1. Students will use capital letters correctly in all written work.
2. Students will punctuate all written work correctly.

3. Stlidents will construct and write correct sentences.
4. Students will recognize and devfop effective paragraphs.

5. Students will recognize and use the parts of speech.
6. Students will use the dictionary and reference materials.
7. Students can group related ideas and arrange them logically.
8. Students can communicate through the mail.

9. Students can recognize and use good grammar.

Language Skills

I. Capitalization

I. Names of persons, pets, initials, and titles

2. Names of schools. companies, particular places and things

3. Names of languages, races of people, and nationalities

4. Names referring to God and the Bible

5. The first word and all important words in titles of books, stories, poems, and songs
6. The first word in each d'rect quotation

7. Titles (Mother, Father, Doctor, etc.) when used in place of a name
11. Punctuation

1. Use of period after statement, command, abbre%lations, and initials

Use of comma after greeting and closing, address, date, in a series, to set off '1Sell,"
"Yes," and NC' at the beginning of a sentence, in quotations, and between clauses uc

a compound sentence

3. Use of exclamation mark after an exclamatory seinen«,
4. Apostrophe in contra( tions and possessives
5. Question marks at the end'of questions
ti. Use of quotation marks to show the exact words of the speaker

7. Use of a hyphen to di%ide a word at the end of a line
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8. 1 se of a colon after the salutation of a business letter. in writing time, and introduc mg
a list

III. Paragraph

1. Indentation

2. Correc t sentence form

3. fopn sentence

1. Unific at ton of 1-,entenc es

5. Summary sentence

6. Types of paragraphs

a. Explanation

b. Description

c. Narration

d. Comersation

R. Sentence Sense

1. Types of sentences

a. Declarative

b. Imperative

c. Interrogative

d. Exclamatory

2. Structure of a sentence

a. Simple

b. Compcoind

c. Complex

3. Main parts of sentences - a subject and a predicate
4. Sentence patterns

5. Subject - )(lb agreement

V. Correc t Usage

1. leach, learn

2. May. can

3. took, take, taken

1. Eat, ate, eaten

5. Draw, drew, drawn

6. Know, knew, known

7. Give, gays, green

8. Lie, lay, lain

9. Ride. rode, rid& n

10. Freeze, froze, frozen

11. Good, well

1. Grammar
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1. leach the basic grammar rules for

a. shall or tall

b. is of am

. uho or %%horn

d. like or as

e. anv or no

11. Parts of Speer h

1. Nouns

a. proper and/or common

b. abstract or concrete

c. collective

d. formation of plurals

e. formation of possessives of singular and plural

2. Pronouns

a. personal

(n masculine, feminine, neuter
(2) lust person, second person, third person

b. indefinite

3. Verbs

a. transitive

b. intransitive

c. tense

4. Modifiers

a. Adjectives,

(1) positive, comparative, superlative
h. Adverbs

(1) positive, comparative, superlative

5. Connectives

a. prepositions

b. conjunctions

VIII. Correspondence

1. %ming a letter

a. friendly letters

(11 parts of a ktt(i.
(2) form

b. business letters

(11 parts of a letter

(21 form

inv tuition

32



(11 parts of a letter

(2) form

X. Outlining

1. Kinds of outlines

a. sentence

b. topic

2. Forms

a. for books and essays

b. for factual newspaper articles

Xl. Reference Skills

1. Dictionary

a. Alphabetical arrangement of words

b. Division into three parts

(1) front

(2) back

(3) middle

2. Use of encyclopedia

3. Use of telephone directories

4. Use of newspapers

41
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Spelling

l lord 4-411(1% 1), .1 pall of 111 1114,1111( tional program and should be adopts (1 to meet the individ-

ual needs. Pia( tit al base %.oid lists need to be establishyd %%111) ea( h group and aontonions

;ablation is required.

It ac 114'1%. %%III %%apt 14) auk 14)V, did `,111(1e111 II 1(1)euden(t rn ,A1/111 attar k as %%4 II as vi( mei

skills and frequent use of the iscau Ii skills..1 he t( .14 her must so .111.1111;e the %oik that ea( h

adult is dealing %% ith s.ords that hae niyanim!, to him and are %%iihin his a1)1111% to 111.11e1. Emphasis

should be 'flaw! on learning a methtx1 of attar king new uortls and a sense of rspolisibilit. foi
teat ring

Ofite4 Ines of the spelling plograin are for ea( Ii student to by able to
1. spell the %%outs in the siWit-roil xo,

9. (fete( 1 misspellings.

3. spell all words curie( th in %%mien hock.

4. use the di( tionaiN in ordt to make stir( %mills are spelled c oiler th. if in doubt.
5. ( oirelate reading and English skills in oidei to gain wilt( 1'11( 4. pelting.

Spelling Skills

I. %bilit% to spell uords in sight-word mabular.

II. Abilit% to spell nords that relate to ale.14, studied

III. to foul) plurals adding s or es and b (hanging the form of the words

1% %billt% to detect misspellings in editing MD papl'N

V. Halal of spelling all words corre411% in mitten uork

11. %In lit. to use 1114. (fictional-% skills

111. %bilit% to use sNlIalmation

VIII. IA...lining abbrex Litmus. contra( lions, hoinonins and sl,nonNins Ill 4.1).'111111; lists

IX. Dropping the final e before adding ing

X. I.cat fling proinnu iations a(c ented sNllables and lion to appIN this .is a 51 )4'11111g aid

\l. %bilit% to make n% %ords from kiumn Holds IA adding prefixes and suffixes
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1riting

Nriting is. a tool to use in communication and It ic.Yol. es two personstl writer and the

reader. The adult can grow in writing through mote ation that stems from his indiudnal 'littlest

and needs. He can be led to understand that this medium of commtcauation is important to him

and determines how well he is understood b) others.9

Good writing, like good speaking, is the effecti.e communication of thoughts and feelings.

%ruing skills are. therefore, closely related and taught with reading skiffs.")

Objectives of the writing program are for vac h student to be able to

1. make the transition from manuscript to c ursne.

2. write legibly in cursive

3. write the basic strokes in letter formation - straight lines and c urY es.

4. spac_ and size letters and w 'rds properly.

Cursive %Jitirgi Skills

1. To understand that the only letters that are really different in cursie are e. I. k. r. ...... and
II. Letters should be the same relatRe size

111. Straight lines should be parallel

IN. Loop letters should be open. closed letters should be closed

V. Circles should be closed

11. Enough space should be left between letters and extra space between words

9.adult Basic Educ at ion ((Am innat I Publ n Sc hook. Curti( uli,in Bull( tin \o. 600. 196g1
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\INTIIEMV11( S

Instrin non in mathematics should pm% ide the adult with luithei de%elopment of skill,. and

understandings to enable them to partic 'pate in math related aim toes the ludtug d -to -day !Ring.

knowledge of these skills will enable one to «impete in the bustness of work-a-day woild with

ample e«)1101111( reward,- Ica his elicit:.

Obiec t %es of the Mathematic s Program are for eat h student to be able to

1. expand the meaning and purpose of numbers and numerals and de%clop the real number

system.

2. use old skills and apply new skills to meet his needs.

S. ret ogni7e and use mathematic s %cot abular),.

4. use addition, subtraction, multiplication, and dixision with fractions and decimals.

5. use ratio and percent in practical application to eerdaY life.

6. demonstrate neatness, accur:..c), and speed.

7. apply the concept of taxes, interest and insurance.

8. plan and budget iamb, finances.

9. use checking and savings accounts. make loans, and explain Sot Securit% benefits.

10. re( ognize geometric forms and figures in ex erda) life.

11. demonstrate skills in working with measurement, including linear, area. %olume. and the

metric_ system.

12. interpret and «mstruct graphs.

IS. demonstrate mathematics as a of thinking. not ust a means to an end.

Mathematic s Skills

1. Numeration S)stem

I. Ilistor), of number system

2. Introclut tion to bases other than 10

3. limar sstem

1. Base 10 and plat e %aiut through nine places

5. Reading and writing numerals t nine plat es

6. l)istiaguish between c animal and ordinal numbers

7. 1)1,,tinguish between numbers and numerals

8. R,aiding numbers

9. Periods in minibtr.

10. Romi.n numerals

111
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II. t undamental..

I. Addition

.a. Retie% of basic fundamentals

b. Column addition - six addends - fix e place numbers

c. the( king the sum
2. Subtraction

a. Re. le% of basic fundamentals

b. Subtrac ion of fix e-place numbers. imolxing regrouping and zeros
c. Checking the difference

i. Multipl Rat ion

a. Review basic fundamentals

b. Two-place multiplicanc., two-place multiplier

c. Two -place multiplicand; two-place multiplier, with carrying

d. Three-place multiplicand; two-place multiplier with carrying

e. Three-place multiplicand, three-place multiplier
f . Checking the product

4. Division

Review basic fundamentals

b. One-place divisors

c. Two-place divisors

d. Use of zero in quotient
e. Zeros at end of quotient

f. Remainders in quotient

g. Checking the quotient

5. Averages

Ill. Fractions

1. Meaning .

2. Lqukalents
3- Reduc ing to lowest terms

4. Least common denominator

5. kinds of frac lions

a. Proper

b. Improper

c. Ntixed

6. Changing improper frac lions to mixed
,. Addition

a. Like denominators

I). Unlike denominators

. Uhole number and a frac lion
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d. %%hole numb( r and a mixed number

e. "I%%() of more mixed numbers %%It II like denominatol,.

t. I %,,c) ()I more mixed limning,. %%It h unlike denommator,.

8. Subtiat non

.1. Like denominators

I). 1 nhke (knominators

c. Mixed numbers v.ith like denominatoi

cl. %hole miming from a mixed number

e. Mixed number from a %%1101C number

f . 1- rac non from a mixed number v,ith like denominators

g. Mixed numbers v,ith unlike denonnnators

h. Mixed numbers v.ith unlike denommatos irnol%ing regrouping

i. Mixed numbers when equi%alent fractions must be found for both fra( tunes

1. Mixed numbers in%ol%ing equi%alent fractions fo both numbers as hell as regrouping

9. Multiplication

a. %hole numbers and fractions

b. Uhole numbers and mixed numbers

c. I- rat turns X fu ac lions

d. Mixed numbers and fra( lions

10. I)i% ision

a. Explain rule inert the di % isor and multipl%

b. 1 % hole immix, I) a proper fractior

( . %hole number by a mixed miming

d. Proper frac non 1)% a %.hole number

e. Mixed number by a %%hole number

f . Proper fiat non by a proper fraction

g. Mixed number 1)y a frac icon

h. Mixed number by a mixed number

R. De( imals

I. Relation to %%hole numbers

2. Relation bemeen common frac lions and der imal fra( eons

a. Change fra( t ion to de( imal

b. Change de( mial to fra( win

3. Effe( t of /cm

1. Mixed de( illial minimal%

1. kddition

fi. 'minim! ion

7. Millt lid u anon

8. l)% ision
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1. Pt It t magi

1. %It along

2. Relation hop of pert ell tag(' to ha( li)n., and de( mak

1. ( hang(' pert cm., to tic( 'mak and flat how,

1. Pete .nt a., a tam)

Pt ft f tit (me limber o. of anodic)

ti. Per« tints larger than 100

I. find a number of %In( It a per( cut iv gt% en

S. Per( Alif of a mumbo

(). Fraf t(ona1 pet tent of a number

11. hitmalent 11ea...nrement.,

I. Linear

2. Uelght

`1. 1.1(1ind

1. 11t%

t. 1 nue

)). 1 rtwerattire

P(11111('ICE ( irf umferent e. thanicter. radius

H. Square tneastne

9. (ao( tna)..tne

11). %%nod nu Losure

11. 1 ol tine

12. \d(1 mg and ,tibtlat t1ng mixed mea"urements

II. Ct olntrN

1. Pet-Inuit')

a. R tangle

I). Squat e

. (Art IC

d nangle

\ I (' d

d Re( tangle

b. Square

. Cut le

(1. 1 !tangle

`1. 1'olem
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(

b. ( out

( Linde!

1. ( undercut e

,ioints. Imes, and planes
6. Relationship bemeen Itnc, and planes

\ III. Intel in et graphs

1. (itt le
2. Line
3. liar
I. Pit turd

1X. %tetra Sstem
I. (,ornimml 0,.(q1 ututs

a. MCI el

h. (.ent inkier
Liter

- d. kilogram
2. English- \Ietri«titmalents
3. 11 ale use of \letri( sstem in ether Countries

X. Set I hems

I. Int el set t ion

2. 1. noon

Xl. Structure of real number
I. Counting numbers
2. 1l hole numbers

3. Rational numbers

1. Integeis
5. !national numbers
6. Rt al numbeis

7. Ploperties
\I 1. f undamental Matheinat s

1. ommiss ion

2. Dis«itint
3. inn lease and del tease

1. 1 xits
3. lute:est
6. Insm .1111C

7. ( iedit and installment buying
ION 1 111.110

.t. budget

. thetkingattounts
(1. sa% rugs a1 t omits

I. sot 1.11 set tam

10



U. \loneN sNstem ( ounting, mon), egnialents
I0. Inestinents

I I. Mileage and rate of speed

XIII. \'(K ahular'

I. Terms of fractions

2. Can( elIation

3. Inert
-1. Terms of measurement

5. Budgeting ocabulary

b. credit vocabulary

7. Taxes vocabulary

8. Insurance xocabulary

9. Investment roc abulary

10. Financial institutions voc abulary

I I. Terms of addition, subtraction, multiplication. dilti1011, and percentage problems.

I I



SOCIAL STE DIES

Social studies at the intermediate le%el is a continuation of that taught at the 0 - 3 le%el.

bout.% el at this le%el more indn idual work can be done due to the fat t that reading skills ale not
as limited as those of 0 3 le%el.

Basic de%lation of social studies for social studies 4 - 8 from 0 - 3 is in selet tion of
materials for students' use.

Objectives of the Social studies program are for the student to be able to

I. explain important historical events in our national history.
2. Identify outstanding people who have contributed to our national history.
3. apply principles of Democrat y.

4. use current events.

5. explain the organization, structure, and function of all levels of government.

6. accept responsibilities of citizenship.

7. demonstrate that societal living demands are in accordance with established rules and

social controls.

8. nse skills, attitudes, and understandings essential to be a contributing citizen.
Social Studies Skills

I. Citizenship

I. See skills outlined in Grades I - 3, Skills Section

II. Government

1. See skills outlined in Grades 1 - 3 Skills Section

2. Types of world government

a. Democracy

b. Socialism

c. Communism

d. Fascism

e. Capitalism

f . etc.

3. Federal programs

a. College loan program

b. Head Start

c. Uork-Study program

d. Manpower Development Training Act

e. Neighborhood Youth Corps

f. Americanization classes

g-

III. Man's

etc.

Standard of Li%ing

I. Family life

a. See Areas of Instruction, pp. I

)--
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2. 0( ( upational ( du( at loll

Sce 11(ak. of Instill( non. pp. 15

3. ( cduc anon
a. See. 1reas of Instruction, pp. 20

I. Personal Immo% ement and IN.%elopnient

a. See 1r-ea,. of Instruction. pp. 31

IN. meric au Ilistor.
I. 1)isccA en and exploration of .1meric a

2. Colonial per

3. %%ar for Independence

I. 1 toted States as a new nation

5. Fite expanding nation

6. 1 he ( 1%11 %Nal

7. De%elopment of the United States as a leading world nation
8. National and state holidays

N. Louisiana Ilistor
I. I anions people

2. Procliic is

3. Inclustr%

4. Points of historical and cultural interest
5. Impottant historical exents and concepts

1I. Geograph%

I. Geographic al sections of the United States

a. Nort beast

b. Southea.ft

c. South

d.

(.. Southwest

f. Northwest

g. etc.

Geographic al factors

a. O( a iipations

b. Economic 'clefs

Ifolislilg

d. Recitation

(.. I ransom-Litton

3. Dire( tions

a. North

h. South
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. Last

d. %%est

e. [p
I. n

-I. Maps and globes

a. Kinds

(I) Ph.sual
(2) Political

b. Si ale

c. Legends

d. Road maps

e. Boundary lines

a. Oceans

b. Seas

r. Lakes
d. Rivers

6. Lands

a. Countries

b. Continents

c. Plains

d. Mountains

e. Plateaus

I. Islands

7. Major cities of the world

8. Global terms and measures

a. Longitude

b. Latitude

. Equator

d. Continental divide

e. Time zones

9. Climate

a. Comparison and contrast

b. Eller t of geography on climate

VII. Current Events

I. National

2. International

3. State

I. Local

5. Significance

6. Sours .s



S(11.\(.1.

X A%orking knouledg Of st it.n« Is essential to operate Oh( ientl% and el It.

lughl% ter linolov,u al age. In oulei to mideistand hi% en% tronment. a student must

«-itain st tentifit «m«.pts. the st lent . program in adult edm anon should. there

student hIlli basit st It in,. information related to e%erda% appluation.

Obietli%es of the St it ii «. Program are Lea the students to 1w able to

I. 'druid% basu food groups in toil« to maintain good miti mon.

plan Imlanwl meals.

3. relate the net essit of t one( t ( hem al combinations for loth maintenant C.

1. identif% %ai ions parts of the bod% an.1 knou then fun( turns.

5. le«mni,e and eliminate health hazards in the home.

0. lot ate and use health ser%it ('. dAallable in the ( orruntinit%.

7. idntd% and pre%ent at ( ult lit .our es.

8. use first-aid tee hniques.

9. identif% natmal phenomena and their effects upon man and en% 'Formula.

It). use basic fat ts of st lent e.

11. explain unierse and Its effet ts upon man.

12. explain ..cattier and its elle( ts.

13. appl% knou ledge touard understanding artlt st tent C.

St lent e Skills

I. Health

1. See skills outlined m Grades 1 - 3 Skills Set tion

I 11Ch in 011.

Ix- familiar uith

foie.

41) Funt t ions of lumun bod%

a. major organ

I). minim/ lions

3. I It alth se t-% it es a% ailable

. Food materials and 11,4'

.1. Cailx)h.drate

I). Proteins

t . Minerals

(I. Vitamin
c. Fat.

5. Period'« het k-ups

a. Inberculosis

I). Veneteal disease

t. (.ant .1

d. Blood (omit

0. Superstitions

5
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a. Home rt medics t good and had)

1): "(11(1 hi%cs. tale..,

Mirth ( ontrol

K. 1.11( ts of Iona( (0. al( otiol. and nal 01 it

II. Sal(1%

I. tree skills outlines in Grades I 3 Skills Se( lion
2. hi- c( t and «tilc ba7ards

.1. lu r
b. mosquitoe.

c. nakcc
(1. spiders

c. tu ks

3. lfrn ing sai%

a. Sign.

regulator. ,..igns

%%Inning sums

route markers

( onstrtu lion and maintenance

h. Legal regulations

1. -traffic regulations

4. Latest first-aid tet Imiques and rules

III. Mailer

I. Liquids

2. Solids

3. (.as

I. Propt-rti.
r). Elements

6 ( (impound.

Mole( uls

8. %toms

11. 1.tir*
I. kinds
2. Motion

3. I IA( 11011

I. (.U% II%

71. M(*.tSiiiment of Ix) er

a. hotsepiml

I). uatts

( . ',Inman.

N. %rather

I. ( ()nu.: ison and ( ontra1 Of
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.4. 2. Basil ',tin( iple
l . S. 1teathi r Bureau

I. ( 'owls

-I. %Sind

14. 11 pit...sure

7. Ilunualits

M. I einpelature

9. Pre( witation

10. %%cattle' maps

I L 11 ember insti uments

1I. Larth s( len( e

I. 1.arth formation

a. Rot I.-
4 14 kinds

h. Soil

411 kinds

2. Etosion

3. Fossils
1. Mountains

a. Formation

.i. Lasers of earth

ti. Vol( allot-.

7. Earthquakes

$. Minerals

VII. Elui nu its

I. I urnunologs

2. Posit is e i barge

3. Sega t is e ( barge

1111. Machines

1. Les er

2. In( lined plane

3. Pulle-

1. %heel and axle

"I. %edge

6. Si ress

IS. Plants in Es ersdas Life

I. Helpful plants

". Harmful plants
3. Edible plants

1. Materials made Iron plants

Finn and seed-hearing plants

17



X. I IIIc1,4

I. '101.1f S.sten,

2. ( on.tellations

3. Sun

a. Relationship to .411i-1 planets

Ii. Impotlang (- .11H 1/1 l Iii

. Kelm ion.hip .easoit.

1. Moon

l_fle( tip ini Ildi

I. (.onseRation and Fair itonicvniaI nareurs.s.

Kasir to any adult edu( atom program es the knowledge and understanding needed to aid
adult .ludeni. to hie( (Any .thafr of the total en% 11011111(111 In term. of ion.err alum of Ihe 11411 111 41
and human resources of the. nation. Making adult uden,. a.. are of inflations and the mud
for ern ironinenial (mumt t. needed innudialel to aid In ontiolling adult atIistlue. at I10111.
%OIL. Of al pia.. Ereron in latts Otnf% MUM gltll the knowledge needed to nimbi pollution
and make dn. world linable.

1. Filer 1. of on.ci valum on man's dad. life and national et (mom%

2. Uhl is of the world food problem on the I 'riled Stales and in 1-imi.tana
I. Athantage and di.advantages of inst.( (mules - and the chin( t. on leiman We inns and in

the future

I. Mater is a renewable resoun. but one for who h. in m:111% areas of Ihr %%Mid. the demand
is far greater than the .4uppl

I. Deter lung and ptccofitug CIO*: IOU caused bs water

6. Importance of the loar.t industr. 1.ouilana
7. The -multiple use- ion( yin of Ihe firre..1 Imhp115

S. 1:.«morno .aloe of wildhk- Ili 1.tim.lana

9. Rule. and tgolation. implemented bs lor al. saatt . and federal wildliie and
agent ies

10. Ar..theto- and tlio :1 'rallies of nattily
I I. Loral. %Lac. anti national .igett( to that t an suppl. mairial% and :41%r gogidant r to

WI I% !dual..

12. Distinguishing between ,unseen anon and I IIIPal% atom

13. PInso al. six IA. and emotional problems who 11 exist In the urban en% lllll
14. Pollution !nubbin. In the area. of air. land. wales and miese and the rife( I on human and

n.11111.11 tentit(

11. Facts and imploations regarding the problem of liopulatiou
lb. Intpottan«- of the prIfole11111 ntdn.ns 10 Louisiana

17. Shrimp and ovslei oultisar. n1 Lionsaana

IS. Rapid deterioration of the emu-mm.1H

IS
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PREF I

1. 1_ AMA VA. _kit I S

the way a man !hulks will probably always he one of the greatest nwstrios about him. In
spite of all the work in experimental psychology Ir. recent sears, we are still on the bontici. as
far as our knowledge goes, about the working of a man's mind. Gerard %lank% Hopkins. a Illth

centijr English poet, once wrote, -The mind has mountains.- lo whu la he nv ant that men's minds
work in many ways, some of whit h are so clot sous d 'I ( oily 1 as to he (lightening. -Alan ma% be

a reed in the wind.- said Pascal. "but at least he is a thinking reed.' Man's a apac it' to think is
one of his major adornments. %%e delight in our ideas.

Of course we want to express our ideas to others: indeed we must, if our world is to

continue. If communication of ideas fail. nothing is possible. and we wdl again be pi mum es. Om
ideas must find their way into language-clear, orderly. elk( Inc language-in older that we and
others t an at t on out ideas.

To be able to make a complete statement in the language which anyone an lull' understand
and to know whether or not he can accept it. Is undoubtedly the most positi% e way to know that the
idea was conveyed. %Then we say in bewilderment. "I know what I want to say. but I c an't express
it or this may be the %%tong word,'' we are probably deluding oursekes. Ifunt hes. impressions.
sensations, guesses. all mov.ng around in profusion and a hams in oul minds, air mistaken for
thought and knowledge. If we are able to compose the thought -that N. to pia/ c the wools (n
together-then we have begun to commune ate.

The purpose of this -unit is for the teacher to emphasize and assist the adult students ill oral
and written commune alum so that he may take his place nr. Ins soulet% without language flaws.



e

Rt adult!

Reading is oin most important t dia at tonal ...kill. In tilde! for an unit% idital to rum non
adequatel% in out so( it t% in most In able to read litond tin bast( adult: skills d( %t loped in
the elemental% glade... Itch the amount of rt ailing matt flak- in org plutcd 1.111% ton must dt %clop
speed and comprehen....itm in under it) keep alncaNI %%1th the IA ading denianus of the timeN.

thill need to bei tont readers of the best litriatuit . It is the ic..ponsibilit% of the mink
teat her to at (plaint the qiidein hitil 1..,t501 hilt 1.111111 . Vet 0111. NielilIlti the student ht t one
acquainted with the best in %%ming. but lit should it am som of tht traits that the %%liter ns,es
in his %%inks.

Another kind of leading the adult needs is the reading In t taming to his of i upat lona I needs.
lie furthel needs to bet onw an rill( lent leader ,1)1 the 1 eligions lit( [attire and it alit Mille and hot%
to sea[( li for related matclials.

All of the adult's reading need not be of a serious nature. !herr are the ligliit t literature
such as fashion maga/Ines, count., neus.paper art it It. and the like.

ina11%, ut. %%ish for tin adult readet on the high st booi lexel to bi owe at quaint( l huh
the many tspes of free and inexpnsi%e mate) lab aatiabie to kiln sin II as gminmeniai bulletin.
materials from publu Iiinai it s and bookmobile ser% ii es in moat i ommunit les.

The ob)ecti%es of tht leadurg program are gate(' in beha% total terms of the adult student so
that he shall lx able to.

I. 'demi% his mu le%el. strengths and tscaknesst s, ti% the use of ...1.1 inlaidlied tests.
2. displa% greater i omprehension skills.

3. express the tired (or reading tot elitlnitIII and appft t tat ion
I. read more rapid's.

5. use more fun( tional trading skills.
6. utilize the libiar% and other lesomees to their oiliest extent.
t. outline orgainiational poi( edures.

8. use te( anupws in %%ord re( (ignition and uord attar k.
9. selei t appropriate title for .1 passage.

tO. interpret reading materidl in lueratine ni,1111eilialit N. ,,t)t 1.11 ',Ilitlit,iliti Nt len«'.
Reading Skills

I. Comprehension

I. Interpreting subheading.- and whet de% ti t..-

2. Interpreting and apprt idling tiginalise language
a. Separating fact titan tantas%

b. Recogniring similes. metaphors, hperbolus. personiiit anon, et( .

, idenithing spec( II idioms

ii. Distinguishing bel%%ren lilt ran and ligurati%e language

3. Reading in terms of (Wu tilt% o! material

11



4. Interpreting reading symbols

a. Recognizing quotation marks and ti:,..r purpose

b. Distinguishing tutu !ton of dash. semicolon. and comma

c. Interpreting footnotes and whet notational forms
5. Reading for

a. Details

b. Following directions

c. Sequence of ey ems

d. Main ideas

e. Location of information

f . Remembering in depth

g. Understanding of writer's plan of attack

b. Dra ing c one fusions. generah-ing. and implying meanings
a. Finding solution to problem in story

b. Identiking cause-and-effect relationship

c. Suggesting setting for story

d. Explaining feelings of character in various circumstances

e. Making inferences from picture and title before reading
1. Predicting outcome and substantiate reasoning

g. Grasping fat tors which motivate charac tern

h. Understanding characterization

i. Understanding writer's plan of attack

7. baluatingcrii call%
a. Recognizing sat ire

b. Recognizing author's use of symbolism

c. Recognizing point of N ww when not directly stated

d. Comparing work of authors and (-valuate in terms of style of writing. c haracterization.
etc.

II. Reading for enjoyment and appreciation

Ill. In' rearing reading speed

I. Reading of a selec lion without going back over words and sentences

2. Reading without sot alization and finger pointing
S. Skipping known matrital when readmit a se*ction
4. Reading by phrases

5. Doing first reading at a speed which is slightly faster than normal reading speed
IV. Improving word recognition In acquisition of new word rec ognit ion skills and the te% ley%

of techniques already learned

I. Analyzing words phonetically by knowledge of

a. Initial consonants

,52



b. Final c onsonants

c. Medial «an-onants

d. Blends

e. Short and long on,els

f . Vimels modified bY consonants

g. Other %mktl sounds

h. Consonant digtaphs

1. "oriel digraphs

J. Diphthongs

k. Silent letters

2. Structural anaksis

a. Diiding words into sNllables using syllabic ation principles
b. Recognizing root words

c. Using suffixes and prefixes

d. Recognizing compounds and contractions
e. Rec ognizing pronum ration and meaning of word c flanges

A'oc abulary

I. Using unabridged and abridged dictionary

2. Selecting meanings that fit context

3. Tracing etymology of words

4. Recognizing synonyms. antonyms, and homonyms

5. Using dictionaries of synonyms and antonyms

6. Using multdorms of words

7. I sing precise terms

8. Describuig a« 'irately using color. mood, and action voids
VI. Library skills

1. Using and catalogue

a. Recognizing main types of c ards (author, title, sublec

b. Recognizing cross-reference, analytic , and reference cards
. Using (all number, arranging of card-c atalog drawers, use of outside labels, guide

Raids, and interpret mg information on catalog cards

d. Using cross-reference to audiovisual materials

e. Locating and using reference sources sue h as vertu al file, films, loops, filmstrips,
tapes, and recordings.

2. Using Dewey Dec meal System to locating materials

Locatihg and using ref erenc c sources such as
a. Vocational reference books

h. Sorld Almanac

. Reader's Guide to Periodic al Literature

3.
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d. Intoina1 ion PIe ase 1Imanat

. hho Mu, in \mem an Leteralmc

f . Releiclur books on literature. author.. famous men co .
g tummies

lopedia:

1. \taking lohlograpin and undcisland use

e eloping font t lona! reading skills

I. Reading nee%spaper and understanding toimat

a. Front page - major new. items

b. Leltlorial:

. Letters to the Valitor

Classefred

c. Spot is See lion

t . tonnes
g. I mancial

h. '1 elcN Isom

I. Deaths

2. Reading signs

3. Reading and ompletrng N t ions hums

I. Reading and folleneing dire( teems for simple task:

LNalualing and comparing consumer ploduct: eading labels

1-1



Listening

Listening is the first dnision of (onununu at that we ate exposed If) and the must
(1111)( tilt to de clop and 111,1)tl. \lam students ate handy( apped be( ails( of Inadequate listening
skills. I h( student must learn how to listen and what to listen tot to spe( tfte instan«.s.
Students must lentil the differ-en«. between mete heat tng and Itstentng with the mind.

Itu helm\ toral obi( of the listening progi am are for the student to be able to
I. pia( tit . the skills of ell(( hie listening.
2 use tin skills in dash pia( tu al applu at ion.
3. utilue a posit attitude toward the basu skills mastered.
-I. relate the tali tewauls of dail a( ti% dies throng)] elle( tne and «immed usage of

the skills.

Listening Skills

I. Des eloping good attitudes toward listening

II. Re( ognuing similarities and dilfelem es in word sounds
III. Re( ailing material to answer spe( tfte questions

11. Listening for tl main idea

1. Re( ct tug ditec twits and messages a« uratel
al (at nig rad so and teleitsion programs

II. I along notes elle( I ix ON during let-lures

1 III. I (Mowing sequences in logical order.



Speaking

Someone one said that a man's language shows most of him. so speak so I c an see You.

lou may add the following statement Listening and speaking MA 1, be r oirelated to develop
some of the skills.

The beha%iorat objectives of the speaking program are for the strident to be able to
I. use the art of speaking informally on a topic by using complete semi n( es and sticking

to the main subject.

2. to express self-confidence in speaking.

3. to demonstrate the all of exchanging ideas with other people.

4. speak more grammatically correct.

Speaking Skills

I. Conversation

1. Selecting a topic

2. Contributing ideas to the topic

3. Remaining on the topic

4. Stating ideas briefly and concisely

5. Communicating with different groups of people and different sex.
II. Group discussion

1. Finding and selecting topics of interest to you and other people

2. Distinguishing facts from opinions

3. Quoting from authoritative sources

4. Local, state and national issues

Ill. Directions, announcements and messages

1. Giving dire( ions clearly and accurately

2. Stating a coming event, giving all relevant information pertaining to the event
3. Receiving messages and giving messages clearly

4. Modulating the voice on the telephone

V. Oral book report

1. Giving the main purpose of the book

2. Comparing the wolf( with other materials of a similar nature
3. Making report clear and interesting

V. Storytelling
I. Following a logical order

2. Varying sentence structure

3. Making personal adjustments to suit or fit the mood of the story
4. Making the ending emphatic

I. Inter iew

1. introduction

2. Stating clearly the purpcse of the interview

3. Stating qualifications accurately and confidently
4. Being courteous during the interview

5C,



1)101)(1 -.111(1% tit the Lnglish language should testi!l in the eentual mad, 111114 of II" InvIR
use in oral and %%illicit c ommunic atom.

its Old(' therefore direct itself to these o) opinion forms of ( I( a(101)

used in the English languae.

It Is 1101 Intended hat tins guide shall be used in .1 I 1 141(1 s( Its( of ( (11110I 11111 11111 I a 1 htl , a.
the name impliesa guide.

I he oiled' e-. and language skills :lie putposeftills Nritten in a flexible mantic' to allom for
adaptation I indoidual teachers into their tepee toe programs.

1 he behm iotal objet ties of English language ate tot the student to be able to
I. use semenc c. sit lilt me. c lassik anon. usage. and mths's.

2. rdentif the arrows parts of speech and their usage in sentences and paraglapils.

3. sketch the paragraph, its requirements and its bunts of disclosure.
4. explain composition. its tot ms. types. and low! uriting.

English Language Skills

I. Sentences

I. Parts of a sentence

a. Definition of a sentence

h. Sublet t and prdic ate

c. Dile( t and induct t objects

d. loclifiers

e. ( lauss and phrases

f (.onner Res

(.11s- Ito anon of sr-itten«s

a. Simple

b. Compound

c. Complex

d. ( ompouncbt couple\

3. Senten«.s at coicling to use

a. Dec larathe

I). Impciathe

c. Interiogatm

cf. Exclamatol.

II. Pal ts of spec(

I. Nouns (definition)

.1. Proper and «minion

b. ,11)stim I. cone tete, cone( Inc. compound

. Singular and plurals

d. ( ases rnouniiat %c. ohlec 11%t and pos.,(,..4,1%(')



2. Pronouns (definition)

a. Classes (personal, relame. Interrogame, indefinite. demon_stiame. trflec me and
possessive)

b. Cases (nominative. objecme, possessi.e)

c. Number (singular. plural)

3. Verbs (definition)

a. Regular and irregular

b. Transitive and intransitive

c. Complements

(1) Direct object

(2) Predicate objective

(3) Predicate nominative

(4) Predicate adjective

d. Voice
(1) Act ive

(2) Passive

e. Mood

(1) Indicative

(2) Imperative

(3) Subjunctive

f. Tense
(1) Present

(2` Past

(3) Future

(4) Perfect tenses

g. Verbals (infinitive, gerund, and participle)
h. Principal parts (present, past, past participle)

i. Agreement of verb and subject

(1) Rules governing subject verb agreement

4. Adjectives (definition)

a. Adjectives used three ways (attributive, appositive, and predicate)

b. Degrees of adjectives (positive, comparative, superlative)
5. Adverbs (definition, classes and usage)

6. Prepositions (definition, classes and usage)

7. Conjunctions (definition, classes and usage)
Ill. Sentence structure and analysis

1. Parts of a sentence

a. Phrases (definition, place in a sentence and classes)

b. Clauses (noun, adjective and adverb)

2. Sentence form (simple. compound, complex. compound complex)

58



1. St nit in c ...Rh- (11( !iodic . loose. balan«(' (I)
-I. life( I 1%( licss I unit% . c ()hewn( e. emphasis )

5. ( apitalliation

a. Rules 1(i (-ruing ( apitahration
b. plou !nation tpellod, -,emi(010n. ( ()Ion. «mum. quotation marks. apostiophe. dash. et(.'

IN. Paiagiapli

1. Slim lure and analysis

2. Paragraph requirements i unit% . coherence. and emphasis)
3. Forms of dist (nse (expo...won. Best ripoon. narration. argumentation)

N. Composition

1. Forms I topi«mtline. sentence outline. and paragraph outline)
2. "I ypes of %.)1 )(ten composition (In lion. biographies. autobiographies. essays. poet(%.

newspaper reporting. and letters)

3. Classes of letters (business and social)
a. Parts of the business letter (heading, inside address. salutation. both. t (mplimentai%

c lose and signature)

b. Form ()I business letter (block or indented)
t . Folding the letter

1. Common types of business letters (application. order. inquity and reply. recommendation.
introduction, claim, adjustment, acknowledgment and apprec -at ion. congratulation)

5. "1 ypes of sot ial letters (friendship. courtesy. formality)
N 1. Basic grammar i tiles

I. shall. will - should. would

2. I. me

3. who Is. who .tin

1. who. whom

5. n ho. %%Inch

6. was. were

7. like. as

8. %ei b number ( singular. plural)

9. % erb t line I tense )

10, %elf) pail (present. past, present perfect).
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Spelling

Iii the high si hoot diva. the amount of sptlling that is taught deli( nds Wuxi. on the attitude

of the 0 at he r. I he tea( her's own attitude toward spelling is an important fat toi in di trimming his

students' attitudes and. a onsequentlY. how well the !vain to spell.

It is the teat Tim's responsibility to ph pare spelling lists and em (Wage the '410011 to keep

his own list of spelling %%olds. I he teacher should also help the student to bet mie a use' of th(

(10 trimly to find the «Ate( t spelling of the word encountered.

liehat 'oral objet tires of the spelling program are for the

I. cypress a proper attitude toward spelling.

2. spell fluently frequently used words.

3. use the words frequently in some form of writing.

'1. rcognue from a list or contest winds that ale in«nrectlY Nelled.

Spelling Skills

I. I sing the du Ilona,

II. Detecting misspelled words in editing own papers

Ill. Mastering word-definition analysis through use of affix meanings and spellings

IX. Using word roots and their spellings

V. Spelling the plurals of words

VI. Spelling Moo, tat tons

VII. Spelling ( ontractIons

student to be able to



NI-kTIIENI 1. I ItS

I he hlm. coral (Awl mes Of th mathmatu s piogiani au sla(' in bow. 01,11 Rini, of all
kdult Si [Wolf

"I lie student shall be able to

I. sole pra( tu al mathematical problems in eerula. 11e.
`). explain with understanding the meaning and purpose of numlxr and the de.lopment of

the number s.stem.

3. use a greater number of skills in mathematics.

4. use a meaningful mathematical %ocabularY.

5. use kuowledgeabl% the basic tools of mathematic s in e%er.da% life, stuh as addition.
subtraction, multiplication, di% tsion, measurements, square loots. and interpicting (harts
and graphs.

6. be an effic lent consumer and producer in his soc lety.

7. demonstrate effet lively thy use of decimal and per ( nt and other wa.)s of leading and
writing fractional parts relating to money, time, and measurement.

8. «intribute more (-flu iently as a resour( c pers'on to (Awls.

Mathematics Skills

I. Re% iew and reinforce the fundamentals

I. Addition

a. Mole numbers

b. Irations
c. Mixed numbers

(I. Dec imals

e. Means of clic( king

2. Subtra( turn

a. %%hole numbers

h. tiactums
c. Decimals

d. Mixed numbers

e. Means of c he( king

3. \lnitiplu anon

a. V)hole numbers

I). Frac lion

( . Mixed numbers

d. De( imals

e. Means of c lie( king

'I. Di% 'slot]

a. %% hole numbers

61



b. Fractions

i . Mixed numbers

d. Decimal.,

e. Means of checking

5. Symbols

a. Plus

b. Minus

c. Times

d. Division

e. Equal

f. Identical with

g. Congruent

h. Greater than

i . Less than

J. Therefore

k. Since

I. Not equal to

m. Square root, etc.

11. Reading, writing, and understanding

1. Larger numerical numbers

2. Roman numerals

al. Review and reinforce the fundamentals of

I. Fractions

2. Decimals

3. Per tents

IV. Money values

1. Interest

a. Simple

b. Compound

2. Installment buying

a. Computing interest on purchases

(1) Long term

(a) homes

(b) cars

(2) Short term

(a) household equipment

(b) food and clothing

3. Cash payment

4. Credit i aids
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"). 11.114,11 (1((111(timi,

a. Sof 1.11 St c lit It 1.

b. I ecleIal III« MI( I .1X

( . State Inc Inc 1 a

d. 1 mon dues

. It( tit-einem

. Instnm
1 I Life

(2) Health and Ac idnt
6. Net Inc mne (take Inane pa )

a.

b.

Budgeting

saings plan

7. Sales

a. Reductions

b. Quantm pruchases

. Qualm merchandise

V. Ratio and Proportion

Massing and reading

a. Graphs

b. Charts

2. Estimate proportion

a. Site

h. %olumc

\ I. Grometi and ( onstrm tion

I. Geometric designs

a. II0IlleS

b. Cities

Farms

d. Miscellaneous

(women tc terms

a. Parallel

b. %chic al

. !Ion/onto]

d. Petpenduulat

c. miles

. Pct mulct

g. (itc mid ('I era c

h. Dionicic%

. Radius (tads)



) , It 14111(11:

k. Pi

I . Lou

nt. Ka

n. Ptunt

(1. l cite..

p. ( (m..tant. etr .

fife( t, uttermq t. mangle

1. (wont( tilt tool'

a. ( ompa,"."

b. Pt on at tot

t . Rule'

d. Square

c. 1 t tangle,"

1. Re 1(1\ and retnfort e the fundamental," of mathemat it al Immula,"

a. Pertmete

b. Ved

( . (.11( untie, en( c

d. ol time.,

111. Re to\ and cinfot«. I undatnentals of meastn erne tn.,

I. 1 nue

2. ',meat

1. ItiN

I. Height

5. Squat('

6: Cubit

7. Hood

8. I list mane tet

1 III, klgeln i

I. ',gnat tom.

2. Smbf)1,. and sign,"

1. I ormulas

1. I undarnetuak

a. ddIt ton

b. Subtrat tton

t . lb\ is ton

d. \Nitwit( anon

1.xponent:

a. Nertame

b. Pt),,tur

t . Signif tt ant digit,.

5.

6I



IX. X(1% M.1111(14111( ,.

I. Bases

d. I CH

b. I net

t Exposure to these but not memorizing

r . 1-\%(»

9. kNumber patterns

3. Sets and subsets

1. Symbols

5. -1 et

a. Commutat IN e

b. V.sm lame

r . Distribui is e, etc.

d. Identity

e. Exponents

t . Integers



SO( I U._ 1)11.5

Obici me,- of the Social Studies program are ,tated in Bella% )(nal Objet it% es leinis of

the student.

1 he student will 1w Ale to

1. explain how people Inc. work and get along t%i th one another.

2. draw a diagram showing the organizational patterns of how people plan work on then

needs.

3. de%clop an underst anding of their rights and duties as e miens on .1 loe al. state and

national lexel.

1. explain the relationship of the proclucer-consumer.

5. diagram the political structure of the local, state and federal gm einment .

6. utilize the fundamental skills, attitudes nod understandings thic h are essential to be

contributing citizens in our democratic soc let% .

Social Studies Skills

1. Citizenship

1. Natne born

2. Naturalized

3. Responsibilities

a, Awareness of local, state and national politic at issues

h. Responsibilities and qualifications of puhli«Iffic talc

c. Voter registration procedures

d. Public din%

( Jury

(2) ad% isory

e. Pride in home-community. state-nation

Prix lieges

a. Pablo education

b. Freedom of spec( Ii, religion, press. assembly

c. Law enforcement and other serxic es

d. Life, liberty and the pursuit of happiness

e. Charity and c haritahle organization,.

1. %Marc - Sot ial Set uro). and retirement

g. Right and pri% 'lege of %wing

11. Gmernment

till



1. Functions of goy eminent

a. Local

t I) sc hool board

(2) police jury

(3) c itY corn( tl

(4) special appointed committees

h. State

(1) ernor

(2) Representatives

(3) Congressmen

(4) Senators

(5) Judges (local, state, federal)

c. National

(1) President

(2) Congress

(3) 'louse of Representatives

Supreme Court

2. flow supported

a. Taxes (property, sales, income, etc.)
b. Fines

c. Charges for services

III. Community Resources

1. Csing community services and resources

a. Education

( I) day school

(2) evening school

(3) trade school

(4) colleges and universities

b. Employment

(11 job plat ement centers

(2) employment agencies

c. Health

( 1 ) health units

(2) c harity hospitals

(3) public clinics

d. Financial

(I) banks

(2) finance companies

e. Political

f . Soc ial agent tes



(I) iNelfare

(2) commodities program

g. Protection

(U police

(2) fire
2. Li ing the community

a. Responsibilities as a citizen

h. Exercising %oting rights and obligations

3. Begin and end of rights and privileges of citizens
4. Rrspect for laN and order

5. Participation in commh.iity affairs

a. civic

b. church

c. school

IV. Cultural contributions

1. Cultural background

a. Indians

b. Early Settlers

c. Growth of the Nation

d. Ethnic Groups

2. Cultural sell ices

a. Museums

b. Art Centers

c. Music Centers

d. CI% lc Centers

e. Recreational Centers

3. Cultural contributions

a. The Blues

b. Cooking

. Arc lute( t ure

d. Wea%ing

e. Boat Making

f . Agriculture

I. Cultural communication

a. Literature

b. Art

c. Music

d. Urania
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\ I. ( ommunn alum

signito MOdetn ( (mini um( anon

2. I clephone

a. Mc( t
b. Sta t to-Stat ion

(. Person-to-Person

d. 'uergen( . et( .

(hetseas
3. I elegram

I. Other types of «minium( ation

a. Radio

b. "I ele% ision

(. Lt(.

VI. Transportation

I. 1 pes of transportation

a. it

(I) plane
(2) het

b. Spate

( I) rocket

(2) missile
t. hater

(I) boating regulations (water lanes, insurance. hauling. life pies( rvers. et( .1
(2) defensiw steering
(3) nit% igation

,,a1co

d. Bus

( I) tours

(21 terminals

(3) fa( limes

e. Main
(ll passenz,er

(2 height
f . kutomobile

( dm ing gulations (11«-nse, age, insurance,

(91 defensRc and offenst% c dining
(3) tralfn ourtesies

( I) map reading

(5) tiaf regulations



th ( ommuting ,rmik., school. etc.)

I 7) «)t ( d odei at ing automobiles

(8) &pie( 'anon of automobiles

(9i (.11 pools

2. fob opportunities

a. Pil)t incr. an
b. Conductor

c . Bus operator

d. Tim k and tall dm er

e. Stenardess

f . Look

g. Waiter

3. Reasons lot tra%el

a. Business

I). Pleasure

1 II. kinetic an Ilistor

I. .1merican symbols

a. 1 lag

b. National anthem

c. Pledge of Allegiance

ii. State song and flouer

2. National holidays

3. American heroes

I. Basic Ainetican facts pertaining to.

a. Colonies

b. ReolutionarN 11ar

( . \\riling of the Constitution

d. Decimation 01 Independence

e. 11ar of 1812

f . lonroe Doc ti inc

\tem( an 11ar

h. Ferritorial .1cquisitions

i . Cl%11 %Ix

I. Spanish- \met i an 11 ar

k. 11orld 11.1r I

1. 110rld 11ar II

in. hoican Conlin t

n. 1 let Nam ( ()MIR I
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( oI1Iintint...1 mint flteltl

a. I 4.1( Kin Polo

1)(/111( 1,11( I'4,4111

( . I.A1/1/1 4111(1 111(111'411N

d. \rnird 1 ot«..

. ( ultut. len«'. Religion

I . Philo.ophN

III. 0« u1),II
I. IiII t Intl a (c upation.

.1. lilac punt. treading, diav%ing)

b. Alen -Menu tug

c.

I) inalet

(2) ((),,i

2. 1( a I and -,e( fetal la!

a. hitting
I) lett:v., (1)( bw.ines,,)

(0) lep()11)..

I) filing apple ation loon,

) I) -along 01 1 1. notation,,. .

I). Reading

inemoian(lunis)

(2) 1(1)mi,,

3) iliteipreting, %%ant-ad,'

( l) interpreting apple atom lorm, ct(..

I. l'ra( to al c\pel len( es «ith 01 I 1( 1. machine,:

a. I peN111P1

b. kild mg Ina( tune,

( . (

d. ( opNing machine.,

I. I ii-,iig,ation (). )01) ate.'

a. Peo..011.)I ( onto(

b. 11an1 a

( . Lini)1()% mem ..al% i( e,.

""). 11)1)1Ning 101

a. Pei,,onal appealan«.

I). Speech

c. Pci.on.1

(I. Pun( milli%

C. I Inn ongIme..,,,
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IV Cardinal Directions .

I. Re% lei% and reinfoice fundamentals of globes and maps

a. Directions (east. west. north. south. up. &Ain)

h. Location

(1) longitude

(2) latitude

(3 equator

(4) the poles (north and south)

c. Time

(1) time belts

(2) measurements of time (degrees. minutes. and seconds)

(3) international date line and prime meridian

d. Specific maps

(1) weather

(2) physical

(3) political (continents, countries, states, counties, cities. towns and villages)

Charts

a. Locations

b. Instructions

c. Comparisons

9



I lit' di IIt III( S (II 1( I1( ( d1111()t III It '.1111 it (I It ant trlit .tilt (,)lit 11011 and

problems %art and the st rennin methods of and( k must tdtc 1.+.1 I 11 OR in. one goes thotogli Itft
he cind., that fat Is air not asii, rstabh...hcif Amu ptioplt belle% e. tit lrntisI hat

fir 1111a1 I IN 011( CI 111.'11 N 1111 the questron - %%hat t ()minions hat t to In met helot ti 1+.t ( t pt
somethinci, as nu' I he.% fiat( been et% mut h axatt that a 'fat I Is rime as itlrable as I 11c
1110110(1s used 1 i 1 1 11(1 1+1 112, II% 1)01 anti at' I 111; t 0111 tisluns from far Is alt
of the methyl. that icatp.ts .hat( Ith ,,c1 (la I (011(.1 In 01111 111-sCdt 011(' 1111'(1'- 10 a 1 1c11114 lo

gain a deeper and fullet undetstandtng of the %%of Id about them. ( iniosti% should be aroused in tit,
things people see and feel .111(1 eXpcIlellt as Ilk toes on lion (la% to (1.1%.

Objet tats of the St lent t proglam stated in helm% rota! obtrc tits tit terms of the students
I.

2.

'dentift the bash( ft)(0.., and owl! foillifional %alto. and (mi( in order to sele(t foods
for a VI'11-1)11 la Ili C11 (111.1 to 11 011101( good health.

explain the anatotn and plisiologN of the 1111111.1 II 11(Xl%

3. uttlrie lot al, state and fed( tal health agem and the n scl 1«'s.
I. de.elop and use a st 1(11 1 1 f 1( No( ,I1)111,1 1%.

5. explain the «miser% anon of our natural resonic

h. explain the pliN sit al 1.ms of natruc and apple Iht 11 1 Ile( t. to (1,1 Ilt I I 10.

I. ut111 7l the ontributions of t re'll(t to matt.

8. explore cot ational po,..schtlittes Ithit h are depentit tit upon a 1..nov.Ititige of sr tripoli(

on(' tilts.

9. explain the um er se in relation to the solar ...stem.

10. explain the stgnif it ant e of our natural surtoundings.

I I. explain 11w t Just- and danger of art. %%A(1 and land pollution.

12. use the fundamental tont tins and telatt the m to matter and erterg.
1 3 . explain the rise of green plants as a ',Aimee of clicigN lot other

14. explain the kingdom of animal life and its 1(.1a I Imp-II II) 1(1 mall.

Lilt' St 1(111«'

1. Ilra 1 1 11

I. Ulla I Is health'

a. P11...It

(1 ) phstt al fitm ss

(2) ph% sit al "Ii lit tut t of the bock

(31 tun( lion of the bodk

b. Mental

I 1 initsonallt%

mental arid (ICA C11,11111c111

1111l 1 1011



(1) needs fui a balanced diet

(2) identific anon of a balanced diet

(3) the ,('N en basic foods

(4) the necessit for drinking water
d. [Alec t of

( 1 ) tobacco

(2) alcohol

(3) drugs

II. Health semces

1. Local

a. Public health nurse

b. Mental health c hnic

c. Alcoholics Anonymous

2. State

a. (]iai itv hospitals

b. Mental hospitals

c. Tuberculosis hospitals

d. Veterans hospitals

3. Federal

a. United States Public Health Service

b. Bureau of Narcotics

1. Other Charitable Agencies

a. American Red Cross

b. American Cancer Society

c . American Heart Association

d. National Safety Council

111. The Plant Kingdom

1. Classif Ration of plants

a. Algae and fungi

b. Mosses and liverworts

c. Ferns

d. The seed plants

2. Photosynthesis

a. %hat is photosynthesis?

b. %fly is it important%

3. Structure of plants

a. Roots

b. Stems

c. Leaves
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d. I lot
(

R. I h( Mutual Kingdom

I. ( .111011 of animals

11110C1m. 'waffle( MM. of het,.

b. Sp011S.('',

HMIs!'
d f latwormstapeworms. leer flukes

e. Roundwormshookwotms, pinworms

. stains!' and urchins

g. Larthworms and leeches

h. Inse( ts. craufish, crabs. spiders

. I ish. frogs and toads, lizards and snakes. buds, and man

2. !use( is

a. "I %Ks of

b. Significance to man

(ontrol of

3. Man

a. the supreme form of life

b. Re% few of the structure of man

Physical S( fen() Skills

I. Mattel

I. Classilu at ton of matter

a. Iihat is matte'

h. !Iasi( tpes, of matte'

organic

(2) inorganic

( . 1'101)(A-ties Of matte'

2. (*imposition of mallet

a. \toms

b. Mole( tiles

( Llements

d ( ompotinds

c. %mines



3. ( flanges in Platte;

a. Pbsical changes

h. ( helm( al changes

II. Lneigs

I. Uhat is energy

a. '1 }per of energi,

(I) atomic

(2) heat

(3) electrical

(4) sound

(5) radiant

(6) chemical

(7) mechanical

b. !melt( and potential energy

The atom and energy

a. lhe atomic bomb

b. Atomic reactors

r. Used in medicine

Earth Science Skills

I. 1 he Earth

I. Composition of .:he earth

a. Origin

b. Elements

c. \fineials
(I. Rocks

(1) igneous

(2) metamorphic

(3) sedimentarN

Stinctme of the Eau!'

a. Dimensions of

b. Internal stun tnre

c. xteinal structure

3. the Solar System

a. Sun

b. Planets and moons

c. Satellites

II. Urather

I. %hat are the causes and elf ei is of weather%

a. Definition of weather

76



b. Fronts

(1) warm

(2) cold

(3) stationary

c. Clouds
d. Hurricanes and tornadoes

e. Types of precipitation and their causes

(I) rain
(2) snow

(3) sleet
(4) hail

(5) dew

(6) frost

Weather maps

Weather forecasts

f.

g.

III. Conservation and environmental awareness

1. Pollution

a. Types of pollution

(1) air
(2) water

(3) land

b. How to prevent pollution

(1) proper waste disposal

(2) sewerage treatment

(3) smoke and smog

(4) proper use of insecticides

2. Conservation of natural resources

a. Water supplies

b. Oil

c. Forests

d. Wildlife and fish

e. Others
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PREFACE

The task of the teacher is to teach adults how to 11%e in today's woildnot mewl. how to
do addition or how to spell. The best approac Ii. therefore. will be to teat h bloc ks of sniper t

matter rather than to compartmentalize instruction. %hen a lesson on 'Ilow to %pp!. tot a Job"
is taught by wea%ing in reading. writing. aitthmetic . good grooming, and occupational counseling.

the result will be a useful, comprehensive learning situation for each student. Ideally, then. one
teacher will teach the basic academic skills along with the basic skills of Ining in one interest-
ing package pertinent to the lies of the students. I

The ABE teacher will be wise to plan instruction by means of the traditional course outline
and will be even wiser if he knows when to put the outline on the side. %bile the course should
not be guided by eery changing breeze of the students' interests, neither should it be guided by
an automatic pilot.2

The teacher's flexibility about choice of subject matter must extend to his choice of teach-
ing materials as well. While the range of materials available will be discussed more fully Wei in
this guide, it is enough to say here that for some classes a telephone book will be more suitable
than an abacus and for others a newspaper want-ad column will be more appropriate than a primer.3

Because the ABE program is geared to teaching adults what is important and useful to them,
the teaching of arithmetic must be as individualized and practical as the teaching in the rest of
the curriculum: and because nothing in the ABE program should be presented in isolated units, the

teaching of arithmetic must also be an integral part of both communication training and general
education for life.4

Just as reading lessons also become listening, speaking, and subject matter lessons. the
arithmetic lesson should be part of a larger unit of instruction. The methods used t accomplish
this integrated learning are the same as those used in teaching reading and other skills. Con-
centrate on one areasuch as shopping or measuring and choose that area whir Ii has most interest
for the student. Start out with selected readings on that subject and follow with discussion and
writing. When the arithmetic of the subject is explained, it will have been preceded by under-

standing and a heightened interest in mastering it. Use things like eosins which students are
already familiar with and he sure to emphasize other concrete examples which are or should be
part of their daily lives.5

Many skills and facts are brought into play in a unit of instruction, and each can be geared
to the level of all participating students. Computations in a unit on money management or consumer

education can vary in complexity from simple addition for the beginner to compound interest fcn the
more advanced.6

INAPSAE, Teaching the Disadvantaged Adults (Washington, D.C.. 19,i9), p. IS.
21bid., p. 16.

3lbid., p. 16.

41bid., p. 70.

6lhid.
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FAMILY LIFE INSTRUCTION

The home is the Important unit for successful living in modern society. One of the major

problems confronting all families is unproved management of the many complex areas affecting

the family.

All effective home management is based on a set of values. These values determine the

goals toward which ideal family life should be directed. There must be successful communica-

tions within the family to achieve these goals. A better community will result when home and

family life is improved.7

L Specific Behavioral Objectives

I. Students keep healthy and safe

2. Students plan wholesome meals

3. Students provide proper clothing for the family

4. Students manage housing problems

5. Students will cope with parent-child relationships

6. Students create effective communication within the family

7. Students accept marital responsibility.

H. Concepts to be Developed in Family Life Instruction8

I. Health and safety
J

a. First-aid home supplies and home remedies

b. Preventive health

c. First-aid rules

d. How to get a doctor (what to do before the doctor arrives)

e. How to get an ambulance

f . lich.. cleanliness

g. Treatment and prevention of diseases

h. Immunization

i. Prevention of home accidents

j. Phone numbers of local fire, police, health services, etc.

k. Basic driving rules

1. Bask rules for pedestrians

m. Fire safety

n. Caring for the sick

o. Knowledge of health agencies

p. Reading labels

q. Sanitation practices

r . Dental health

7A Guide for Teacher Trainers in ABE (Washington: NAPSAE, Ch. Ill, p. 45.

8Ibid., Ch. III, pp. 45.46.
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s. Ntedicare

t . Harmful effects of tobacco, alcohol and narcotics
u. Safe food and drinking water

2. Management of food

a. Planning wholesome meals

b. Nutrition and proper eating habits

c. Food processing (canning, freezing)

d. Food stamp plan

e. Storage of food; buying larger quantities at economy prices
f . Using leftovers

g. Economical foods and recipes

3. Management of clothing

a. Clothing for the family - buying, alterations, construction etc.
b. Cleaning and care

c. Dividing the family clothing budget
r

d. Storage

e. Mending

4. Family business

a. Loans, Mortgages

b. Understanding contracts

c. Management of money

il. Managing two jobshome and wage-earning
e. Funerals
f . Post office fac ?Imes

5. Man. :;ement of housing

a. Renting or buying

(I) housing programs

(2) eviction

b. House cleaning

c. Repair and maintenance

6. Parent-child relationship
a. Goals and values for self, children, and family
b. How children grow and learn

c. Function of schools and the importance of an on-going relationship between patent
and school

d. Communication between family members and how to achieve it
e. Community facilities and their use
f . Infant (arc

g. Teenage problems and discipline

2



h. Treatment of children by parents

1. Treatment of parents by children

j. Sex education

k. Emotion in family situations

I . Problems of providing children with love, security, and sense of adequacy
m. Children's behavior

n. Importance of law and order in the home and in the world
o. Preparing children for school

p. Parent responsibility to children

q. Spending allowance for children

7. Marital responsibility

a. Husband-wife responsibility

b. Family planning

c. Legal responsibilities concerned with marriage; divorce, wills, etc.
d. Marital adjustments

e. Respect, cooperation, and tolerance for mate.
III. Suggestions in Teaching Family Life Education9

(In correlation with teaching family life education, the teacher must constantly
strive to develop the basic skills in language arts. arithmetic. social studies, and science
at all levels. A frequent review of the skills at he various levels will keep the teacher
mindful of the ones that can be taught in correlation with the subject matter under
consideration.)

I. Folders and booklets on family health, nutrition, fire and driving safety rules, and infant
care are available free from insurance companies and government agencies. If necessary.
they may be rewritten k the teacher in simpler words for beginning adult readers. Basic
health rules may be copied as writing exercises. (Here the basic skills in reading, spell-
ing, language, and writing can be taught.)

2. Visiting nurses, doctors, firemen, and social workers may visit the class to speak and
take part in questions and answers. (Previous to the visit the teacher should teach the
listening skills to the class so that they will get the full benefit of the visit.) Arrange a
display of various articles and products needed for first-aid.

3. Group discussions on family nutrition and other topics can prOvide knowledge for
students who have not acquired the skills of reading. (Here word lists and sentences
can be formulated and used for a reading lesson. Here, too, skills in math can be
developed.)

4. Students may discuss a report of a radio or television talk on home improvement,
nutrition. or similar topic. The teacher can develop some of the more useful words for

9lbid., pp. 47.49.
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spelling, vocabulary, and written sentences 01 paragraphs, again developing any skill
possible.

5. As students learn the basic arithmetic they can use them to work out simple
problems concerned with family life.

6. Plan a day's menu. Sample menus collected for reading critically are valuable conver-
sation starters.

Short, simple cookbooks or recipes cut from newspapers make interesting reading
for women students. They also provide practice in arithmetic skills as students learn
simple fractions. Students learn what !z and 14 means and how to double a recipe or
divide it in half ... how much it will cost to prepare that recipe for their families. if a
home economics kitchen is available, students will enjoy and learn from actually making.that batch of cookies (wilier and serving them 1,, ,,ie group. An activity of this kind helps
them to learn the skills of giving a party, serving graciously, making the table look
pretty, and "socializing" among themselves and with the teacher. 1Iany of them have
never attended a simple social affair. Activities of this kind often prevent dropouts ...
they are so enjoyable you couldn't keep the students away.

(In each of the above procedures there are ample opportunities for the teacher to
develop certain skills described in Skills Section of this guide. The importance of teach-
ing the basic skills in all areas cannot be over-emphasized.)

Parents in Adult Basic Education classes are just as concerned about the welfare of
their children as other parents, though their goal for them may be getting a job rather than
going to college. They are interested and respond favorably to reading materials and
learning situations that will help them understand and solve problems of child care. Some
of the following techniques may be used:

7. There are a number of films that the teacher caa borrow from a local film library that deal
with children's problems, their feelings of hostility, and other areas of child development.
Let the class decide which of the films would he bench( ial, discuss the problem first,
then show the film and follow it with discussion. Add new words to their spelling list;
practice the writing, reading, and other skills that can be correlated.

8. Distribute for reading short folders on child care. safety, health, and feeding. These can
be obtained from some of the insurance companies or child welfare department. %%rite main-
idea sentences, word-by-word on flash cards. Scramble the cards and have teams of
students holding the cards lined up with words in proper order. Continue needed practice
by team teaching technique.

9. Posters can be prepared by students illustrating good safety rules, child nutrition or any
other health or safety measure. Pictures and titles can be cut from magazines and news-
papers, thus motivating the students to read magazines and other printed matter.



10. ks the students improve their reading skills, encourage them to read to their small
children as often as possible. Point out to them that reading to their pre-school children
hill help the children do better in school.

11. lake your students to the local public library and help them get a library card. If their
reading ability is limited, encourage them to take books out for their pre-school chil-
dren. This hill boost their ego and both child and parent will benefit front the experience.

12. Role-playing can be useful in parent education, particularly in areas molt ing discipline.
For example, the teacher could play the part of the parent and a student could play the
part of the teenager who skipped school frequently.

13. Croup disc ussions can explore topics like ... what free resources exist in the neighbor-
hood to help children and youth use their free time in healthy, productive ways%

14. Many excellent and inexpensive pamphlets and booklets are available to help parents
understand their children and solve problems that arise in bringing up children. A list of
such publications may be had by writing to the Child Study Association of America. 9
East S9th St.. New York, and National Education ' %ociation, Washington, D.C.

15. Every community has a number of good resource ,t-icons who can discuss various aspects
of parent education pith an adult class. Previous to the visit, rev 'eh the listening skills
with the class so that they will be able to listen intelligently.

16. Field trips may be made to local child guidance clinics, baby clinics, and other commu-
nity agencies dedicated to the welfate of children and youth. Prepare the class by dis-
cussing some of the activities expected. Class discussions may folio% the visits and the
teacher should develop skills correlated from the field trips.

IV. Methods of Presentat.on

1. Discussion

2. Lectures

3. Projects

1. Role-playing

5. Problem -soh ing

6. Team study

7. Field trips

8. Audio-visual

9. Use of community resouices

(The above methods are described in the General Information Section.)
V. Sources of Materials for Teaching Family Life Education.

1. Public Library

2. School Library

3. Department of Public Nelfare
1. Public Health Agenc y

5. Better Business Bureau

5



6. Mental Health Agencies

7. Medical Clinics

8. Dental Clinics

9. Emplo),tent Agencies

10. Local Business and Industry

11. Family Counseling Agency

12. Child Welfare

13. Police Department

14. Fire Department

15. Recreation Centers

16. Child Study of America

17. National Education Association, Washington, D.C.
18. School psychologist, counselor, nurse, doctor, lawyers, and juvenile court workers

6
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CIT IZ ENSHIP

Citizenship means being good citizens. A good citizen is one who has an awareness to the
Ideals of his country, knowledge of his rights and responsibilities as a citizen of his community.
state, and country. with every right goes an equal responsibility. The responsibility of the adult
as a citizen is a most exacting role in society. He is a citizen before he is a worker. homemaker
or parent - and he is still a citizen after some of the other life roles have come Into existence.
The task of developing an awareness on the part of adults as to their responsibility as citizens
and pros iding appropriate education to keep them adequately equipped for this role is a most
important aspect of education at the adult level.

I. Specific Behavioral Objectives (in terms of adult student).
1. Students can discuss the structure of local, state, and national government and the

services offered.

2. Students are able to relate principles of citizenship to the home, community, and nation.
3. Students should acquire knowledge, understanding, and appreciation of the Democratic

Society and become an active participant in such a society.
4. Students can relate the dependence of democratic government to individual responsibility.
5. Students exercise sense of justice and obligation to obey just authority and the laws.
6. Students display respect for self and others.
7. Students work individually and in groups for harmonious and progressive community living.
8. Exercise individual rights and responsibilities.
9. Students become interested in current events.

II. Concepts to be Developed

1. Structure of government

a. Local
L. State
4.. National

d. Political parties

2. Governmental services
a. Health

Helfare

c. Education
d. Protection

e. Public works

f. Social Security

g. Postal service
h. Military services

i . Parks and recreational facilities
j. Libraries

8



k. Cnil defense
1. U.S. Saungs Bonds

3. Principles and obtectRes from which government ,as developed
a. Constitution and Bill of Rights
h. Right of individuals to choose leaders
c. American symbols (Flag, Eagle, National Anthem, etc.)-r- -

4. Voting information

a. Requirements

b. Registration

c. Polling places
d. Voter education

e. Familiarity with candidates and issues
1. Fill out sample ballots

g. Voting in all elections
5. Tax structure

a. Responsibility as a tax payer

b. Benefits from taxes

(1) Public schools

(2) %dime program

(3) Police and fire protection

(4) ABE programs

(5) Highways

(6) Others

c. Types of tax

(1) Sales tax

(2) City tax

(3) Property tax (millage)

(4) State tax

(5) Federal income tax

(6) Special levied taxes
6. Community participation

a. Civic groups and clubs

h. Church activities

c. Knowledge of school board, city council, etc.
d. Interest in civic drives

e. Pride in neighborhood
f . School activities

g. City ordinances, building codes, and zoning.
7. Rights and responsibilities



a. 1 ypes of laws

b. Jury duty

c. Drivers' license

d. Registration and Noting

e. Sere ing in Armed Forces

f . Right to life, liberty, and the pursuit of happiness
g. Benefits such as public education, welfare, protection of life and property, and

medical services.

h. Property maintenance

i . Legal responsibility

j. Service to community

k. Social responsibility

8. Current events

a. Interest in local, state, national, and international news
b. Sources of current events

c. Judging significance

d. Relevance to lives of adult students
111. Suggestions for teaching

The basic skills in language arts, arithmetic, social studies, and science at all levels
can be taught in correlation with the subject matter under consideration.
I. Use a tape recording for the adult students to learn the Pledge of Allegiance and The

Star Spangled Banner.

2. Practice the Democratic procedures, e.g., handling a classroom election, surveying
opinions of classmates or taking part in round table discussions.

3. Make a chart showing pictures of the President (Executive), Senators and Representatives
(Legislative), and of Judges (Judicial).

4. Display a chart or bulletin board with pictures of the Mite House (executive ), Capitol
(legislative), and Supreme Court (judicial).

5. Take a field trip to a place of local historical, industrial or cultural interest.
6. Invite speakers from local civic clubs, post office, police department, social security

department, education, government, etc.
7. Hold a mock election for Councilmen. Governor, Senators, or President. Voting procedures

and requirements can be emphasized here.
8. Compile lists of services available in the community, parish, state and of the Federal

Government.

9. Field trip to Registrar of Voters, encourage those who are not registered to vote, to do so.
10. On a city map, when available, locate the precinct or community of each member of the

class. Place names of students alongside the map. Connect names to their place of
residence with a colored string.

10



II. Collect news articles and pictures about elected officials at all levels.
12. Discuss whether officials are elected or appointed.
13. Discuss the importance of the two-party system in politics and government.
14. Compile a list of sources of revenue of the federal, state, and local government. This

can be tied in with discussion of services provided by government and responsibilities
to the government.

15. Bulletin board items on Current Events.

16. Glossary of Current Event terms.
17. Fill out sample tax forms - study of tax structure may fit well into teaching arithmetic skills.
18. Provide sample copies of such documents as Gettysburg Address, Bill of Rights, etc.

Various reading skills may be taught.

19. Materials on social security, medicare, and various agencies may he distributed and used as
a basis for reading and writing practice, and for group discussion.

20. Teacher-made exercises.

EN ample Language Skills

(Fill in the blanks with do or does)
(1) he vote?

(2) your children go to school?
(3) you do anything to help American Democracy?
(4) Why she want to attend PTA meetings?

21. Give students many opportunities to practice English communication skills of speaking.
reading, and writing by planning oral, as well as written exercises.

22. Textbook materials and films concerned with any of the topics on the appropriate grade
level.

23. Write letters requesting free publications.
24. Learn to write and spell words concerned with citizenship

IV. Method of Presentation

1. Suggested reading

2. Viewing films and pictures
3. Debates

4. Discussions

5. Role playing
6. Lectures
7. Demonstrations

8. Field trips
9. Audio visual materials

10. Use of community resources
11. Pamphlets and brochures

11



\. Sources of Ma erials for Teaching Citizenship

1. Primary and general election ballots

2. Tax forms

3. Posters, pamphlets. pictures

4. Slides and films

5. State tax guide

6. Reference material on the federal government and its responsibilities
7. Newspapers, magazines

8. Government publications

9. Maps

10. Sample voting machine

11. Crabtree, You and the Law; Holt, Rinehart & Winston.

12. Brunty. George G. Understanding Our Government.

13. Steck-Vaughn:
(1) Our Democracy
(2) Our Government
(3) My Country
(4) Our American Constitution
(5) Our Nation
(6) They Served America
(7) The United Nations
(8) Our United States

14. Frank E. Richard Co.
(1) Rights and Duties of Citizens, Bk. 1 and 2
(2) Foundations of Citizenship

15. Noble & Noble
(1) How to Become a U.S. Citizen
(2) Live and Learn

16. Follett
(1) Citizenship in Action
(2) Study Lessons in Civics

17. Films _

a. I Pledge Allegiance

b. The Flag Speaks

c. How We Elect Our Representatives

d. Voting Procedures

e. The Congress of the United States

f . Supreme Court

g. Rules and Laws

h. Citizenship and You

i. Our Community Services

t. What Does Our Flag Mean?

k. know Your Community

12



I. -Getting 11ong With Others Series

m. Pledging Our Flag

n. Parts of Our Flag

Respecting Our Flag

p. Meaning of Patiiotism

q. Community Responsibility
. L.ei Is Be Good Citizens in Our Neighborhood

s. N Citizen Participates

18. Filmstrips

a. The Birth of Ou National Anthem

b. Going Places in the City Library

c. Going Places in the City Museum

d. Going Places in the City Zoo
19. Text Materials

The Immigration and Naturalization Service publishes the following Federal Textbooks
on Citizenship:

a. Our Constitution and Government

Regular Edition (Form M-7). This book is written for ad, nc e d students. It deals
with the Constitution and the governmeht of the United Sr.iles. Price $1.75 each.

Simplified Edition (Foim M-8). This book is a simplification of the Regular
Edition, at a considerably lower language level. Price $1.25 h.

h. Charts (in sets of 18) (Four] M-9). Reproduced from Our Constitution and Government.
These are foldovei charts, Dyer -all measurement 17" x 23". Only one set may be sent
to a class. Price $2.25 a set.

c. Becoming A Citizen Series

(1) Our -1inerican Way of Life, Book I. "]his book is a beginning-level literacy reader
designed to meet the educational needs of the student who has little knowledge of
English. It employs a visual assor cation to community life. and gives elementary
treatment to history and government. Pi ice $0.65 each.
(2) Our United States, Book 2. This hook is designed for those having a fair command

Literacy skills are developed, as well as citizenship responsibility, history,
and government. Price $0.75 each.

(3) Our Government, Book 3. This book is written at an advanced level, but below the
level of Our Cony t !ution and Government, simplified edition. It is planned to meet the
needs of students in a position to absub a greater knowledge of matters relating to
government, the Constitution, and c itizenship responsibility. Price $1.25 each.
(4) Tear her's Guide. 'this book contains general suggestions for conducting citizen-
ship classes, as well as directions for presentation of the text material in each of the
three books of the Becoming a Citizen Series. Price $0.25 each.



d. Home Study Courses

(1) Our Constitution and Government (a Home Study Course) (Form M-39). This
material is planned for the candidate who cannot attend public school classes but
who can read and understanu English. It is a study guide to be used with Our
Constitution and Government, simplified edition, listed under Item No. I. Price
$0.75 each.

(2) Our Constitution and Government (Home Study Course) suggestions for the
person who is helping the student and final tests for the student. (Form M-40).
This test booklet contains suggestions for the person who helps the student. It
is used with the study guide listed above. Price $0.25 each.
(3) English and Home and Community Life. For the student. (Form M-41). This
book is for the person who speaks English but who has a very limited ability in
reading. It contains a vocabulary relating to home and community living and material
for practice writing. Price $0.50 each.

(4) English and Home and Community Life. For the helper. (Form M-42). This book
is planned so that a person who reads English can assist the student with his home
study. Price $0.25 each.

(5) English and Federal Government. For the student. (Form M-43). This book is a
study of the Federal government. It explains the work of the three branches of the
Federal government and how our Constitution grows to meet our needs. Price $1.00
each.

(6) English and Federal Government. For the helper. (Form M-44). This book is
planned so that a person who reads English can assist the student. Price $0.35 each.
(7) Lnglish and State Government. For the student. (Form M-45). This book deak
with state and local governments, their relation to the Federal government, and the
responsibilities of the citizen in his community. Price $0.45 each.
(8) English and State Government. For the helper. (Form \I -46). This book is planned
so that a person who reads English can assist the student. Price $0.30 each.
(9) Aids for Citizenship Teachers (Form d.35). This is a resource unit for teachers.
It considers such topics as meet..ig student needs in citizenship classes, activities
which will make the teaching of citizenship more effective, and how to judge the
effectiveness of teaching. Price $0.15 each.
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OCCUPATIONAL EDUCATION

I. Specific- Behavioral Objectives

1. Students can recognize individual multiple talents and capabilities.
2. Students seek employment commensurate with capability of job performance.

3. Students display attitudes of sense of dignity and self-respect toward job, yet strive
to upgrade.

4. Students take advantage of available job opportunities and resources for finding a job.

5. Students exhibit confidence as employees.

6. Students use skills necessary for applying for and keeping a particular job.
7. Students can explain labor organizations and labor laws.
8. Students fulfill responsibilities to employer, use good work habits, and appreciate the

relationship between job responsibility and production with advancement.

9. Students. realize types of occupations which are becoming less in demand and of those

which are becoming more in demand.

10. Students make use of programs available for training and retraining when needed.

11. Students understand the parallel of wages paid and qualifications required of the workers.

12. Students enjoy good human relations with others.

13. Students can explain job benefits and take advantage of those available to them.
II. Concepts to be Developed

1. Job opportunities

a. Types of jobs available and the demand

b. Job descriptions

c. Wage scales and qualifications

d. Factors in choice of occupation

2. Positive work attitudes

a. Importance of work to all citizens and to our country

b. Responsibilities of worker and employer

c. Work as a means of self-satisfaction

3. Personal development

a. Available programs for training and retraining

b. Self-evaluation of skills and ability

c. Feeling of dignity and pride in all kinds of work

d. Suitable appearance

e. On-the-job behavior

f . Improve job skills and learning new skills

4. Technique of getting a job
a. Factors to consider in selecting a job

b. Sources of locating a job

16



c. Making application

d. Personal resume

e. Interview

1. Testing

g. Information the employee should know before accepting a job (wages, Insurance.

retirement, working hours, overtime, deductions, etc.)

5. Keeping a job

a. Human relations

b. Characteristics of employee (conscientious, loyal, honest, care of equipment,

punctual, Improvement of skill, etc.)

c. Responsibility of employee to employer and co-workers

d. Good work habits

6. Union and labor laws

a. kinds of unions

b. Rights and responsibilities of organized workers

c. Union and welfare services

d. Minimum wages and hours

e. Uorkmen's compensation

7. Social security system

a. Importance of social security

b. Eligibility
c. Getting a social security card

d. Filing a claim for benefits

III. Suggestions for teaching

I. List types of occupations.

2. Exhibit and provide leaflets plus disc ussi,)n about multi-job capabilities.
3. Administer Interest inventory.

4. Conduct job interviews.

5. Visitation tc, observe job operations.

6. Provide practice for completing various types of application forms.

7. Compare wage scales in different localities.

8. Do research on various programs in the area.
9. Prepare a personal resume.

10. List methods of job advertising.

11. Discuss ways of finding a job.

i2. Figure wages hourly. weekly, monthly, overtime, etc.
13. Figure deductions.

14. Point out problems of employees.

15. Develop vocabulary and use the list of words for a spelling lesson.
16. Use brochures from several companies to identify specific benefits such as vacations,

insurance, etc.

17



17. Write letters of application or inquiry.

18. Use newspapers for reading classified ads.

19. Compile a list of good human relations with other employees.

20. Secure materials on the subject of employment am. job seeking.

21. Make posters featuring various aspects of good grooming required on the job.

IV. Sources of materials for teaching occupational education

1. Want ads

2. Employment agency brochures

3. Telephone directory

4. Application forms for social security, union cards, employment, etc.

5. Broch'ires from business firms which explain job fringe benefits

6. Charts and pamphlets from local Social Security office

7. Dubid, Phyllis. A Job For You, Steck-Vaughn.

8. Pamphlets

(1) Avon Products, The Beauty of You, 30 Rockefeller Plaza, New York

(2) Bureau of Apprenticeship Training, Dept. of Labor, Washington, D. C., Apprenticeship

for Me? National Apprenticeship Program (free)

(3) Georgia Dept. of Labor, Atlanta, Georgia, The Challenge; Training for Jobs (free)

(4) Mennen-Grooming for the Job, The Mennen Company, Morristown, New Jersey (free)

(5) Public Affairs Pamphlets, 381 Park Avenue, So., New York, (254 a copy)

400 Job Discrimination is Illegal

399 Cultural Differences Can Enrich Our Lives

394 The Story of Urban Renewal

216 How To Teach Your Child About Work

(6) Science Research Associates

259 E Erie Street, Chicago (504 ea.)

5ZA776 - Fitch, Donald B. Exploring the World of Jobs

5ZA770 - Stoops, Emery, Planning Your Job Future

5ZA30 - Christensen, Thomas Getting Job Experience

5ZA26 - Dreese, Mitchell, How To Get the Job

5ZA516 - Norfbein, Seymour, Our World of Work

5ZA514 - Worthy, James C., What Employers Want

5ZA25 - Chapman, Paul, Your Personality and Your Job

5ZA154 - Kuder, Frederic, Discovering Your Real Interests

(7) Connecticut Mutual Life Insurance Company, Hartford, Connecticut (pamphlets)

(8) U. S. Government Printing Office, Superintendent of Documents, Washington, D. C.

(Write and ask for listings of free publications)

(9) United States Department of Labor, Occupational Outlook Handbook

(10) The Institute for Research, Careers

(11) Link Enterprises, P. O. Box 11073, Montgomery, Alabama, The World of Work, 1968
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CONSUMER EDUCATION

Consumer education is the knowledge people must hate in order to get the highest possible

standard of living from the money they spend. It tells the buyer what to look for in anything he

buys, and who and what he can trust to help in his selection. The consumer cannot hope to buy

wisely unless he makes a careful study of the different brands of goods from which he must make

a choice. lie cannot depend on claims made by advertisements or on the appearance of the product.l

Life for all individuals in a modern industrial society centers around the economic activities

of earning auci spending for a living. People must be interested in the problems of fulfilling the

needs for a healthy and happy life. This life comes from such simple things as a sufficient amount

of food and clothing, a comfortable home, and some pleasure. Problems of earning and spending face

each individual in everyday life, in the home, street, and place of business. People must know how

to spend money wisely in order to satisfy basic needs as well as recreational and cultural desires.2

By wise spending of their money, families can get the highest possible standard of luting

from their incomes. Consumer education is a very important part of the education which must train
the individual for the economic order of today.3

Consumer education provides functional content for applications of mathematics such as,

budgeting, money management, installment buying, etc. This area of instruction is also applicable
in teaching the language arts.

1. Specific beh

I. Students

2. Students

S. Students

4. Students

between

5. Students

6. Students

7. Students

met hods

8. Students

9. Students

utilities

10. Students

II. Students

12. Students

avioral objectives (in terms of the students)

plan carefully in order to make wise use of income.

take care of basic needs first.

judge values, or rely on information on labels, or the reputation of the producer.

do not depend on claims made by advertisers, but understand the difference

factual or emotional advertising.

make use of brand names, trademarks, labels. grading, and seals of approval.
.L.,_

make a budget and live within it.

use the best credit system and realize advantages and disadvantages of different

of paying for goods and services.

are able to use banking facilities.

make use of the contents of warranties and guarantees on the products and

bought.

make price comparisons.

strive to improve standard of living.

will be able to determine good buys in food, clothing, appliances, insurance,
and other merchandise.

'World Book Encyclopedia - 1958, Vol. 3, p. 1696.
2lbid., p. 1699.
3tbid., p. 1699.
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II. Concepts to be developed4

1. Sh ills in buying

a. Use of tags and labels

b. Bargain shopping

c. Comparison shopping

d. Sales
e. Advertisements

2. Buying food

a. Where

b. When

c. How much

d. What

e. Comparing items of different size, price, and quality

f. Shopping from a list

g. Food needs
3. Buying clothing

a. Preparation - know what one can afford - as well as colors, sizes, and materials
b. At the store, look for: names used for clothing; grades; quality of materials; style;

and care of garment

4. Buying household appliances

a. Use of
b. Compare types

c. Warranty or guarantee

d. Servicing and repair

e. Sizes

f . Features

5. Buying furniture

a. Construction'

b. Care of it
c. Used furniture

d. Unpainted furniture and finishing

6. Buying automobiles

a. Types of automobile sales

(1) new

(2) used

(3) demonstrator

(4) repossessed

4A Guide for Teacher Trainers in Adult Basic Education (Washington: NAPSAE, 1966),
Chapter II, pp. 16-18.
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b. Models

(1) sedan

(2) hardtop

(3) station wagon

(4) compact

c. Reliable dealer

d. Needs

e. Cost and financing

(1) sticker price and bargaining range

(2) optional extras

f . Cost of operating

g. Maintenance and repair

7. Frauds

a. Overcharging

b. Unordered merchandise

c. Contests

d. Quack cures

e. Black market deals

f . Give-away come-ons

g. Land sales

h. Mail frauds

1. Charity rackets

8. Consumer protection

a. Laws

b. Labels

c. Standards

d. Testing laboratories

e. Brand names, trademarks, grading, seals of approval

9. kinds of stores

a. Department stores

b. Speciality shop

c. Chain store

d. Seif-service store

e. Mail-order house

f . Shopping centers
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g. Discount house corporations

h. Used furniture stores

i . Goodwill centers

J. Thrift stores

10. Advertisements

a. Finding ads

b. Reading ads

c. What the ads should tell you

d. Sales

e. Week-end food specials

I. Sales of seconds or irregulars

g. Fire sales

h. Consumer publications

11. Preparing at home

a. Read the ads and listen to radio

b. Ask friends' advice on products

c. Know the sizes

d. lake time and be sure you need the item
12. Credit

a. Truth-in-lending bill

b. Now does credit help the consumer, the business and the economy?
c. Advantages and disadvantages

d. Kinds of credit

(1) open-credit account

30-day account
Revolving credit
Option charge account

(2) Installment account credit

Conditional sales contract
Chattel mortgage contract

(3) Personal loan credit

For unforeseen emergencies
For consolidation of past-due bills

(4) Service credit

Utilities
Professional services
Gas, oil, meals, motels, etc.

(5) Lay-away plan

e. Good credit-rating

f . Credit versus cash buying

g. Credit charges and interest
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13. Knov, ledge needed atter buying

a. .arc and use

b. Expectation of products

14. Budget

a. Preparing a budget

b. Keeping within budget

15. Banking

a. Checking account

b. Savings account

c. Keeping money records. checks, etc.

d. Bank loans

(1) princ iple

(2) interest

(3) mortgages

e. Money orders

16. Insurance

a. Skills in buying and selecting Insurance

b. Health and accident insurance

c. Medicare and social security

d. Life insurance

e. Burial insurance

f. Car insurance

g. Home and property insurance

h. Insurance rates

III. Suggestions for teaching consumer education5

1. Ask students to bring in packages - cans, cereal boxes, bottles - from their grocery

shopping. Using these materials the teacher might point out how much each package

contains, and tell the student why it is important to look for the description of the

contents on the label in order to determine the best to buy. Given prices and sizes of

several similar items, the students may work out mathematically which package gives

them the most for their money.

2. Have students bring in labels, trademarks, seals of approval, and gradings and have

discussions about them. Let students tell about products they have bought and compare

the product with others.

3. Students may bring in food, clothing, furniture, and appliance ads. Use these ads as

reading material in the reading session. Discuss with the class the importance of buying

week-end specials, of buying clothes at end-of-the-season clearance prices. (There's a

good article on this in Reader's Digest, April, 1970 issue.) Have students write down

the week's food needs for their families, and add up the cost of these needs according to

the prices in the food ads. Make comparison with regular prices and compare stores

5lbid., Chapter II, pp. 19-20.
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which gne stamps against those that do not. Have students make a spelling list, learn
the words, and make sentences, then use the sentences as a reading lesson. Develop
writing skills.

4. Let the students rind out what merchandise can be bought at the different kinds of stows.
Students can report back to the class.

5. Discuss. with your students ways of buying good clothing and household articles in
second-hand stores or in thrift shops operated by Goodwill centers, the Salvation Army,
and other community groups. Adults should be aware that many good articles can be
bought at substantial savings by wise shopping in these places. (An excellent article
on this may be found in April, 1970 Reader's Digest.)

6. Have a resource person from the community come and explain the different types of
credit available to people. Let this person explain the importance of establishing a good
credit rating. Use credit terminology for vocabulary and spelling lists.

7. Have an officer from the bank tell the class about banking facilities. Get blank applica-
tion, savings books, etc., and teach the students how to use them. Teach them to write
a check.

8. Planning a family budget is an excellent way of giving students practice in mathematics
as well as helping them get the most from their income. The teacher might ask the
students to tell the various kinds of expenditures they haverent, food, clothing, and the
likewhich he writes on the board. Each student copies this list on a sheet of paper, and
writes beside each item the sum he feels he can realistically spend on it. The student
can compare this with his income. The teacher can advise the student if he has
diffic ulties.

9. Use practical problems to explain the meaning of installment buying. Show what is meant
by "carrying charge" and figure the rate of interest often charged on installment buying.
Discuss the advantage of installment buying.

IV. Method of presentation

1. Discussion

2. Lecture
3. Kole - playing

4. Problem-solving

5. Prrij.cts
6. Field trips
7. Motivation

8. Audio visual

9. Use of community resources

V. Sources of Materials for Teaching Consumer Education
1. Pamphlets, booklets, and information are available from the Consumer Credit Association

which sponsors an annual program to encourage the broadest use of consumer credit
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consistent with soui.d business principles and the welfare of the «minninit.. and to
counsel and protect customers against going into debt beyond then Attn. to pa..

Information regarding avallabilit. of local credit exec utnes to sere as guest speakeis
or to conduct organizations and church groups can be obtained b. wilting the Retail
Credit Association, Box 2456, New Orleans, Louisiana 70116.

2. The World Book Encyclopedia provides a good article on budgeting.
3. The World Book also has articles on consumer education where labels. seals of approsal.

grading, warranty, trademarks are explained.
4. Community Resources- public library, Better Business Bureau. local business and industr..

Consumer Credit Association; local banks, local savings association. home economics
departments of local utility companies, and recreation centers.

5. Newspapers, radio, television
6. Labels, etc., from home
7. Warranties and guarantees from products bought by the students can be used for disc us-

sions and examination.

8. Consumer research groups maintain a steady flow of books, pamphlets. magazines, and
newspaper articles.

9. Government agencies- Food and Drug Administration; Federal Trade Commission,
Agricultural Research Service.

10. Finding or designing materials for teaching ari.dmetic should not strain the imagination
because so many everyday articles can be used. A handful of change spread on a desk
can, by itself, be the source of hours of instruction in addition, subtraction, multiplica-
tion, division, plus the broader concepts of money management and consumer education.

The advantage of beginning instruction with coins is that the adult already knows how
to use them. A unit of instruction can be worked out where coins are used to express
abstract concepts, and soon the class will be comfortably working with the ideas of
fractions, decimals, and percentage.6

II. Materials concerned with the teaching of weights and measures are also easy to obtain
rulers, tape measures, measuring cups and spoons, a food or baby scale, road maps, and
recipes cut from newspapers. Newspapers are also a plentiful source of materials for
teaching the computational skills used in shopping as well as the broader knowledge
needed to be an intelligent consumer. Advertisements can be the raw materials for
grocery lists made by students and for discussion of credit buying and comparison
shopping.?

12. Banks are often h2ppy to furnish checks and information about their other services, such
as loans, savings accounts, and Christmas Clubs. It might be wise to point out to the
class that money deposited regularly in a savings account earns interest, whereas the

6Teaching the Disadvantaged Adults (Washington, D.C. NAPSAE. 19691, Chapter 10. p. 71.
7lbid., Chapter 10, p. 71.
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Christmas Clubs do not.8

13. Pay checks can be provided by the students themselves, as can register receipts from

supermarkets and sales tickets from other stores. These can be used to explain the

benefits as well as the arithmetic involved in figuring sales tax. social securio , insur-

ance deductions, and state and federal withholding taxes.9

14. Local insurance companies may provide information which will help to explain the types

of policies available and how they work.°

15. The student's prior knowledge that there are four quarters in a dollar will go a long wriv

toward making the study of arithmetic and consumer education a relamely easy task. It

will also be an interesting and rewarding task if the teacher continues to focus instruction

on the arithmetic of daily life."

8Ibid.

9lbid., Chapter 10, p. 72.

1 llbid.
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PERSONAL IMMO\ EMLN1 AND DEVELOPMEN1

Personal development in adult education is that process wherein a person becomes more

worthwhile to both himself and his society. and becomes able to recognize this worth. The pio-
gram is aimed at bringing positive change in the self-Image of the students.'

The first TOP of personal improvement and development is cleanliness. No matter how
clean a home. a school. or a town is, a person must be clean himself if he expects to sta. health..
Modern plumbing makes It easy for people to keep clean. The hair. nails, and mouth should be
cleaned often. Teeth should be brushed at least twice a day, and everyone should visit a dentist
twice a year.2

Food is as important as cleanliness in improving an indkidual. Scientists have learned muc h
about how and wnat we should eat, and our adult students should be made aware of the importance
of proper eating.3

In the matter of clothing and cleanliness, common sense is the best rule. The important
thing is to keep warm, dry, and comfortable. Clothing should not be too tight-fitting, espec ially in
teenagers, and it should not hinder body movements or blood circulation.4

Exercise, fresh air, the right amount of sleep, and rest are the other factors that contribute
to personal Improvement and development.

I. Specific Behavioral Objectives

1. Students observe rules of health and hygiene.

2. Students display positive attitudes toward personal improvement.
3. Students are well-groomed.

4. Students become persons of more worth to soc iety and themselves.

11. Concepts to be De%eloped in Personal Improvement and Development
1. The student's becoming a person of more worth to society and to himself!

a. Formation and fulfillment of realistic goals

b. Competency in skills required for satisfaction of his goals (oral and written

communication, math, specific job skills, etc.)

c. Knowledge necessary for a satisfaction of his goals

d. Training and practice in understanding and relating meaningfully to others
e. Standard of li% ing

p. 58.
'Urban Area ABE - U.S. International University, San Diego. California, 1969, Chapter III,

2World Book Encyclopedia, 1958, Vol. 8, p. 3608.

31Ind., Vol. 8, p. 3603.

4lbid.

5Urban Area ABE, 01. ( i t . , p. 58.
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Recognition of his worth6

a. Marketing new knowledge and skills
b. Personal assets
c. Lite roles - as a father or mother. husband or wife, employee. citizen . as an

Integrated person

3. The elements of health and hygi2ne7
a. Importance of cleanlinessbody, clothing. hair
b. Care of the teeth
c. In portance of diet

d. Physical health as related to mental health
4. Personal development8

a. Care of skin, hair, hands and nails, ears, teeth, and feet

b. Appearance suitable to type of work done - clothing, including shoes (color and
combination), make-up, hair style, jewelry

c. Maintenance of shoes and clothing for neatness and lasting wear
III. Suggestions for Teaching

Since a personal development program is aimed at bringing about positise change in self.
Image of the students, the role of the teacher should be nonevaluative. The techniques
employed should be designed to insure self-initiated change on the part of the student. 9

Some main topics to be included could be

I. Behavior as a pattern or habit of action

a. what are habits?

b. How do we acquire them?

c. Can they be changed?

2. Values

a. %hat are they?

b. Mat is their priority?
t. Are they congruent)

3. Goals

a. Short-range goals

(I) identification

(2) methods of achievement

b. Long-range goals

(1) identification

(2) methods of achievement 10

p. 58.

7A GuiCe for Teat her Trainers in ABE. NAPSAE, 1966, Ch. 111, pp. 30-32.
8Ibid., Ch. III. p. 30.
Alrban Area ABE, 22,cit., p. 58,

p. 58.
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From the aboYe list discussions on home life, education, fob- hunting or planning. economic

aspiration. and eYen spiritual values and goals could be developed."

Ideally such. topics would develop along lines suggested by students and would thus %ary

from group to group. The change sought is a personal one and a sense of trust and security must

be established early in the semester, so that each student feels free to enter the discussions. The

teacher may facilitate this process in several ways. I2

The first several class sessions would probably be teacherinitiated discussions but within

the context of the material. The teacher could begin to reveal a personal value problem, or goal.

This is not to make the teacher the center of class attention but, rather, to establish him as a

participant in the group. In a discussion on values, for example, the teacher may ask for examples.

He may then ask the class to write up a list for his personal examination and revision. A student

may discover that although he values his family, he actually spends very little time in the home.

Ife begins to see that he must set priorities if he is to practice what he believes. This setting

down in writing of one's personal goals, values, etc., is perhaps the most effective tool to be

employed. Evch person focuses in on his own thoughts and is forced to examine whether his be-

havior leads to the goals he desires or the values he holds.I3

Other techniques which could successfully be used are small or sub-group discussions and

role playing. This would help the student gain a more positive selfimage.I4

Illustrate living standards in terms of money and what it will buy and in terms of leisure time
for cultural activity.

List reasons why cleanliner,s and care of the body are so important.

Use pictures of persons, some groomed and clean, others who are not.

Discuss methods of taking care of hair, skin, and nails.

IV. Sources of Materials for Teaching Personal Improvement and Development.

I. Community resources may include speakers from local industry, the bank, the Department

of Education, Department of Employment, a businessman from the area, a local minister,

etc. The clasS may suggest speakers they would like to hear.

2. The Public Health Department may furnish a speaker to explain some pertinent aspect of
health and hygiene.

3. Medical and dental societies can set up clinics and provide speakers.
.1. Labor organizations have long been interested in adult basic education and have

contributed time and effort to help in a variety of ways.

5. Private business and industry may provide literature, as well as encourage class tours.

Business and industry have recently become interested in adult basic education. They

may provide a variety of reading materials and equipment for the class.

"Ibid.
12Ibid.

"Urban Area ABE,22: cit., p. 58.
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Books and Pamphlets

A%on Products, The Beauty of You, 30 Rockefeller Plaza, Sew York, N.Y. 10020

Science Research Associates, 259 Erie Street, Chicago, Illinois, (50C each).

5ZA567 Hertz, Barbara, Where Are Your Manners?
5ZA25 Chapman, Paul, Your Personality and Your Job.
5ZA595 Henery, William F., Exploring Your Personality.
5ZA862 Stevens, Patricia, Guide to Good Grooming.
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CONSERVATION OF NATURAL RESOURCES

I. Specific Behavioral Objectives (in terms of students

I. Students understand the meaning and purpose of conservation.

2. Students understand that life is dependent upon natural resources.

3. Students use and control elements of nature wisely.
4. Students realize that natural resources have a great influence on the location of industries.
5. Students know what natural resources are abundant in Louisiana.

II. Concepts to be developed

I. The meaning and purpose of conservation

a. Conservation, a neglected practice

b. Enlarged meaning of conservation

c. Prevention of waste

d. %Ise use

e. More resources become valuable as our needs increase

f. Purpose of conservation.

2. Natural resources

a. Inex:iaustible resources

b. Exhaustible resources

c. Making resources available

d. Irreplaceable resources

e. Replaceable resources

f . Distribution of resources

g. Human .esources

3. Use of natural resources for better living

a. The colonists used few resources

b. Our present living standard

/1) continuing supplies of resources needed

(2) energy (potential power) most necessary

(3) sources of energy for power

(a) wind and water

(b) coal

(c) oil and gas

(d) atomic and solar

1. Minerals

5. Hater for industrial and private use

a. Sources of water

b. Shortage of water

c. hater table

d. Surface water supplies
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e. %tater conservation affects other resources
( . I:se of sea water

g. Conservation of water

6. I orests

a. l se of forests

b. Problems of forestry

7. Soil making and erosion

a. Formation of soil

b. Types of soil

c. Kinds of erosion

d. So' depletion

8. Soil conservation

a. Vegetation co% er

b. Strip cropping

c. Terracing

d. Crop rotation

e. Other practices

9. Nkildlile

a. Importance of wildlife

b. Kinds of wildlife

c. Extinc tion of wildlife

d. Hunting laws

III. Suggestions for teaching environmental awareness

In order for adults to make intelligent decisions about important problems concerning

their environment, you, as their teat her, will find the following list of suggestions very
helpful

I. Prepare %ourself well concerning pollution problems and solutions before presenting
any information to your adults. You must be well-informed about polluters and the effects
of pollution, because many times you will be talking about someone's employer.

2. Have the adult student take a local pollution inventory. As a result of this inventory,
you can

a. !lase a "Dis-honor Roll.''

b. Name a "Pollater -ot- the - week.''

c. Dec ide if existing anti-pollution laws are being enforced.

d. Make the results of the inventory known to city council members.
e. %%rite to officials who fail to enforce anti-pollution laws.

3. Find our current anti-pollution bills and ordinances; then, have Your adult students write
letters of support to ,he mayor, governor, congressmen or senators. This has a.much
greater effect with adults than public school students, because adults can vote and a

public s' hool pupil cannot. Current bills that every teacher should have knowledge of
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are Nel,,on Bill ( S. 3151), Goodell Bill (S. 3237), and Bradernan Bill ( II.R. 14753), on

environmental education.

4. Survey the community for resource persons to speak to your class.
5. Invite members of agencies that are known polluters to address the adults. Challenge

these speakers to defend and explain their companies' practices.
6. Encourage adults to develop speech topics on pollution to be presented to other adult

classes and adult groups in the community.

7. Dining a unit on Americanism, have your adult students make a Declaration of Environ-

mental Interdependence.

a. Have adults encourage their children to request information at school concerning
pollution.

9. Begin collecting materials for an environmental corner in the classroom 0! place where
adults attend school.

10. Many adult students could write or be interviewed by the news media about their
environmental problems.

II. Secure and sell bumper stickers and buttons.

12. There are many excellent films that can be secured to change attitudes. A list of films
and materials will be placed at the end of this section.

13. Have students develop an ecology fair. Students could display some or all of the following
a. Photographs of polluted areas

b. Displays of corrective measures

c. Posters

d. Various water samples from lakes and streams on display
e. Sculpture made from trash or waste products

11. Have students discuss the possibility of having an "Environmental Sunday" in their
religious services.

IV. Sources of material for teaching conservation of natural resources'
i. Bureau of Fisheries

Department of Commerce
Washington, D.C.

2. Bureau of Mines
Department of Interior
Washington, D.C.

3. Bureau of Reclamation
Department of Interior
Washington, D.C.

4. Extension Service
Department of Agriculture
Washington, D.C.
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5. Federal Power Commission
Washington, D.C.

6. I orest Service
Department of Agriculture
Washington, D.0

7. Geological Survey
Department of Interior
%ashington, D C.

8. National Bituminous Coal Commission
Washington, D. C.

9. Petroleum Conservation Division
Department of Interior
Washington, D.C.

10. Zero Population Growth
367 State Street
Los Altos, Calif. 94022

11. Population Reference Bureau
1955 Massachusetts Ave., N.W.
Washington, D.C. 20036

12. Planned Parenthood
World Population
515 Madison Avenue
New York, N. Y. 10022

13. National Wildlife Federation
1412 16th Street, N.W.
Washington. D.C. 20036

11. American Assn. of University Women
2401 Virginia Ave., N.W.
Washington, D.C. 20037

15. National Parks Assn.
1701 18th Street, N.W.
Washington, D.C. 20037.

16. Conservation Education Association
1701 18th Street, N.W.
Washington, D.C. 20037

Newsletter, brochures, ecology leaflets,
prints.

Good bibliography, source list, and film
guide on population. Minimal cost.

Bibliography, film guide and following
reprints' "Eco-Catastrophe," by P. Ehrlich
"300 Million Americans Would Be Wrong,"
D. Lilienth "The Human Race Ilas Maybe
35 Years Left," D. Lyle.

Conservation Directorya guide to all state
and national sources of conservation and
environment information. $1.50. Information
packets on ecology and pollutionSpecial
packets from elem. to adult level (Excellent).
Monthly newsletter, see reprint item, "Our
National EQ Index of Environmental Quality,"
1969.

Resource direr tory on pollution control. 75C.
Antipollution pamphlets and study guide. 75C.
(Excellent)

Free or low-cost pamphlets and articles on
thermal pollution, noise pollution, pesticides,
and basic ecology. (Excellent)

Variety of publicat;ons. Excellent bibliography.
Low cost materials.
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17. Conservation Foundation
1250 Connecticut Axe., N.S.
Washington, D.C. 20036

18. Sierra Club
Mills Tower
San Fiancisco, Calif. 94104

19. Project Man's Environment
National Education Assn.

20. lsaak Walton League of America
1326 Waukegan Road
Glenview, III. 60025

21. Environment Magazine
438 N. Skinker
St. Louis, Mo. 63130

22. Public Affairs Pamphlets
381 Park Avenue South
New York, N.Y. 10016

23. Portand Center for Continuing Education
P. 0. Box 1491
Portland, Ore. 97207
Attn. Mr. Lawless

24. Clean Water Publication
Federal Water Pollution Control
Washington, D.C. 20402

25. Superintendent of Documents
Govt. Printing Office
Washington, D.C. 20402

26. The Wilderness Society
729 15th Street, N.W.
Washington, D.C. 20005

27. Local Tuberculosis and Respiratory
Disease Associations

Variety of pamphlets and artit les dealing
with many aspects of c ,!og v.

List °I publications. pollution, population
information, protection of scenic areas.

Information on curriculum (K thru 121
environmental study areas.

"Clean WaterIt's Up to You,"Excellent
pamphlet on what local citizens can do about
water pollution. Free. Monthly conservation
newsletter.

Monthly publication dealing with effects of
technology on the environment, published by
Committee for Environmental Information.
Students$5.00 year.

Pamphlet 4421 - "An Environment Fit for
People." 254'. (Have small supply at Taft
Campus.)

"Observing our Environment." $3.00.
Relating elementary students to environment.

Suggestions about what communities can do to
combat water pollution. Free,

"No Laughing Matter." Book of syndicated
cartoons on air and water pollution. 70C.
"Primer on Waste Water Treatment,"current
and possible future methods of treating sewage
and industrial wastes. 55C.
"Showdown,"picture pamphlet discussing
"showdown"for water quality. 65c.
"From Sea to Shining Sea,"presentation of
environmental situation of U.S. with good
bibliography, film list, and resource guide. $2.50.

Reports, pamphlets, reprints on preservation
and use of our natural heritage.

"Air Pollution Primer."
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Environmental Film List

This film list has been compiled from a variety of sources. Descriptions are from film libraries.
producers, etc.

Other sources of free or inexpensive film loans are state university film libraries and state con-
servation and public health departments.

"Air Pollution. Take o Deep Deadly Breath," 54 min., color. $35.00. Contemporary. ABC
Documentary.

"Be..rgrass Creek," 19min., color. $15.00. Stuart Finley. The poignant tragedy of a small tributary
stream, Its promising start, and Its sad end due tr, pollution.

"Bulldozed America," 25min., B/W. Carousel. Bulldozer and commeicial interests tear apart
countryside and turn it into supermarkets, highways, etc.

"By Land, Sea and Air," 31min., color. $5.00/day. Oil, Chemical and Atomic Workers Int. Union.
Effects of pesticides on farm workers and environment of California.

"Challenge to Mankind," 28min., B /W. $8.00. Contemporary. 5 world experts speak of threat of
over-population.

"C;,,es in Crisis," 22min., color. $13.00. Order #6812. Extension Media. Impressionistic him of
urban sprawl and unplanned growth.

"Clean Waters," 20min., color. $15.0J. Order #39.72. (..xtension Media. Illustrates danger of water
pollution and shows proper sewage treatment.

"Crisis on Kanawha," 20 min., color. $15M0. Stuart Finley. show sources of industrial water
pollution and some methods of Liiminating it.

"A Day at the Dump," 15mm., color. Free. Environmental Control Administration. Story of Kenilworth
Dump in Washington, D.C., and Its planned conversion to a public park.

"The Everglades. Conserving a Balanced Community," Ilmin. color. $6.50. Britannica.

"First Mlle Up," 28 tam., B/W. p.m. Gontempor ,ty. Problems-of air pollution and its effect c,
hunn.n health. Toro...o .nd Los Angeles as examples.

"For All to Enjoy," 20 nun., color. $10.00. Conservation Foundation. Satirical approach to
uncontrolled development in National Parks.

"Green City." 23 nun., color. $15.00. Stuart Finley. Civic action to preserve ., _en space and
open space as cities grow.

"Man and His Resources," 28 min., B/W. $8.00. Contemporary.

"A Matter of lime," 27 min., color. $10.00. Conservation Foundation. Historical approach to
environmental deterioration.



"Megapolis Cradle of the Future," 22 min., B/H. $9.00. Britannica. Dynamics of urbanization and
emphasis on need for careful planning.

"Multiply and Subdue the Earth," 60 min., BAS. $13.50. Color. $18.50. Indiana A-V Center. World
population crisis.

"Noise. New Pollutant," ?,0min., B/W. $7.5O. Order #7503. Extension Media.

"Our Changing Environment," 17 min., color. $8.00. Pritannica. Man's increasing power to control
his environnynt has created new pressures and problems for the modern city.

'Our Crowded Environment," 11 min., color. $6.50. Britann;ca.

"Pandora's Easy Open Pop-Top Box," 15 min., color. Free. Environmental Control Administration.
Dramatic presentation of effects of uncontrolled urbanization.

"People by the Billions," 28 min., B/W. $8.00. Contemporary.

"The Poisoned Air," 60min., B/W. $8.00. Contemporary.

"Poisons, Pests and People," 55 min., B/W. $16.00. Contemporary. Grim results of indiscriminate
use of pesticides on wildlife and people. Plea for intelligent approach to the problem.

"Population Ecology," 28 min., B/W. Contemporary. Britannica. Ecological consequences if
population not brought under control.

"Population Explosion," 15 min., B/W. $6.00. Contemporary. Carousel.

"The Problem With Wa:er Is People," 30min., B/W. Color. $16.00. Contemporary. Trines route of
Colorado River from beginning to ocean and discusses its pollution and misuse.

"Air Pollution," 15 min., color. $8.00. Britannica. Health problems posed by water and steps being
taken to correct them.

"Progress, Pork-Barrel, and Pheasant Feathers," 27min., B/W. $12.50. Contemporary. Fight be-
tween Army Corps of Engineers wanting to build cross-Florida canal, and conservationists in
Oklawaha River Area.

"The Squeeze," 10 min., B /W, $12.00. Hank Newenhouse. Th-ongs of people, jammed highways, rush-
ing commuters, starving children graphically portray population problem.

"The Third Pollution," '1 min., color. Free Environmental Control Administration. Excellent film
which graphically describes America's $4 billion solie waste problem and demonstrates new
techniques of solid waste management

"What Are We Doing tc Our World?" two parts each 30min. Each $11.00.

"Tom Lehrer Sings Pollution," 3 min., B/W. Free. Public Health Service. (PUS also has many other
heavily subscribed air pollution films.)

"Urban Sprawl," 21 min., color. $15.0. Stuart Finley. Will we tolerate a continuing extension of
urban sprawl? Or will we insist cn something better?
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"Downstream.- - and - "Headwaters." Missouri Conservation Commission. Jefferson CIR, Mo.
Exe client on water-may be in some Illinois film libraries.

Carousel films. Inc.
1101 Broadway
New York, N Y. 10036

Citurashir Legislate e Dept.
Oil. ( hem( al k 1tomic 1orkers Intl Union
1126 16th Street, N.N.
11ashington. D.C. 20036

Conservation Foundation
1250 Connecticut Ave., N.h.
1ashington, D.C. 20036

Hank Newenhouse
1825 %i1Iow Road
Northfield, Illinois 60093

McGraw-I1111 Contemporary
Film Rental Offices

1714 Stockton Street
San Francisco, Calif. 94133

828 Custer Avenue
Evanston, Illinois 60202

Encyclopedia Britannic-0 330 N. 4ked Street
Educational Corporation New York, N.Y. 10036
125 N. Michigan Avenue i
Chicago. Illinois 60611 -et

Public Ilealth Service
Environmental Control Administration Audio Visual Facility
12720 Twinhrook Parkway Atlanta, Georgia 30333
Rock ille. Maryland 20852
Attu Torn Edgar Stuart Finley Productions

3428 Mansfield Road
Extension Media Center Falls Church, Va. 20041
University of California
Berkeley, California 947:.',

Field Service
Indiana University
A-V Centel
Bloomington, Indiana 47101

For Further Information. write

ENVIRONMENTAL. TEACII.IN. INC.
200P Street, N.N.
hashington, D.C. 20036

of

202-293-6960
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LEISURE TIME

1. Specific Behavial Objectives (in terms of student)

1. Students use leisure time wisely (for vocational and avocational uses).

2. Students use imagination and self-expression.

3. Students enjoy beauty in nature and everyday life.

4. Students find relaxation and social and emotional satisfaction in i(arious forms of musical
activities.

5. Students participate in leisure programs that will develop them physically, mentally,

socially and culturally.

6. Students possess wholesome attitudes and skills in leisure activities.
7. Students know about types of inexpensive recreational and cultural facilities which are

available.

8. To develop in adults the following objectives concerning family camping: (should be

voluntary)

a. The family acquire a feeling of unity and relief from common tensions

b. Create family togetherness and belonging

c. Families acquire wholesome human relationships with other campers

d. Students know techniques of camping.

II. Concepts to be developed

1. Basic concepts in arts and crafts education

a. Creative activities and self-expression are essential for the adult student.
b. Art encompasses any product which is produced through the manipulation of materials

to produce a more pleasing or harmonious effect.

c. Art is an activity which reveals individual differences and these differences should be

recognized by the teacher and then developed.

d. Art includes a variety of media; some are:

(1) painting and drawing (water colors, crayons, chalk, charcoal)

(2) pottery and sculpture (clay. soap, wood, wax)

(3) textiles (weaving, block printing)

(4) construction activities (wood, leather. metal, papier-mache).

2. Basic concepts in music education

a. Music helps an adult to develop a greater appreciation and understanding of other

people through their own particular music.

b. Music lids it( the development of a more effective relationship with others through
musical experiences.

c. Music is a way of communicating ideas and feelings through a combination of sounds

that are pleasing and intelligible to the ear.

d. Music of an age express( s that age.

e. Music is a universal language common to all mankind.
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3. Basic concepts in recreation education (should be oluntary and result in immediate
satisfaction)

a. Recreation embraces all phases of a person's ,beingthe mental, physical, social,

emotional and spiritual.

b. Leisure time activities may include dance, music, art, nature lore, hobbies and

collections, dramatics, reading clubs, swimming and waterfront activities, camping.
and gardening.

c. Family camping should develop a well-adjusted person who uses the outdoor environ-

ment intelligently for his happiness and well-being.
4. Cultural facilities

a. Museums

b. Libraries

c. Art galleries

d. Civic centers

e. Colleges and universities

f . Summer outdoor musical concerts

g. Theaters

Ill. Suggestions for teaching

In presenting materials in adult classes, teachers must accept the responsibility that it is
their duty to educate for a leisure-centered life as well as a work-centered existence.

The correct method of presenting "worthy use of leisure time" is an integral part of the
total education program. The adult teacher has a dual responsibility to every citizen in her
class to: (1) place more emphasis on the avocational aspects of all subjects for leisure time
use, and (2) to present a variety of recreational activities for his students. In each one of these
responsibilities the adult teacher can receive a great deal of assistance from resource people

from the community. Most hobby shops will be more than willing to introduce some arts and
nails activities to adult students. Other possible assistance for various activities are as
follows:

Activity Assistance

Family Camping

Canoeing

Angling and Casting

American Camping Association
Bradford Woods
Martinsville, Indiana

American Canoe Association
83 Warren Street
Ramsey, New Jersey

American Casting Association
P. 0. Box 51
Nashville, Tennessee
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Activity Assistance

First Aid
Swimming Safety

Nature Study

Arc he; y

Natural Resources

Boating

Hunting and Fire Arms
Safety

Outdoor Recreation

A.A.H.P.E.R.
1201 Sixteenth Street, N.B.
Washington, D

American Red Cross
National Headquarters
Washington, D.C.

American Nature Association
1214 Sixteenth Street, N.W.
Washington, D.C.

National Audubon Society
1130 Fifth Avenue
New York, New York

National Archery Association
P. 0. Box 832
Norristown, Pennsylvania

Conservation Education Association
. Department of Natural Resources
Jefferson City, Missouri

IV. Sources of Materials for teaching leisure time

Recreation

Helpful agencies and oganizations

1. 5iim Agencies

National Association of Engine
and Boating Mfg.
420 Lexington Avenue
New York, New York

National Rifle Association
1600 Rhode Island Avenue, N.W.
Washington, D.C.

Bureau of Outdoor Recreation
Department of the Interior
Washington, D.C.

U.S. Forest Service
Department of Agriculture
Washington, D.C.

a. Lonisiana Wild Life and Fisheries Commission
Outdoor Recreation Specialist
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b. Louisiana Soil Conservation Semce
Recreation Spec la list

. Louisiana Forestry Commission
Recreation Specialist

d. Louisiana Parks and Recreation Commission
P. O. Box 1111
Baton Rouge. Louisiana

e. Louisiana Department of Education
Dept. of Health, Physical Education 8c Recreation
Baton Rouge, Louisiana 70804

2. Federal Agencies

a. Nireau of Outdoor Recreation
Department of the interim
Washington. D C. 20240

b. Urban Renewal Administration
Housing and Home Finance Agency
Washington, D.C. 20410

c. U. S. Dept. of Agriculture
Soi I Conservat ion Sery ice
Washington, D.C. 20250

d. National Palk Service
Department of the Interior
Washington, D.C. 20240

c. Corps of Engineers
Department of the Army
Washington. D C 20115

f. Public Health Service
Department of Health,
Education and Welfare
Washington. D.0 20201

g. Bureau of Land Management
Department a the Interior
Washington, D.C. 20204

Manages land and water conservation fund pro-
gram of matching grants to State for state and
local outdoor recreation planning, land acqui-
sition and development.

Makes matching grants for comprehensive plan-
ning, includiag outdoor recreation planning.

Various agencies included in the Dept. of
Agriculture are:
Soil Conservation Service
Farmers Home Administration
Agricultural Stabilization and Conservation
Service
Forest Service
Office of Rural Areas Development

Provides publications on nark planning. Can
provide technical advice on specialized prob-
lems in park planning.

Provides technical and financia! assistance
for restoration and protection of public shore-
line parks and conservation areas; constructs
public, parks and recreation facilities in con-
junction with flood control and navigation
projects.

Provides technical and financial assistance
for local, State and interstate water pollution
control projects.

r.

'111134u WV'041011.0
Can sell or lease certain
to local government for re
econom;cal cost.
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